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Annotatsiya. Maqolada angliyalik yozuvchi, shoir, jurnalist va sayohatchi Jozef Ryedyard
Kiplingning fantastik asarlari to‘plami “Jungli kitobi”dan olingan “Maugli” sarguzasht-
hikoyasini o ‘zbek maktablarining 5-sinfida o ‘rganish borasida metodik tavsiyalar taqdim etilgan.
“Adabiyot” darsligida asar qisqartirilgan holda taqdim etilgan bo ‘lib uning o ‘quv-didaktik tahlili

Jjarayonida umuminsoniy va milliy qadriyatlarning o ‘zaro uyg ‘unligi hamda farqli jihatlari, inson
tabiati-yu taqdiri bilan hayvonot olamining o ziga xos xususiyatlari, odamlar va hayvonlar
orasidagi mutanosibliklar masalalari yoritilgan. Asarda ilgari surilgan hagqiqatlarning o ‘zbek
o ‘quvchilari ma’naviy kamolotiga ta’sirini ta’'minlash yo ‘llari tagdim etilgan. Magolada o quv-
didaktik tahlil metodidan foydalanilgan.

Kalit so‘zlar: bosh mavzu, magsad, vazifa, tasviriy vositalar, ijodiy ish, kitobxon idroki,
sog ‘lom ma naviyat, badiiy asar, tasviriy san’at, taqdir, tahlil, talgin.

METHODOLOGY OF STUDYING REDYARD KIPLING*‘S "MAUGLY" IN
LITERATURE LESSONS
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Abstract. This article provides methodological recommendations for teaching Mowgli, an
adventure story adapted from The Jungle Book, a collection of fantasy stories by the English
writer, poet, journalist, and traveler Joseph Rudyard Kipling, in the 5th grade of Uzbek secondary
schools. The work is presented in an abridged form in the Literature textbook, and its educational
and didactic analysis highlights the common and distinctive features of universal and national
values, the relationship between human nature and destiny and the characteristics of the animal
world, as well as the parallels between humans and animals. The article also presents ways to
enhance the influence of the ideas and truths advanced in the story on the spiritual and moral
development of Uzbek students. The study employs the educational and didactic analysis method.

Keywords: main theme, objective, task, literary devices, creative work, reader perception,
Islamic spirituality, literary work, visual arts, destiny, analysis, interpretation.
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Annomayun. B Oaunoti cmamve npeocmasieHvl MemooudecKue peKoMeHOayuu no
npenooasanuto npousseoeHus «Mayenuy, NpuKIOuYeHUecKou UCmopuu, adanmuposaHHoOU U3
«Knueu Ooicyneneily, cOOpHUKA (aHmacmuyeckux pacckazos aHeIulicko2o nucamens, NOdmd,
ocypHanucma u nymewecmseennuka J[cozegpa Pedvapoa Kunnunea, 6 5-m kiacce y30eKcKux
cpeonux wkon. Ilpouzsedenue npedcmasneHo 6 COKpAuWeHHOM 8Ude 8 yYueOHUKe Tumepamypsl, a
e20 neoazozuyeckull U OUOAKMUYECKULl AHAIU3 BblsGIdem o0wue U OmiudumenvHvle 4epmuvl
VHUBEPCANbHLIX U HAYUOHAILHBIX YEHHOCMEU, 83AUMOCE53b 4el08edecKoll npupoosl U cyoboul,
0COOEHHOCMU JHCUBOMHO20 MUPA, A MAKN’Ce NAPALLENU MeHCOY HUel08eKOM U HCUBOMHbIMU. B
cmambe maxdice npeoCmasieHvl CNOCoObL YCUNEHUs. BIUAHUS UOell U UCMUH, U3TOHNCEHHbIX 8
npouseederul, Ha OYXOBHO-HPABCMBEHHOE pa3gumMue Y30eKCKUX WKOIbHUKO8. B cmamve
UCNOIb3Yemcsi Memoo YUeOHO-OUOAKMUYECKUL AHANU3.

Knwuesvte cnosa: ocnosnas mema, yenv, 3a0a4d, 1umepamypHvle npuemsl, meopuecKoe
npouseederue, 0CHpUsmue Yumamelis, UCIAMCKAs OYXO8HOCMb, TUMEPAMYPHOe NPoussedeHue,
u3006pazumenbHoe UCKYCcCcmeo, cyobod, aHAIU3, UHMEPNPEemayusl.

Kirish. O‘zbekistondagi umumta’lim maktablarining 5-sinf o‘quvchilariga mo‘ljallangan
“Adabiyot” darsligini yaratishga asos bo‘lgan dasturda o‘quvchilar oldiga angliyalik yozuvchisi
Redyard Kipling galamiga mansub “Jungli kitobi” nomli hikoyalar to‘plamidan olingan “Maugli”
sarguzasht-hikoyasini [ Yo‘ldoshev, 2024, 46—74] o‘rganishga uch soat ajratilgan va bu jarayonda
o‘quvchilar oldiga quyidagicha talablar qo‘yilgan: “O ‘quvchilar asarning bosh mavzusini
aniglashadi. Mavzu yuzasidan xulosa chigara olishadi. Asar matnidagi ochiq aytilgan (ba’zi
hollarda tagma’noli) fikrvlarni tushunadilar. Muallif qo‘llagan tasviriy vosita (o ‘xshatish,
kinoya)larni topadilar va ularni asarda qo ‘llashdan ko ‘zlangan magsadni, ularning kitobxon
idrokiga ta’sirini tushuntirib bera oladilar. Matndagi notanish so ‘zlar ma’nosini lug ‘atlar yoki
boshqa manbalar, shuningdek, kontekstdan aniqlaydilar. Asar vogealarini tizimlashtira oladilar
va ularni muammoli tahlil qgila biladilar. Asar asosida ishlangan san’at asarlari (tasviriy san’at,
film va multfilmlar)ning asar syujetidagi vogea yoki obraz (obrazlar)ni ochib berishdagi
ahamiyatini biladilar. Ularni tagqoslashadi. O ‘qilgan asarlar asosida ijodiy (esse, taassurot,
ertak, hikoya va boshq.) ishlar yaratadilar” [Dastur, 2004, 44-b.].

Ushbu asarni o‘rganish jarayonida o‘qituvchi va o‘quvchilar faoliyatini adabiy ta’limning
magsadiga to‘g‘ri yo‘naltirishda quyidagi talqinga asoslanish taqozo etiladi: “Asarda Maugli
timsoli va uning tabiatiga xos bo ‘lgan fazilatlar. Yovvoyi hayvonlar hayoti tasviridagi o ‘ziga
xosliklar. Changalzor dunyosi tasvirining xususiyatlari. Odamlar va hayvonlarga xos bo ‘Igan
umumiy va farqli jihatlar. Sherxon va Ovchi Badeoning shumliklari hamda Mauglining samimiyati
qiyosiy tahlili. Ona bo ‘ri va Muassa timsollarida onalarga xos bo ‘Igan umumiy xususiyatlarning
ifodalanishi”. Bu talqin o‘qituvchilarni amaliy-pedagogik faoliyatda har xil yo‘nalishlarga og‘ib
ketishdan saqlaydi, adabiy ta’limning maqsadiga muvofiq tarzda ish olib borishga asos bo‘ladi.

Materiallar va metodlar. O‘qgituvchi mazkur asarni o‘rganishga rejalashtirilgan birinchi
darsda uning birinchi qismini ifodali qilib o‘zi (bunga darsning 17—-18 daqiqasi ketadi) o°qib beradi
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[Yo‘ldoshev, 2024, 46-55-b.]. O‘quvchilar parchani o‘z darslikalaridan o‘qituvchiga ergashgan
holda ichdan o‘qib boradilar. Bu jarayonda o‘quvchilar quloglari orqali har qanday asarni ifodali
o‘qishga odatlanib borsalar, ayni zamonda, o‘qituvchisiga ergashgan holda tez va to‘g‘ri o‘qishni
o‘rganadilar. Adabiyot o°qitish metodikasi ilmida darslikda taqdim etilgan asarlar bilan bu tarzda
tanishish jarayoni juda muhim amaliy-metodik tadbir hisoblanadi. Gap shundaki, beshinchi sinf
o‘quvchilari hali har qanday matnni ifodali o‘qish ko‘nikmasini puxta egallab ulgurmagan
bo‘lishadi. Qolaversa, nisbatan kattaroq hajmdagi asarlarni sekin o‘qish asardan olinadigan
taassurotlarni yo‘qqa chiqarishi, gahramonlarni his qilish, ularga darddosh, tuyg‘udosh va
qayg‘udosh bo‘lish hissini minimal darajaga tushirib qo‘yadi. Bundan tashqari, bu yoshdagi
bolalar har ganday badiiy asarni o‘qishdan ko‘ra eshitishga moyilroq bo‘ladilar. Eshitganda
o‘qilgan badity asarni tushunish, o‘zgani his etish, qahramonlar shodligu qayg‘ulariga sherik
bo‘lish jarayoni kuchliroq bo‘ladi. O‘qgituvchining bu tutumi o‘quvchilarda o‘qish va tinglab
tushunish ko‘nikmalarining shakllanib ayni damda rivojlanib borishiga ham zamin tayyorlaydi.

O‘qish asnosida o‘qituvchi parchadagi o‘quvchilar diqqati qaratilishi lozim bo‘lgan barcha
o‘rinlarga qalam bilan belgi qo‘yib ketishni eslatishi magsadga muvofiq bo‘ladi. Shunda
o‘quvchilar yozma matnni kino va multfilm bilan taqqoslash jarayonida ham, matnning o‘quv-
didaktik tahlili kechimida ham, o‘z ijodiy faoliyatida ham qaysi o‘rinlarga e’tibor qaratish
kerakligini bilib boradilar. Oldilariga qo‘yilgan topshiriqlarni bajarish asnosida ham savol yoki
topshirigqa daxldor o‘rinlarni osonlik bilan, ortigcha vaqt sarflamay topa oladigan bo‘ladilar.

Parchaning ifodali mutolaasidan so‘ng o‘qituvchi o‘quvchilarini bir necha lahzalarga
taassurotlari bilan holi qoldirgani tuzuk. So‘ng birgalikda istalsa, darslikning “Keling,
suhbatlashamiz” ruknidagi savol va topshiriglar ko‘magida, istasa mazkur maqolada taqdim
etilgan didaktik vositalar ko‘magida parchaning o‘quv-didaktik tahliliga kirishiladi. Mazkur asar
ustida ishlash asnosida o‘quvchilar dasturning: “asarning bosh mavzusini aniglashlari, mavzu
yuzasidan o ‘z mustaqil xulosalarini chigara olishlari va asarda ilgari surilgan yetakchi fikrvlarni
tushunishlari” tarzidagi talabini bajarishlari uchun o‘qituvchi tahlil jarayonida quyidagilarga
urg‘u berishi adabiy ta’limning maqsadiga muvofiq keladi. Ma’lumki, Maugli hikoyalariga inson
va tabiat o‘rtasidagi munosabatlar asos qilib olingan. Ya’ni Maugli hayvonlar orasida yashasa
ham, insonlarga xos bo‘lgan fazilatlarni saqlab qolishga harakat qilgan shaxs timsoli. U ikki olam
—hayvonot olami va odamlar dunyosi, tabiat va sivilizatsiya o‘rtasidagi inson sifatida tasvirlangan.
Asardagi boshqa qahramonlar: Bagira donishmandlik va erkinlik ramzi, Balu tarbiya va bilim
timsoli, Sherxon esa qo‘rquv, kuch va tahdid ramzi sifatida tasvirlangan. Hikoyada ilgari surilgan
do‘stlik, jasorat, vatan, o‘zaro mehr-oqibat va o‘zlikni anglash singari umuminsoniy g‘oyalar, ayni
damda milliy qadriyatlar ham hisoblanadi. Adabiyot muallimi o‘quvchilarining fikrlash tarzini
savol va topshiriglar ko‘magida mana shu haqiqatlarni anglashga yo‘naltirishi taqozo etiladi.
Masalan: “l1. Aytingchi, hikoyada Maugli taqdiri shakllanishidagi Bagiraning o‘rni va vazifasi
qanday tasvirlangan? Buni siz nimalarda ko‘rdingiz? 2. Balu timsolining bo‘ri bolalari va Maugli
hayotidagi ahamiyati nimadan iborat, nima deb o‘ylaysiz? 3. Sherxonning o‘zini tutishlariga,
aytgan gaplariga qarab shaxsiga baho bering. U qanday odam timsoli? 4. Chiyabo‘ri Taboqining
xarakteri va tutumlariga diqqat qiling. Uning xarakteri sizda o‘ziga nisbatan ganday munosabat
uyg‘otdi?” va hk. Bu savol va topshiriglarni o‘qituvchi Edubaza.uz platformasiga kirib u yerda
asar mazmuni asosidagi suratlar bilan qiziqarli materialga aylantirishi va ko‘rsatma shaklida
ekranda namoyish etishi mumkin.

“Maugli” asarining janrini: shakl bo‘yicha — hikoya; mazmunan — sarguzasht (qahramon har
xil to‘siqlarni yengib o‘tadi) va turi bo‘yicha — ertak yoki fantastik (gapiruvchi hayvonlarning
mavjudligi) asar deyish mumkin. Buni o‘qituvchi o‘zi uchun bilib qo‘yishi shart.

Muhokama. Bu sarguzasht-hikoyadan olingan parchani o‘rganish jarayonida o‘quvchilar
oldilariga qo‘yilgan dasturiy talablardan yana biri: “Asar asosida ishlangan san’at asarlari
(tasviriy san’at, kino va multfilm)ning asar syujetidagi voqea yoki obraz (obrazlar)ni ochib
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berishdagi ahamiyatini bilish va ularni taqqoslash’ni bajarishlari uchun o‘qituvchi hikoya
mazmuni asosida yaratilgan badiiy [3] va multiplikatsion[4] filmlarni ham ko‘rsatmali material
sifatida oldindan tayyorlab qo‘yishi kerak bo‘ladi. O‘qituvchi o‘quvchilarga mazkur asarning uch
shakli: qog‘oz-yozuv (darslikdagi), kino va multfilm (internet orqali) variantlari manbasini berishi
shart. O‘quvchilar asarning uchala variantini ziyraklik bilan taqqoslashlari uchun uy vazifasi
sifatida mazkur darsni boshlashdan oldin ham, ikkinchi va uchinchi bandlari uyda o‘qish uchun
topshirilganda ham berib yuborishi yoki alohida eslatib o‘tishi magsadga muvofiq bo‘ladi.

Gap shundaki, muallim o‘quvchilariga kinoni ham, multfilmni ham shunchaki voqealar
rivojini kuzatish uchun emas, balki adabiy ta’limning maqsadidan kelib chiqqan holda asarning
har ikkala variantini yozuvli matn bilan tagqoslash uchun berilayotganini ta’kidlashi joiz. Bu kabi
tagqoslash uchun o‘qituvchi yo‘naltiruvchi savol-topshiriglar tuzishi va ularni xatttaxtaga yoki
o‘quvchilarning ish daftariga yoxud telegram guruhiga yozib qo‘yishi kerak bo‘ladi. Shunda
o‘quvchilarning e’tibori uyga topshirilayotgan bu vazifaning mohiyatiga qaratiladi. Ya’ni
o‘quvchilar asarning ertangi tahlilida kino yoki multfilm bilan bog‘liq shu savol-topshiriglar ustida
alohida ishlanishini his etib o‘qiydilar, tomosha qiladilar:

1. Mauglining tashqi ko‘rinishi kitobda qanday tasvirlangan (qorachadan kelgan, endigina
atak-chechak qilishni o ‘rgangan, qip-yalang ‘och, jajjigina, do ‘mboqqina bolakay)? Bu tasvirga
kinoda to‘liq amal qilinganmi? Bu tasvir multfilmda qanchalik aniq ifodalangan?

2. Asar matnida Maugli (hech narsadan cho ‘chimaydi, hali sochi ham yo‘q, bo ‘rining
ko ‘zlariga qo ‘rgmay tikiladi, unga kulib qaraydi)ga tegishli tasvirlar; Ota Bo‘ri (qayerda ensasi
qotib, gayerda g ‘azab bilan, zarur bo ‘lib qolganda tuxumni ham darz ketkazmay tishlay oladigan,
ko zlaridan g‘azab chagnab turgan)ning tasviri bilan bog‘liq gaplar; Ona Bo‘ri xarakteriga xos
(sipolik va mehribonlik aks etgan o ‘rinlar, uning zulmat ichida ikki ko ‘kimtir oyga o ‘xshash
ko ‘zlari) bo ‘Igan sifatlar tasviri; xushomadgo‘y Taboqining (hurpaygan dumli pastakkina bo ‘yi,
qayerda xushomadgo Vlik qgilganlari, gayerda ming ‘illab gapirgani, tirjayib yerga o ‘tirib, suyakni
qirsillatib g ‘ajiy ketishi, bo ‘rilarning xijolat chekkanlarini ko rib, ich-ichidan quvonishi,
zaharxanda ohangda ustomonlik bilan, chiyillagan ovozda gapirishi); Sherxonning (alamzada,
qisqa-qisqa na’rasi, na’rasining bo ‘g ‘iq irillashga aylanishi, alamzada irillashi, o‘t chagnab
turgan ko ‘zlari) xarakteriga xos bo‘lgan jihatlar tasviri; Akellaga xos bo‘lgan (kuchli va chaqqon,
to ‘daning yetakchisi, so‘qqabosh kabi) sifatlar, Balu (tanbal keksa, orqa oyoglarida tik tura
oladigan, bo‘ri bolalarini changalzor qonunlariga o ‘rgatadigan, faqatgina yong‘oq, asal va
ildizlar bilan ovqatlanganligi tufayli ko ‘ngli qayerni tusasa, shu yerda sanqib yurardigan)ning
tasviri, Bagiraning (tim qora terisida oq nuqtalar oy yog ‘dusida qora selonga chizilgan oq
hoshiyalardek jilvalanishi, jasurligi, yarador fildek dovyurakligi bilan butun jungliga dong i
ketganligi, miyovlagan ohangda) gapirishlari qanday tasvirlanganu badiiy film va multfilmda bu
holat hamda vaziyatlar qanchalik yorqin aks etganligiga e’tibor qiling. Tagqoslang.

3. Jungli tabiati tasviri (ko ‘kda charaqlab turgan oy Bo ‘rig ‘orning og ‘zini yoritib yuborgan;
bu, yuzlab bo ‘rilar yashirinishi mumkin bo ‘Igan va katta-katta xarsangtoshlar bilan qoplangan
tepalik va hk.lar) asar matnida va filmlarda qanday ifodalangan? Diqqat bilan kuzating: badiiy
asar va uning mazmuni asosida yaratilgan har ikkala san’at namunasida matndagi tasvir bilan
mutanosiblik ganchalik saqlab qolingan?

4. Qahramonlarning yuz ifodalari, gapirishlari va o‘zlarini tutishlari ekranda ham
matndagidek aks etganmi?

Bu savol-topshiriglar o‘qituvchiga namuna sifatida berilyapti. Muallim ularni sinfdagi
o‘quvchilari  imkoniyatlaridan kelib chiqib soddalashtirishi yoki vaziyatga qarab
murakkablashtirishi mumkin, albatta. Ijodkor o‘qituvchilar internet orqali MagicSchool.ai,
Eduaide.ai, Diffit, Genially.com singari platformalarga murojaat qilib mavzuga doir interaktiv
dars ishlanmalaridan, Flippity.net, Learningapps.org Wayground.com, Tarsiamaker.co.uk kabi
platformalarga talab-topshirigni mantiqan va mazmunan to'g'ri belgilab murojaat qilish orqali
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o‘quvchilarni qizigtiruvchi ragamli topshiriqlar, har xil o‘yinlar tizimidan oqilona foydalanishlari
mumkin. Albatta, bu tutumlar adabiyot o’qituvchisidan ingliz tili yoki internet-tarjimonlardan
oqilona foydalanishni taqozo etadi.

O‘quvchilarga berilgan savollar va har xil giziqarli-raqamli topshiriglar ularni o‘z-o0‘zidan
kinoni ham, multfilmni ham shunchaki tomosha qilishga yo‘l bermaydi. Tomosha paytida ularni
ziyraklikka undab turadi. O‘qituvchining bu tutumi adabiy ta’limning maqsadiga xizmat qilgan
holda o‘quvchilar shaxsida bir qator ijobiy sifatlarni shakllantiradi, ayni zamonda, o‘ziga xos
ko‘nikmalarning egallanishiga ham asos bo‘ladi. O‘qituvchi keyingi darsda shu savollar ustida
ishlashlarini ta’kidlab qo‘yishni unutmasa, kifoya. U yog‘ini o‘quvchilar o‘zlari har biri qo‘lidan
kelganicha va aqli yetganicha bajarib keladi. Bu taqqoslash jarayoni uchala dars uchun ham birdek
xizmat qiladi. Ya’ni mazkur savol-topshiriglar uchala qismdagi voqea-hodisalar tasviri misolida
o‘rtaga tashlanishi va o‘quvchilarning javoblari olinishi magsadga muvofiq bo‘ladi.

Ma’lumki, asarini, u nasrda bo‘ladimi, nazmdami, har bir ijdkor o‘z iqtidori, iste’dodi,
bilimi, saviyasi, tajribasi, dunyoqarashining kengligi va ma’naviyatining sog‘lomligi darajasiga
asoslangan holda yaratadi. Yozilganlarning mazmun-mohiyatiga kirish, undagi yetakchi fikrlar,
ilgari surilgan haqiqatlarni anglash har bir kitobxonning, maktab adabiy ta’limini tashkil etish
jarayonida esa adabiyot o‘qituvchisining kasbiy kompetentliligi, kasbi va o‘quvchilariga
muhabbati, bilimi, istalganlarni o‘quvchilariga qay darajada yetkaza bilishiga bevosita bog‘liq
bo‘ladi. Ijodkor badiily vyaratigi bilan o‘qirmanni, o‘qituvchi esa shu bitik bilan
tarbiyalanuvchilarini, avvalo o‘zining, qolaversa ijodkorning darajasiga ko‘tarilishiga xizmat
giladi. Shu ma’noda, adabiyot darslari — ko‘ngil darslarini tashkil etishda o‘qituvchining ham,
jjodkorning shaxsiy sifatlari muhim ahamiyat kasb etadi.

O‘rni kelganda shuni aytib o‘tish joizki, kechagi jamiyatda o‘quvchi ijrochi — o‘qitilishi
kerak bo‘lgan obyekt edi. Mustaqillikning dastlabki yillarida o‘quvchilarni ishtirokchi — subyekt
darajasiga ko‘tarishga harakat qilindi. Bugungi o‘quvchilar esa iste’molchi — bilimlarni
o‘zlashtirishga ehtiyojmand, talabgor darajasiga ko‘tarilmogda. Albatta, bugun ham ta’lim
amaliyotida, xususan, davlat umumta’lim maktablari (prezident va ijod maktablari bundan
mustasno, albatta) amaliy faoliyatida o‘quvchilar orasida ijrochilar ham, ishtirokchilar ham,
iste’molchilar ham mavjud. Bu holat o‘qituvchilarning kompetentlilik darajasi bilan bog‘liq.

Bugun iste’molchi darajasiga ko‘tarilayotgan o‘quvchilar — dunyo va jamiyatdagi o‘zgarishu
rivojlanishlarning, texnika-texnologiyalarning taraqqiyoti kechimida o‘z o‘rnini belgilab olish
kerakligiga aqli yetgan, buning uchun o‘qish zarurligini anglagan tarbiyalanuvchilar. Ularni bunga
hayot, jamiyat va ilm-fan taraqqiyoti majbur qilyapti. Shu ma’noda, o‘qituvchilar, xususan,
adabiyot muallimlari o‘quvchilarning hayotiy ehtiyojini qondira oladigan, uni shu faoliyatga
to‘g‘ri yo‘naltira biladigan darajada kompetentli bo‘lishga majburlar. Muallimlarning bilimi,
saviyasi, dunyoqarashi va ma’naviy to‘kisligi, ayni paytda ragamli texnologiyalardan oqilona
foydalana bilishi nafaqat har bir o‘quvchi, balki shu o‘quvchilar timsolida butun boshli millat
kelajagi taraqqiyotining asosidir. Bugun iste’molchi — bilimga talabgor bo‘lgan o0z sonli
o‘quvchilar maktab ta’limidan qanoatlanmay repetitorlarga qatnashi zamirida mana shu haqiqat
mavjud.

Adabiyot o‘qituvchisi mazkur asarni o‘rganishdan oldin o‘zi uchun bilib qo‘yishi kerak
bo‘lgan ma’lumotlardan yana biri turkiy xalglarning bo‘riga munosabati, urg‘ochi bo‘rini
o‘zlarining ajdodlari deb hisoblaganlaridir. Aytish joizki, ayrim (masalan, Shimoliy Kavkaz)dagi
turkiy xalglar odatiga ko‘ra, agar bolaga bo‘rining yuragi yoki jigari yedirilsa, bola kuchli va mard
bo‘lib osadi. Kasal bo‘lgan bola bo‘rining po‘stiniga o‘ralsa yoki oyog‘i tagidan o‘tkazib olinsa,
shifo topadi va hk.

Bundan tashqari, beshikka bo‘ri terisidan qilingan po‘stin bo‘lakchasi yoki bo‘ri og‘zidagi
suyakni osib qo‘yish irimi ham bo‘lgan. Momolar bo‘ri junidan yasalgan kokilni, bo‘ri suyagi,
teshilgan oshig‘i yoxud tirnoqlarini boylab, beshikka ilib qo‘yishgan. Turkiy xalqlar nazdida bo‘ri
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har xil ins-jinlarning, yovuz ruhlar va shaytonning ashaddiy dushmani hisoblangan. Qariyalar
gapiga ko‘ra, “agar bo‘rilar bo‘lmaganida, ins-jinlar va shaytonlar ko‘payib ketardi”. Ma’lum
bo‘lishicha, bo‘rining ko‘zlari pirpiramaydi, shuning uchun tirik jonzotlar ichida fagat bo‘rigina
shaytonni ko‘ra oladi. Shaytonlar va ins-jinlar bo‘ridan qo‘rqadilar, bo‘ri terisidan tikilgan po‘stin
yoki bo‘ri terisi osib qo‘yilgan uyga kirmaydilar. Shuningdek, ajdodlar yo‘lda bo‘rini uchratishsa,
buni yaxshilik alomati deb hisoblaganlar.

Slavyan xalglarining urf-odat va marosimlarida ham bo‘ri timsoli uchraydi. Masalan,
avarlarda dehqonchilikda birinchi egat bayrami paytida ‘“yasangan bo‘ri” ma’lum xatti-
harakatlarni bajarib, yerni hosildor bo‘lishini ta’'minlagan. Kavkazdagi turkiy xalqlar og‘zaki
jjodida ona bo‘ri yoki bo‘rilar oilasida katta bo‘lgan odamlar haqidagi afsonalar uchraydi.
Rivoyatlarda ayrim turkiy qabilalarning ajdodlari “osmonli ona bo‘ridan” tug‘ilganligi haqida so‘z
yuritiladi. Bo‘rining boshi qadimgi turklarning bayrog‘ida tasvirlangan bo‘lib, dushmanni larzaga
keltirgan va hk. [5].

Ayrim turkiy xalglarning an’anaviy e’tiqodlari va epik asarlarida bo‘ri bugungi kungacha
e’zozlanadigan hayvon hisoblanadi. Bo‘ri — turkiy tillarda qashqir, bo‘ri; mo‘g‘ullarda — shino
yoki chino deb ataladi. Qadimgi turklar bo‘rini Ko‘k Kurt deb atashgan. “Ko‘k” — moviy, ko‘k,
osmonli. Kurt — qutulish, biron narsadan xalos bo‘lish, qutqarish. Ya’ni, moviy bo‘ri — turkiy
xalglar uchun muqgaddas hayvon, Osmon Xudosi — ularni nobud bo‘lishdan asrab qolgan Ko‘k
Tangrining elchisidir. Turkiy xalglarda bo‘rining tishi, aynigsa qoziqtishi, ko‘z tegishiga qarshi
tumor rolini bajargan. Bo‘ri tishlari, tirnoglari, terisi balo-qazolardan saqlaydigan tumor sifatida
yangi tug‘ilgan chagaloglarning beshigiga boylangan, ayrim urug‘ va gabilalarda bugungi
kungacha ham tumor sifatida bolalar va kattalarning ust-boshlariga taqib qo‘yiladi, devorga osiladi
va hq. Bugungi kunda bunday tumorlarni o‘zbek bozorlarida ham uchratish mumkin [5].

Angliyalik yozuvchisi Redyard Kipling qalamiga mansub “Jungli kitobi” nomli hikoyalar
to‘plamidan olingan “Maugli” sarguzasht-hikoyasida tasvirlangan bo‘rilar timsoli ham, ularning
tabiatiga xos xususiyatlarning batafsil tasvirlanishi ham hind xalqi tarixida bo‘rilarning o‘ziga xos
o‘rni va ahamiyati borligiga ishoradir. Darsda o‘qituvchi va o‘quvchilar asarning uch xil
variantidagi o‘ziga xosliklarni muhokama qilish jarayonida mana shu bilimlarga ham o‘rniga
garab murojaat qilishi mumkin. Asarning o‘quv-didaktik tahlilida o‘quvchilar o‘zaro fikr
almashadilar. Bu jarayonda o‘qituvchi o‘quvchilariga quyidagi savol va topshiriglar bilan murojaat
qilishi mumkin. Ularning yuqorida sanab ko‘rsatilgan ragamli texnologiyalar imkoniyatlaridan
oqilona foydalangan holda tizimlashtirilishi esa dars samaradorligining garovidir. Bu ham bevosita
adabiyot muallimining kompetentliligiga borib tagaladi:

1. O‘rmon hayoti haqida ko‘rgan kino yoki multfilmingizda nimalar gavdalantirilganligini
eslashga urinib ko‘ring. O‘rmondagi hayvonlar hayoti va ularga daxldor asosiy xususiyatlarni
sanab ko‘rsating.

2. Yovvoyi hayvonlar hayoti bilan uy hayvonlari hayotini tagqoslang. Har ikki jonvorlarning
turmush tarzidagi o‘ziga xos xususiyatlarini sanab bering.

3. Taboqi ismli chiyabo‘ri xarakteriga xos xususiyatlarni ajratib sanab bering. Nima deb
o‘ylaysiz, uning xarakteriga xos bo‘lgan bu jihatlar fazilatmi, illatmi? Buni qanday aniqladingiz?
Fikringizni asoslashga urinib ko‘ring.

4. Nima deb o‘ylaysiz, Taboqi bolalarini maqtaganda bo‘rivachchalarning ota-onasi nima
uchun hijolat bo‘lishdi? Bu ularga xos qanday sifatdan dalolat beradi? Taboqi bu ishni nima uchun
qildi deb o‘ylaysiz?

5. O‘ylab ko‘ringchi, Sherxonning ov joyini o‘zgartirganidan Ota Bo‘ri nega darg‘azab
bo‘ldi? Ayni shu holat Ota Bo‘ri tabiatiga xos bo‘lgan qaysi jihatlarni namoyon qiladi?

6. Asarda Ota Bo‘ri tomonidan inson barcha mavjudotlar ichida eng nozigi va ojizi sifatida
e’tirof etilgan. Sizningcha, u nimaga asoslanib shunday dedi? U haqmi? Fikringizni asoslang.



7. Ota bo‘rining odamga hujum qilish ovchi sha’niga mos kelmasligi haqida fikriga nima
deysiz? Ayting-chi, “ovchi” deyilganda kim yoki nima nazarda tutilayotir? Insonlar ham
hayvonlarni ovlash jarayonida Ota Bo‘ri kabi fikrlashadimi? Buning sababi nimada deb o‘ylaysiz?

8. Sherxonning odam bolasini unga berish haqidagi talabiga Ona Bo‘rining bergan javobini
qayta o‘qing. Bu haqda qanday fikrdasiz? Nega Ota yoki Ona bo‘ri Sherxon qahridan qo‘rqib,
odam bolasini unga topshirishmadi? Bu, Sizningcha nimadan dalolat beradi?

9. Sherxon nega Ota Bo‘ri bilan emas, aynan Ona Bo‘ri bilan olishishdan hayiqdi deb
o‘ylaysiz? Sherxon qo‘rquviga sabab fagat Ona Bo‘rining dovyurakligi tufayli “iblis” lagabini
olganimi yoki boshqa sabablar ham bo‘lishi mumkinmi? Fikringizni izohlang.

10. Eslasangiz, Changalzor yoki to‘da qonunlaridan misollar keltirilgan. Hayvonlarning
ham ma’lum qoidalarga bo‘ysunib yashashi Sizda qanday taassurot uyg‘otdi? Javoblaringizni
asoslang.

11. Mauglining to‘dada qolishini yoglab chiqqan ota-ona bo‘rilar, Balu va Bagira singari
yovvoyi hayvonlarning shaxsiga baho bering. Har biring o‘z tutumidan magsadi nima ekanini
aniqlashga urinib ko‘ring. Fikringizni asoslang.

12. Marglining to‘dada qolishini yoqlab qiy-chuv qilgan boshqa bo‘rilar bilan ota-ona
bo‘rilar, Balu va Bagirani tagqoslang. Ularning farqi nimada deb o‘ylaysiz? Fikringizni asoslang.

13. Akelaning quyidagi gaplariga diqqat qiling: «Biz yaxshi ish qildik! Odamlar va ularning
farzandlari aqlli maxluq. Vaqti kelib, u bizning tengsiz ko ‘makdoshimiz bo ‘lib qolishi turgan gap».
Bu fikrga o‘z munosabatingizni bildiring.

14. Quyidagi gapga diqqat qiling: «Go ‘dakni olib ket. Uni Erkin xaloyiq farzandlari nomiga
munosib qilib tarbiyala». Bu gapni kim aytdi, Sizningcha? Undagi «erkin xaloyig» iborasi nimani
anglatishi haqida o‘ylab ko‘ring. Siz hayvonlar va odamlarning erkinligini ganday tushunasiz?

Albatta, bu savol-topshiriqlarga sinfdagi hamma o‘quvchilar javob berishlari shart emas.
Ayrim javobi topilmagan savollarni, bajarilishi uddalanmagan topshiriglarni o‘qituvchi ochiq
goldirishi magsadga muvofiq bo‘ladi. Gap shundaki, adabiy ta’lim uchun o‘quvchilar oldiga
asardagi yetakchi masalalar, hayvonlar olamiga xos bo‘lgan gadriyatlar, o‘zaro oqibat, yaxshilik
va yomonlik, erk va mustaqillik, insonlar va yovvoyi hayvonlarga xos bo‘lgan sifatlar orasidagi
o‘xshash hamda farqli jihatlar, fazilatlar va illatlarni farqlashga yo‘naltiruvchi, mustaqil va
mantiqli fikrlashga, fikr-xulosalarini asoslashga undovchi vazifalarning qo‘yilishi — muhim.
Oldilariga qo‘yilgan savolga javob topish yoki topshirigni bajarish uchun o‘quvchilarning o‘yga
tolishlari, garchi javob bera olishmasa-da, adabiy ta’limda katta ahamiyat kasb etadi. Bu savol
yoki topshiriglarda ko‘tarilgan masalalar o‘quvchilarning ongida, ruhiyatida qoladi. Ular bu haqda
darsdan keyin o‘ylab yurishlari mumkinligi ham ehtimoldan holi emas.

Sinfdagi o°‘quvchilar imkoniyatlaridan kelib chiqib ularni soddalashtirish yoki
murakkablashtirish ham o*qituvchining ixtiyorida, albatta.

Asarning ikkinchi qismi [ Yo‘ldoshev, 2024, 56—64-b.] keyingi darsgacha o°qib kelish uchun
uyga vazifa sifatida topshiriladi. Mazkur asarni o‘rganishga rejalashtirilgan ikkinchi dars shu
paytgacha o‘tilgan darslardan ma’lum darajada farqlanadi. E’tibor qaratilishi joiz bo‘lgan narsa
shuki, ayrim o‘quvchilar Maugli haqidagi kino yoki multfilmni ko‘rganlaridan keyin asarni
o‘qigilari kelmay qolishi mumkin. Sababi — ularning oqish tezligi asarning mohiyatiga chuqurroq
kirish imkoniyatini bermaydi. Talab darajasida o‘qilmagan har qanday matnni o‘qib tushunish va
undan zaqlanish minimal darajada bo‘ladi. O‘gituvchi buni inobatga olishi va har qanday
vaziyatga tayyor turishi kerak bo‘ladi.

Asarni sinfda muhokama qilishda o‘quvchilar dasturning: “Asar vogealarini tizimlashtira
oladi va ularni muammoli tahlil gila oladi” tarzidagi talabga javob bera olishlari uchun o‘qituvchi
mazkur bo‘lim asosida muammoli savol yoki muammoli topshiriq tayyorlab qo‘yishi magsadga
muvofiq bo‘ladi. Tabiiyki, bu jarayonda ham o‘qituvchi sun’iy intellektga murojaat qilishi
mumkin.



Ikkinchi darsda ikkinchi bo‘lim mazmuni asosida tayyorlangan muammoli masalalar
ustida ishlanadi:

1) “Maugli junglida qolishi, odamlar orasiga ketmasligi kerak edi”;

2) “Erkinlik uchun kurash odamning qudratliligi timsoli emas ",

3) “Hagqiqiy oila qon bilan emas, mehr bilan belgilanadi’.

Qo‘yilgan bu muammolar ham o‘qituvchiga bir namuna sifatida taqdim etilgan. O‘qituvchi
yuqoridagi elektron manbalardan har xil mazmundagi muammolarni topishi yoki Edubaza.uz
platformasida o‘quvchilarining imkoniyatlariga moslashtirib o‘zi shu kabi muammoli savol yoki
topshiriqni yaratishi ham mumkin. O‘qituvchi ularni o‘quvchilarining imkoniyatlariga qarab
soddalashtirishi yoki murakkablashtirishi ham mumkin. O‘quvchilar oldilariga qo‘yilgan birinchi
muammoli masalaning yechimini izlash jarayonida Maugli shunday qilsa, nimalar o‘zgarishi
mumkinligini, unda odamlik sifatlarining uyg‘onayotganligi, odamlikka xos bo‘lgan tuyg‘ular
baribir qachondir uni insoniyat orasiga tortishini aytishlari mumkin. O‘quvchilar Maugliga —
yovvoyi hayvonlar orasida, bo‘rilar tarbiyasi bilan katta bo‘lgan bolaga odamlar orasida yashash
ham oson bo‘Imasligi borasida o°z aqliy imkoniyatlari darajasida soddagina mulohaza yuritishlari
va shaxsiy xulosalarini chiqarishlari tabiiy. Har ikkala holatda ham Mauglining keyingi hayoti
qanday kechishini bolalar tasavvurlari mahsuli bo‘lmish i1jodiy ishlari mazmunida bilish mumkin.

O‘quvchilar oldiga qo‘yilgan har gqanday muammo ularni mustaqil-mantiqli fikrlashga
yo‘naltiradi. O‘quvchilarning har biri Maugli ketmasa nimalar bo‘lishini, to‘dada nimalar qilishi
mumkinligini o‘zlaricha tasavvur qilishlari tabily. O‘qituvchi tomonidan berilgan qo‘shimcha
savol yoki topshiriglar ko‘magida junglida qolishining ijobiy va salbiy tomonlarini ochishga
undaladilar. Muammoning yechimi ganday bo‘ladi — bu har bir sinfdagi o‘quvchilarning
intellektual imkoniyatlari bilan bog‘liq bo‘ladi. Ya’ni kimlardir uning qolaverishi kerakligiga
to‘xtaladilar, gay bir o‘quvchilar uning ketishi to‘g‘ri ekanini birgalashib yechim sifatida taqdim
etadilar va muammoning yechimi borasida umumlashgan holda bir to‘xtamga keladilar.
Muammoning yechimi ganday bo‘lishidan qat’i nazar o‘quvchilarning fikrlari qanchalik mantiqli
ekanligi, ganday hayotiy va badiiy asoslarga, jungli qonunlariga qanchalik monand ekanligi bilan
belgilanadi va baholanadi. Shu tariga ularda muammo va uning yechimlari borasida tasavvur
paydo bo‘ladi va uni yechish bilan bog‘liq ko‘nikma shakklana boradi.

Shuni alohida ta’kidlash joizki, adabiy ta’limda badiiy asarlar mazmuni asosida
chiqgariladigan mutlaq haqiqat yo‘q. Har qanday badiiy asar tahlili asnosida o‘quvchilar mulohaza
yuritib, o‘z fikrlarini aytib, garashlarini asardan misollar keltirgan holda asoslab va dalillab
berayotgan ekan, mana shu har bir o‘quvchining o‘z badiiy haqiqati bo‘ladi. Bu haqiqat
o‘gituvchiga yoki boshqa bir shaxslarga ma’qul kelishi yoki yogqishi shart emas. Adabiyot
o‘qituvchisi o‘quvchilarining badily haqiqati bilan hisoblashishi shart. Mabodo, o‘quvchi
chigargan xulosa-haqiqat odamiylik mezonlariga mutlaqo zid bo‘lgan taqdirda ham o‘qituvchi
uning shashtini qaytarmasligi, xulosasini sinfdagi boshqa o‘quvchilar hukmiga havola qilgani
adabiyot o‘qitish metodikasi ilmining, maktab adabiy ta’limining maqgsadiga muvofiq bo‘ladi. Har
bir adabiyot o‘qituvchisi mana shu haqiqatni yaxshilab ham ruhiyatiga, ham ongiga joylab olishi
maqsadga muvofiqdir.

Agar “Erkinlik uchun kurash odamning qudratliligi timsoli emas” nomli “qitiglovchi”
muammo tanlansa, Maugli bu borada ham albatta g‘alaba qozonishi mumkinligini, chunki unda
har qanday hayvondan farqli o‘laroq aql, g‘urur va sha’n borligini, buning ustiga, u bo‘rilar
oilasida dovyurak etib tarbiyalanganligini aytib fikrlarini asoslashar. Gap shundaki, ruhan qudratli
bo‘lmagan inson uchun erkinlikning ham, qullikning ham farqi yo‘q. Chiyabo‘riga o‘xshab
qornidan boshqa tashvishi bo‘Imay, har kimga yaltoqlanib yashayveradi. Maugli esa hech qachon
bunday yasholmasdi. Qudratli kishilargina erk uchun, mustaqillik uchun kurasha biladilar.
O‘quvchilarning ichki muvozanatini buzishga qaratilgan mazkur teskari muammoning mohiyatiga
kirgan o‘quvchilar bu haqiqatni anglab yetadilar. Mauglining g‘alabasiga ishonch bildiradilar.
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Buni ham bevosita dars jarayoni ko‘rsatadi, albatta. Oldilariga qo‘yilgan har ganday muammoning
yechimi jarayoni o‘quvchilardan mustaqil va mantiqli mulohaza yuritishni, hech qayerda
yozilmagan haqiqatlarni kashf etishni va qarashlarini asoslashni taqozo etadi. O‘quvchilarning shu
jo‘ngina qarori, xulosasi adabiy ta’lim uchun muhim ahamiyat kasb etadi.

Uchinchi muammoli masala: “Hagqiqiy oila qon bilan emas, mehr bilan belgilanadi”
tanlanganda ham do‘stlik, do‘stlarning o‘zaro mehribonligi, o‘zaro oqibati bilan baribir g‘alaba
Maugli tomonida bo‘lishini o‘quvchilar anglashar va bu borada fikrlashib bu muammoli
masalaning ham yechimini topishar. Bu kabi natijadan o‘quvchilarning o‘zlari ham g‘alaba
nashidasini tuyadilar va bu muvaffaqiyatlari ularning keyingi faoliyatiga asos bo‘lishi mumkin.
Chunki g‘alaba nashidasi yoqimli va insonda o‘ziga yoqimli bo‘lgan bu hisni gayta-qayta tuyish
ehtiyoji mavjud. Shu ehtiyoj o‘quvchilarni yangi g‘alabalar va kashfiyotlar sari undaydi. Dars
jarayonini yanada qiziqarli tashkil etish uchun zamonaviy o‘qituvchi asardagi voqgealar tasvirini
360 darajali realistik 3D tasvirga aylantiruvchi Luma.ai, Skybox.ai, Meshy.ai, Krea.ai kabi sun’iy
intellekt platformalarining xizmatlaridan foydalanishi mumkin.

Angliyalik yozuvchisi Redyard Kipling qalamiga mansub “Jungli kitobi” nomli asardan
olingan uchinchi parcha [Yo‘ldoshev, 2024, 65-74-b.] ham uyda o‘qib kelinadi va sinfda
muhokama qilinadi. Darslikning “Keling, suhbatlashamiz” ruknida bob mazmuni asosida tahlil
uchun tagdim etilgan savol-topshiriglar ustida hamkorlikda ish boshlanadi: «1. Mauglining
odamlar tilini ham tez o°zlashtirishiga sabab nima deb o‘ylaysiz? 2. Maugli nima uchun odamlarni
ahmoq hisoblab, “kulrang maymun” deb baholagan bo‘lishi mumkin? 3. Maugli odamlar orasida:
«...bu ishlarning barchasi meni ko ‘rikdan o ‘tkazgan To ‘dadagilarning harakatiga juda ham
o xshab ketadi! Men chindan ham odamzod ekanmanmi, chinakam odamga o ‘xshashim kerak!»
degan garorga kelgan edi. O‘ylab ko‘ringchi, nega u bu garorida qat’iy turmadi? 4. Messuaning
Maugliga birdan ijobiy munosabatda bo‘lishiga asosiy sabab o‘g‘lini kichikligida yo‘lbars olib
gochganimi yoki bunga boshqga sabablar ham bor deb o‘ylaysizmi? 4. Kohin va Baldeo singari
obrazlar tasviri qanday xarakterdagi insonlarni ko‘rsatib beradi? 5. Mauglining: “Kishilar
gaplashadigan tilni tushunmasang, odamman deb yurishning nima foydasi bor? ” tarzidagi o‘yiga
diqgat qiling. Bu fikrning mag‘zini chaqing. 6. Kulrang Og‘aning «Bo‘ri ekaningni unutib
qo ‘ymaysanmi? Odamlar seni o ‘z qarindoshlaringni unutib yuborishga majbur gilmasmikinlar?»
tarzidagi xavotiri, Sizningcha, qanchalik o‘rinli? Maugli shunday qilishi mumkinmi, nima deb
o‘ylaysiz? 7. Mauglining Sherxonni o‘ldirishdan asosiy maqsadi gasos olish edimi yoki bunga
boshqa sabablar ham bor deb o‘ylaysizmi? Ularni sanab bering. 8. Maugli Sherxon haqida: «...u
ovqatlandimi, yo och gorin bilan ov gilmogchimi? — deb so‘radi. Nima deb o‘ylaysiz, Sherxon och
bo‘lganda, Maugli u bilan kurashga chiqarmidi? Nega shunday deb o‘ylaysiz? 9. Mauglini eng
og‘ir vaziyatlarda qo‘llab-quvvatlab turganlarni sanang. Ular nega shunday qilgan bo‘lishi
mumkin? 10. Sherxonni yo‘q qilish rejasini tuzgan Mauglining zehniga baho bering. Bunda unga
qaysi ko‘nikmalari yordam berdi deb o‘ylaysiz? 11. Asarda: «Shu payt Rama bir qoqildiyu
qandaydir yumshoq narsani bosib o ‘tdi«, degan jumla bor. Sizningcha, bu yumshoq narsa nima
bo‘lishi mumkin? Nega shunday deb o‘yladingiz? 12. Asarda Maugli tilidan aytilgan: «O ‘tgan
safar odam bo ‘Iganim uchun haydaldim. Bu gal esa meni bo ‘ri deb quvlamoqdalary, degan jumla
bor. Nima deb o‘ylaysiz, bu gap nimasi bilan Mauglining nafsoniyatiga tegdi? Bu gapning
zamirida qanday haqiqat bor? 13. Bo‘rilar: «Qonunsizlik jonimizga tegdi! Yana qadimgidek Erkin
xaloyiq bo ‘lib qolaylik!» deganda nimani nazarda tutishgan, sizningcha? 14. Ayting-chi, Maugli
nima uchun odamlar orasida ham, hayvonlar orasida ham qololmadi? Fikringitzni asoslang. Bu ish
jarayonida ham o‘qituvchining raqamli texnologiyalar yordamiga murojaat qilishi
o‘quvchilarining adabiyot darslariga bo‘lgan qiziqishlarini orttirishi, ularni sun’iy intellekt
xizmatlaridan oqilona foydalanishga yo‘naltirishi tabiiy.

Hikoya mazmuni bo‘yicha: “O ‘gilgan asarlar asosida ijodiy (esse, taassurot, ertak, hikoya
va boshq.) ishlar yaratadi” tarziidagi dasturiy talab esa uy vazifasi sifatida ham, darslikda taqgdim
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etilganidek loyiha ishi shaklida ham bajarilishi mumkin. Bu vazifa har uchala dars oxirida uch xil
shakldagi uy vazifasi sifatida ixtiyoriy ravishda, albatta, ya’ni tanlash imkoniyati bilan beriladi: 1)
“Mauglining bo‘rilar oilasiga kelib qolishi” mavzusida esse yozish; 2) “Maugliga maktub”
yo‘llash; 3) “Asardagi menga yoqqgan sahifa” mavzusida taassurot insho yozish; 4) “Mauglining
keyingi hayoti” mavzusida hikoya yoki ertak yaratish.

O‘quvchilarini bir xillikdan yoki takrorlardan zerikib qolishini istamagan mahoratli
o‘qituvchi dars jarayonini — asarning o‘quv-didaktik tahlilini samaraliroq tashkil etish uchun kino
va multfilmdan savol va topshiriqlarga daxldor epizodlarni ekranda namoyish etishi mumkin. Yoki
asardan shu vazifalarni bajarishga asos bo‘ladigan o‘rinlarini o‘zi qayta o°qib berishi mumkin.
Albatta har ikkala holatda ham zarur o‘rinlarni oldindan belgilab, tayyorlab qo‘yish, o‘quvchilarni
mustaqil va mantiqiy mulohaza yuritishga yo‘naltiruvchi savol va topshiriqlar tayyorlab qo‘yishi
kerak bo‘ladi.

Darslikda «O‘zimiz asar yozamiz!» ruknida loyiha ishi tagdim etilgan. Unda: «Sarguzasht
yoki hajviy yo ‘nalishda kichik asar yozishy vazifasi qo‘yilgan. Dars oxirida o‘qituvchi bu loyiha
ishi borasida ham o‘quvchilariga keng miqyosda tushuncha va yo‘nalish berishi kerak bo‘ladi.
O‘quvchilarga o‘quv yilining boshlarida Abdulla Oripov ijodidan namunalar o‘rganilgandan keyin
tagdim etilgan birinchi loyiha ishi nisbatan soddaroq edi va u o‘quvchilardan ortiqcha aqliy hamda
ruhiy zo‘riqishni talab qilmas edi. Mazkur vazifa — badily asar yaratish ishi ijodiy fikrlashni,
kashfiyotlar qilishni, o‘quvchidan fantaziyasi va xayolparastlik ko‘nikmalarini ishga solishni
taqozo etadi. Asarni, muqovani bezashda o‘quvchilar qiynalmasliklari mumkin, lekin uni yozish —
yaratish mashaqqatini qabul qilish va ijod iztiroblarini boshdan kechirgan holda birorta badiiy asar
yaratish o‘quvchidan ham aqglan, ham ruhan zo‘riqishni taqozo etadi. Shu bois bunday loyiha ishini
o‘qituvchi o‘quvchilariga ixtiyoriy vazifa sifatida topshirgani durust bo‘ladi. Bunday vazifa ijodiy
qobiliyati bor bolalarning ularga Alloh tomonidan berilgan iste’dodni qo‘llab-quvvatlash va
rivojlantirish uchun xizmat qiladi.

Xulosa. Xullas, adabiyot o‘qituvchisi har bir darsni tashkil etishda sinfdagi o‘quvchilarning
aqliy-intellektual imkoniyatlaridan kelib chigqan holda ularga mos keladigan texnologiya, metod
va usullarni, o‘quvchilarini ijodga yo‘naltiruvchi ragamli texnologiyalarni o‘zi tanlashi kerak
bo‘ladi. Bu o‘qituvchining pedagogik mahoratiga bog‘liq.
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Introduction. It is necessary to clearly define the creative abilities of primary school
students based on the level of text mastery, involving the analysis of the main methods of
educational work. When using various methods in native language and reading literacy lessons,
one can utilize tasks such as analytical planning, establishing cause-and-effect relationships,
comparing, combining, presenting hypotheses, proving, and drawing conclusions used in the
process of student knowledge acquisition. Establishing the relationship between analysis and
cause-and-effect is also important in primary education. Especially in the creative process, it is
necessary to take into account the importance of the mental state in the analysis-synthesis activities
of students who encounter difficulties in the transition from ignorance to cognition.

In primary school native language and reading literacy lessons, it is advisable to effectively
use logical conversation, heuristic, research, comparison, inductive, and deductive methods that
serve to improve the spirituality of students. First, it is necessary to distinguish the concepts of
method, technique, and technology by focusing on the differentiation of teaching techniques.

Regarding lesson methods, K. Khusanbaeva writes “In school practice, the method is often
replaced by the method”: Methods are called methods, whether they differ or not. In fact, methods
are the elements that create and organize methods. For example, the problem-based learning
method includes methods such as creating a problem situation, forming learning hypotheses, and
proving them [Husanboyeva, 2020, 156].

K. Khusanbaeva explains the processes related to the lesson as the method of clarification,
the method of proof, and the method of asking questions, noting that “The methods of forming
questions and addressing students with questions form the basis of heuristic, comparative-
contrastive, research, inductive, and deductive methods that guide students toward independent
activity” [Husanboyeva, 2020, 159].

General Conclusion. In general, a method is understood as a teacher's attitude, speech, form
of address, plan, and actions for working with students during the lesson; methods are a set of
methods that allow for the easy and convenient conveyance of the teacher's information and the
topic being explained. While methods depend more on the teacher's process of working with
students, the method focuses on the process of conveying information clearly, conveniently, and
quickly. While methods depend more on individuality, methods are based on universality.

Pedagogical technologies can be understood as a process developed to convey a lesson topic
or specific information, based on a specific procedure and time: there are pedagogical technologies
used to activate a specific lesson process, such as “BBB”, “Sinkway”, and “Intellect Map”.

The teaching methods used in the process of primary school native language and reading
literacy lessons include techniques, effects, and reflections that are currently actively used in
foreign experience.

One of the important methods for the process of primary school native language and reading
literacy lessons is the “Kaizen” method. Through this method, positive changes in students can be
easily achieved.

The philosophy of “Kaizen” (continuous improvement), developed as Japan's path of
development after World War 11, is still used today in all spheres, including personal development.

It is a term for continuous improvement, and the definition of “Kaizen” comes from two
Japanese words: “kai” and “zen” which in English means “continuous improvement”. The
popularity of this path, which has become a Japanese philosophy, began with the automobile
manufacturer Toyota. It was this path that brought Toyota out of the recession and made it famous
throughout the world [@kreaped.uz].

The kaizen process is carried out in only four stages:

1. The goal and how it can be achieved are determined.
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2. Aplan is drawn up and methods for its implementation are devised.

3. The results are verified and opportunities for improvement are identified.

4. Regular adjustments are made based on what was achieved in previous stages.

The most basic meaning of the Kaizen philosophy is that you are constantly doing something
small for your goal. Kaizen philosophers say: “If you run, you will stop halfway; if you move with
large steps, you will be short of breath; on the contrary, try to reach your goal with small steps
every day”.

This method has an aspect of dependency on the activities of students. Students usually have
difficulty mastering a more difficult topic. This may eventually lead to students becoming
completely disillusioned with certain subjects.

In this situation, it is necessary to pay attention to one thing: not to force students to master
a complex topic, but on the contrary, to motivate the student; in this situation, it is necessary to
make a lyrical retreat in the lesson and direct students to work based on the “Kaizen” method.

Another modern method widely used in global education is the “VARK model”. This model
is based on four activities:

1. Seeing — students learn knowledge, concepts, and truths through sight.

2. Listening — students acquire a range of skills and abilities through listening.

3. Reading and writing - students' oral and written speech is developed.

4. Mobility - students learn to engage in free and creative activity [@kreaped.uz].

The process of students' visual acquisition of knowledge and skills is suitable for those who
love watching videos and enjoy presentations such as pictures, tables, and graphs. The human brain
processes visual information much faster, more deeply, and more easily than plain text. If these
tools are used frequently in the lesson, students' interest in the subject will increase even further.

The listening process is suitable for students who enjoy listening to lectures and audiobooks.
Students with such abilities learn what they hear more easily. Students who have the ability to hear
and understand remember well what is said in the film, rather than the actions of the characters
and the development of events when watching the film. Therefore, various podcasts can be used
in the lesson.

The process of learning through reading and writing is suitable for learners with reading and
writing skills. The reason for this is that the words they read and write are easily retained in their
minds. This method is used in every lesson. This is because information is better retained by the
student through reading and writing.

Methods of movement are carried out in the classroom through games and competitions
consisting of various movements. Getting up from their seats and performing various movements
through various games greatly helps primary school students stay alert and focused during the
lesson.

Experience shows that students remember interrupted actions better than completed
information. Bluma Zeigarnik studied this effect within the framework of the impairment of the
motivational component of memory, which subsequently became known as the "Zeigarnik
Method," named after him [Zeigamik, 1-85].

A fascinating study was conducted among students at Harvard University. According to this,
a survey was conducted among students regarding whether they write down their thoughts and
plans. According to the study, 98% of students do not write down any ideas. It was found that only
2% of students record their daily ideas and thoughts. Ten years later, only 2 percent of the students
who wrote down their thoughts became successful businessmen. It turned out that the remaining
98% of students were employed in ordinary jobs. It can also be seen that it helps to prevent the
Zeigarnik effect and distraction and to become an orderly, purposeful student.

Things that were planned to be done but remained unfulfilled, things that should have been
said but remained unsaid, constantly spin in the reader's head. Before going to bed, things that
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should have been done but not done during the day, or things that should have been said but not
said, begin to come to mind. To prevent this from happening again, it is advisable to write down
a thought, idea, plan, or important statement in the first 10 seconds as soon as a small laptop pen
is nearby during a break at school, while walking on the road, reading a book, or listening to a
lesson. Because if a thought is not captured immediately, it will sink to the very bottom of the
brain and it will be difficult to recall it. The goal, the plan, and even the ideas that come to mind
must be recorded in the first minute, which fundamentally changes the way you live and think.

The “The Snow Maiden” effect is primarily a pedagogical approach designed to motivate
students who do not like the lesson process, their chosen profession, or their work. It is based on
the formation of a positive attitude toward life and activity. This concept was inspired by the well-
known fairy tale hero Snow White's love for the world, his love for everything, and his habit of
finding positive opportunities in any situation.

In the modern educational process, many students do not show interest in lessons or are not
passionate about their chosen fields. One of the reasons for this is a lack of internal motivation and
pressure from the external environment. The “The Snow Maiden” effect is proposed as a solution
to these problems. Its main task is to awaken students' inner curiosity, change their worldview for
the better, and inspire them toward success.

For every student to perform a lesson or work with love, they must first develop a positive
attitude toward themselves. Teachers and mentors play a role in this. They should inspire learners
by showing the joyful aspects of the activity.

If students do not like a subject or profession, it is often due to the fact that that direction
does not seem interesting to them. With the help of the “The Snow Maiden” effect, this problem
is solved through engaging presentations, practical exercises, and real-life examples.

The characteristic of The Snow Maiden's protagonist is to look at everything with love and
inspire others to share these feelings. Through this approach, it is explained to students how to
love themselves, appreciate their potential, and enjoy the processes occurring around them.
Recognizing every small achievement of students motivates them to try even harder. This increases
their self-confidence.

Presenting education in engaging and interactive ways increases student engagement. For
example, conducting lessons in the form of a fairy tale, organizing practical classes in the form of
a project or a game. Conveying complex concepts in a simple and understandable way relieves
students of confusion and increases their interest in the topic.

The “The Snow Maiden” effect is not only about changing students' attitudes toward classes
or work, but also about awakening in them a desire to achieve personal success. When a student
learns to love the subject, the likelihood of success in their chosen path increases. Thus, this
approach helps the student not only to learn, but also to enjoy their life.

The “The Snow Maiden” effect is a philosophy of looking at life with love and affection,
representing a new approach to education and upbringing. This means that future teachers
sincerely love everything in the classroom: their profession, students, the classroom, classroom
equipment, and so on. After that, blessings, development, and success will come through the
profession.

The “Turnip vegetable” effect is used as a process of discovering an activity you like. The
"turnip vegetable" effect was created to inspire students who don't like their class, profession, or
work, and to help them find their own path. The essence of this approach lies in the process of
initially having a negative attitude toward an activity (not liking it like a turnip vegetable), but
later realizing its benefits, loving it, liking it, and thereby achieving success.

Turnip is known as a vegetable that is initially unpleasant or less desirable to many people.
However, by learning about the healing effects of turnips on human health, it will be possible to
enjoy and appreciate them. Similarly, students may eventually fall in love with a subject,
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profession, or job that initially seemed difficult or uninteresting. The main thing is to reveal to
them the benefits and inner value of this activity.

At first, it is natural that students or young people do not like any activity. This is often due
to a misunderstanding of the activity, the negative experiences associated with it, or a lack of
motivation. The “Turnip vegetable” effect allows students to change this attitude through time and
knowledge. If the true essence of the activity is revealed to them, their interest will increase.

Students are explained the vital importance of lessons and work, especially those that seem
difficult or uninteresting. For example, mathematics may seem like a difficult subject to many
students, but if its importance in developing logical thinking is explained, attitudes toward it may
change.

Just as it is necessary to taste turnips, prepare a dish from them, or learn about their health
benefits to understand their benefits, students are taught that they should experiment in their field
and take time. In the process, they learn to look at their activities from a different perspective.

To increase students' interest, the most interesting and vital aspects of the lesson or work
process are emphasized. For example, it is possible to attract their attention by organizing practical
classes instead of theoretical knowledge.

It is necessary to explain that the result of every activity is linked to success. For example,
it is possible to dislike turnips, but if their contribution to a healthy lifestyle is clearly indicated,
attitudes toward them will change. Showing the students the results of their work also awakens
their enthusiasm.

Each student has individual interests and needs. Therefore, making educational approaches
flexible helps students find the most interesting and important aspects for themselves. For
example, someone might like the narrative aspects of history, while another might be interested in
scientific analysis. Any new job or lesson may seem difficult or unpleasant at first. At this stage,
you need to be patient and focus on the beneficial aspects of the process. After realizing the benefits
of a student's or worker's activity, an internal enthusiasm for it arises. At this point, they move
toward loving the activity. At the end of the "turnip vegetable" effect, the student can perceive the
lesson, profession, or work as a hobby and achieve success in this direction.

The “Turnip vegetable” effect is an innovative pedagogical approach to gaining a positive
outlook on life, overcoming negative attitudes, and achieving success. It teaches students to value
things they don't like and to realize their true value. Thus, this approach is important not only in
the field of education but also for achieving success in various spheres of life.

Overall, many projects developing children's intellectual abilities are being implemented and
effectively utilized abroad and in developed countries. Timothy Walker's 254-page book “The
Finnish Education Miracle” reveals all the secrets of Finnish education. Most importantly, the
book does not use the word "method" once. The book discusses the importance of strategies and
approaches in developing a child's abilities. One of these strategies is called the "joy factor," and
Finnish teachers define the main goal of the lesson as bringing joy to the learning process. All
school teachers view happiness as a priority goal of the educational process. The roots of success
begin here [Timoti, 2023, 27].

Today, one can find many game technologies, game engines (moving games) on social
networks — YouTube, Telegram, and others — and use them during the lesson, linking them to a
specific topic or as a “break time” or “cheerful moment”.

Ultimately, when choosing teaching methods, the teacher must apply approaches that
stimulate the student's mental activity and ensure their spiritual perfection. One of the primary
tasks of the educator remains the development of logical and creative thinking in the cooperation
of mind and feelings, and the orientation of students toward independent learning.
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Abstract. This article explores the historical significance of the First Turcological Congress
held in Baku in 1926, marking its centenary, with a specific focus on the activities and tragic fates
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Annomayun. Ushbu maqola 1926-yilda Bokuda yuz yilligini nishonlash uchun o ‘tkazilgan
Birinchi Turkologik Kongressning tarixiy ahamiyatini o ‘rganadi, xususan, O ‘zbekistondan kelgan
11 kishilik delegatsiyaning faolivati va fojiali tagdirlariga e tibor qaratadi. Bundan tashqari,
magqolada zamonaviy mustaqil turkiy daviatlar o‘rtasida mutlaq alifbo birligining hali ham
amalga oshirilmagan maqsadi tahlil qilinadi va O ‘zbekistonning Ilkkinchi Turkologik Kongressga
mezbonlik gilgani uchun tarixiy minnatdorchiligi ta'kidlanadi - bu g ‘oya bir asr oldin delegatlar
tomonidan ilgari surilgan edi.

Kalit so‘zlar: birinchi Turkologik Kongress, 1926-yil Boku, O ‘zbek delegatsiyasi, yagona
turkiy alifbo, Sovet qatag ‘oni, jadidlar harakati, turkiy ziyolilar, tilshunoslik, etnografiya.
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Annomauyun. B oannou cmamve paccmampusaemcs ucmopudeckoe 3uauenue Illepsoco
MIOPKOO2UUECK020 KOHepecca, cocmosasutecocsi 8 baxy 6 1926 200y u npuypouennozo k e2o
cmonemuro, ¢ 0COObIM aKYeHmom Ha 0essmelbHOCMb U mpazudeckue cyovowl denecayuu uz 11
yenogex uz Yzoexucmana. Kpome mozo, 6 cmamoe ananuzupyemcs 00 cux nop Hepeaiu308aHHas
yeib abCONIOMHO20 ANPABUMHO2O eOUHCBA CPeOU COBPEMEHHbIX He3A8UCUMBIX MIOPKCKUX
20cyoapcme U noouepkusaemcs ucmopudeckas onazodaprocms Y3oekucmana 3a npogeoexue
Bmopozo mrwopkonoeuueckoeo Komepecca — uodes, 6nepavle NPeONONCeHHAs Oene2amamu
cmonemue Ha3ao.

Knrwoueevie cnosa: llepswviii mopronocuveckuil konepecc, baxy 1926, yz3bexckas oenecayus,
€OUHbILl MIOPKCKULL  angasum, cosemckue penpeccuu, O08udiceHue Jxrcaouoos, mroOpKCKas
UHmMenIUeeHYUs, TUHSBUCUKA, IMHOCPADUSL.

Introduction. This year marks exactly one hundred years since the holding of the First
Turcological Congress, which was the first practical attempt to unite the Turkic peoples scattered
across different corners of the globe. This congress in Baku was not merely a gathering dedicated
to discussing a scientific problem. The Turcological Congress was a practical movement to unite
all Turkic peoples of the world on a solid foundation. And the unifying tool was truly powerful: it
was to achieve unity in the alphabet, which is the medium for materializing speech. At that time,
representatives of the Turkic peoples of the world agreed for the first time to use a script based on
a single alphabet and succeeded in implementing it. This was despite the fact that, at the time, there
was only one sovereign (independent) Turkic state. Today, although Turkic ethnic groups have
seven independent states and many other national entities, they have still not been able to ensure
alphabetic unity, not even de jure. In this sense, the Turcological Congress held in Baku in 1926
can be considered an unparalleled revolutionary event in the lives of the Turkic peoples.

The following individuals from Uzbekistan participated in this gathering, which
fundamentally changed the educational and cultural life of the Turkic peoples:

Abdurashid Abdujabborov.
Ashurali Zohiriy.

Bekjon Rahmonov.

Ismoil Sadriy.

Majid Usmonov.

Mashriq Yunus oghli Elbek.
Mikhail Gavrilov.

Rahim Inoghomov.

9. Kholid Said Khojayev.

10. Shokir Rahimiy.

11. Ghozi Olim Yunusov [3, 2026.].

Congress documents note that among the delegates, Majid Usmonov was a pedagogue of
Tatar nationality, while Mikhail Gavrilov was a Russian associate professor working at SAGU
(Central Asian State University). The remaining representatives were Uzbeks involved in
linguistics and education, sent from various cities across the country. The highly active
participation of the representatives from Uzbekistan in the work of the congress is recorded in the
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following scientific sources [6, 2011.]. The activism of our delegates was clearly evident
throughout the nine days, from the opening to the closing of the congress. For instance, after Samad
Aghamalioghlu, Chairman of the Central Executive Committee of the Azerbaijan Republic,
opened the congress with a welcoming speech, he gave the floor to Abdurashid Abdujabborov, a
representative of the Uzbekistan delegation. He proposed candidates to the congress participants
for the composition of structures such as the presidium of the gathering, the credentials committee,
the editorial commission, and the secretariat. Upon his proposal, the following delegates from
Uzbekistan were elected: Rahijon Inoghomov to the presidium, Abdurashid Abdujabborov to the
credentials committee, and Shokirjon Rahimiy to the editorial commission.

During the 3rd session of the Congress on February 27, Ghozi Olim Yunusov spoke in
Russian regarding the scientific caliber of the reports delivered by professors such as Rudenko,
Meészaros, and Miller on “The Current State of Ethnographic Study of Turkic Peoples and Tasks
for the Near Future”, stating: “... The reports presented here discussed achievements in the field of
ethnography of the Turkic peoples, however, these reports were so lacking in substance that they
were more reminiscent of articles published in general magazines. The reports were not enriched
with facts concerning the material culture of the Turkic peoples, and when it came to their art, the
fundamental differences, leading motifs, and the stages of development of Turkic art were not
demonstrated” [3, 2026, 102]. The speaker emphasizes that the uniqueness of each Turkic ethnos,
along with its causes and characteristics, was not scientifically substantiated in the reports: “..a
genealogical study of the Uzbeks does not yet exist... The available data is so sparse and vague
that it provides us with virtually no scientific conclusion” [Jamolxonov: 2019, 102]. The scholar
does not limit himself merely to criticism but also offers his own proposal for resolving the issue:
“..if possible, I would like to present my work here and exchange scientific materials with
enthusiasts engaged in local Turcology” [Jamolxonov, 2019, 103].

G. O. Yunusov, who specifically studied Uzbek ethnography, noted that there was no
information in the central scientific sources regarding the numerous city ruins in the lower reaches
of the Amu Darya, and he expressed his readiness to share the materials he had collected with
specialists genuinely interested in ethnography. The scholar criticizes even more harshly the views
of the center's specialists engaged in Uzbek linguistics: “...they ...invented a separate “Sart
language” and present it as an independent language. In reality, all Sarts speak Persian. Even if
they speak Uzbek, they are well aware that they are Persian. Identifying Tajiks and Sarts does not
pose any difficulty: they speak Uzbek just as I speak Russian. It is immediately obvious that I am
not Russian, and that they are not representatives of a Turkic people. Nevertheless, some scholars
have advanced the notion in their works that: “...the Sarts originate from the Iranian race, forgot
their own language, and adopted a Turkic language. There is a distinct Sart dialect in
Uzbekistan”. This is, of course, incorrect and a serious scientific error. ...Many Turkic peoples in
Central Asia also had a significant impact on the formation of other peoples. Unfortunately,
neither Moscow nor Leningrad scientific circles have seriously addressed this issue” [3, 2026,
103—104]. The scholar who stepped forward with such sharp criticism was subsequently included
as a member of the 13-person ethnographic commission that was resolved to be established at the
congress [Jamolxonov, 2019, 113].

It is noted in the stenographic report that at the 5th session on February 28, Ghozi Yunus
was the first to speak in the discussion following the reports by professors Samoylovich, Malov,
and Ashmarin on the past, present, and future of the discipline of Turcology. Unfortunately, the
text of this speech delivered in Uzbek is not provided [6, 2011, 197]. This circumstance indicates
that even at the Turcological Congress, insufficient attention was paid to languages other than
Russian. Speeches delivered in languages other than Russian were simply marked with notes such
as “in Uzbek”, “in Kazakh”, “in Turkic” or “in Bashkir”, without providing the actual text. At the
end of this session, it was announced that a commission had been established to celebrate the 500th
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anniversary of the birth of the great Turkic poet Alisher Navoi, and Rahim Inoghomov and
Shokirjon Rahimiy, who were included in its composition, were requested to remain after the
meeting [6, 2011, 204].

On March 1, at the 6th session chaired by Korkmasov, Shokirjon Rahimiy was the second
to take the floor in Uzbek during the discussion of Shcherba's report on “Orthographic Principles
and Their Social Significance”. Unfortunately, his speech was not provided in the transcript either.
The transcript only provides the note “in Uzbek™ [6, 2011, 217] next to Rahimiy’s surname, along
with a brief summary of his thoughts delivered in Russian by Majid Usmon. According to this
summary, Rahimiy argued for the existence of synharmonism (vowel harmony) in the Uzbek
language, noting that although some specialists claimed that sound harmony had disappeared in
Uzbek and only 6 vowels remained, in reality, our language contains 9 vowels, and up to 13 in
certain dialects. It was emphasized that a consensus regarding the alphabet must be reached before
resolving orthographic issues [3, 2026, 185].

On March 2, at the 9th session, “Discussions on the Issue of Terminology” were held. During
this session, following Korkmasov’s proposal, a six-person delegation was elected from the
representatives of the Turcological Congress to attend the 5th Congress of the Trade Unions of
Azerbaijan. The surname of Rahim Inoghomov was among them. This indicates that Inoghomov
had captured the attention of the congress participants through his active engagement. At the same
session, Shokirjon Rahimiy was also included in the 11-person commission tasked with preparing
a draft resolution on the issue of scientific terminology [3, 2026, 236].

At the 12th session chaired by Jabiyev on March 4, Rahim Inoghomov took the floor and
expressed the following opinion regarding the delegates from Tatarstan who were hesitating
between choosing the reformed Arabic or the Latin alphabets: “...their thoughts lack decisiveness,
there is a certain duality: they have no objection in principle, but they are opposed in practice”
[3, 2026, 236]. The speaker provided a highly convincing and logical rationale to those who were
hesitating. He stated that in the current era of cultural development, it is obvious that the old Arabic
alphabet, which is completely unsuited to Turkic sounds, cannot be used without modification.
Therefore, it was reformed. Today’s reader, who reads in the reformed Arabic alphabet, cannot
read the unreformed old one. Consequently, the reader is disconnected from the historical, literary,
and scientific roots written in the unreformed Arabic script. Given this, what is the point of
opposing the Latin-based alphabet under the pretext of being cut off from historical roots? [3,
2026, 236].

It is also noted in the transcript that Kholid Said Khojayev delivered a speech in Uzbek at
this session, but the text of his words is not provided either [6, 2011, 375].

At the end of the 13th session, which lasted until 21:30 on March 4, a 26-member
commission was formed to edit and make necessary corrections to the resolutions adopted at the
Congress. Bekjon Rahmonov and Rahim Inoghomov were included in this commission. The
inclusion of two representatives from Uzbekistan in a single commission demonstrates the high
level of confidence in their scientific potential. The transcript of this session notes: “The members
of the Congress, in full complement, proceeded to the solemn evening dedicated to the 500th
anniversary of the birth of the Turkic poet Alisher Navoi” [6, 2011, 419].

At the 14th session on March 5, the issue of “The Development of Literary Language among
the Turkic Peoples” was discussed. Initially, Kholid Said Khojayev, and later Ghozi Olim
Yunusov, delivered speeches in the Uzbek language. However, their words were not reflected in
the transcript either [3, 2026, 362].

At the 16th session held on the same day, the issue of “The Results and Prospects of Studying
the Literature of the Turkic Peoples” was discussed. At the meeting where Fuad Kopriilii and
Theodor Menzel delivered reports, 9 people were elected to the commission tasked with preparing
the resolution of this session. The poet Mashriq Elbek and Shokirjon Rahimiy took their places
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among them [6, 2011, 475]. It is evident that the representatives from Uzbekistan participated very
actively in the work of the First Turcological Congress.

The final 17th session of the First Turcological Congress was held on March 6. At the closing
ceremony of the gathering, Shokirjon Rahimiy, a representative of the People’s Commissariat of
Education of Uzbekistan, dressed the Azerbaijani organizers — Samad Aghamalioghlu, Mustafa
Quliyev, Habib Jabiyev, Jalil Mammadzada, and Husayn Musayev — in traditional robes (chopans)
in accordance with Uzbek custom.

A particular point emphasized in the speech by Habib Jabiyev, the head of the Azerbaijani
delegation and a member of the congress’s organizing commission, at the closing ceremony on
March 6 draws the attention of Uzbek readers. For this reason, we deemed it appropriate to present
it in the language it was originally delivered: “B opeanuzayuonmnyro xomuccuio eowiiu u m.
Tanumoorcan Uopacumos u m. Odabaw u m. @Pumpem u m. Kopkmacos, éce onu cocmagunu s10po
Op2aHU3AYUOHHOU KOmuccuu. Muvl coenaru 6ce 0ns moeo, 4mobbl C036amb Nepavlil
miopKonocuyeckuil cve3o ... " [6,2011, 508].

Its translation: “Comrade Olimjon Ibrohimov, Comrade Odabosh, Comrade Fitrat, and
Comrade Korkmasov were included in the organizing committee. All of them formed the core of
the organizing committee. We did everything to convene the First Turcological Congress... |3,
2026, 428].

It is clear that the famous Jadid, the great encyclopedic scholar Fitrat, also made a significant
contribution to the organization of the first congress. However, for reasons unknown to us, he was
unable to participate directly in its work. Not only the participation of the leader of the Uzbek
Jadids in this congress, but also his role in its scientific, theoretical, and organizational realization,
was envisioned at the 1st meeting of the commission for convening the Turcological Congress
held in Baku on August 6, 1925. The 11th issue considered at this meeting was “On the
establishment of assistance committees in the Soviet republics,” which stated: “B Camapxaroe
Komumem codeticmeue nopyyums opearuzosames @uxpem” (To entrust Fikret [Fitrat] with the
organization of the assistance committee in Samarkand) [5, 50]. In other words, the establishment
of the assistance committee for convening the Turcological Congress and the organization of its
activities were entrusted to Fitrat. The Azerbaijani scholars and leaders also knew that it was
impossible for a Turkic thinker like Fitrat to remain detached from this endeavor.

Where appropriate, it seems expedient to clarify certain facts pertaining to the congress. In
particular, on page 477 of the book “The First All-Union Turcological Congress. February 26
March 5, 1926. (Stenographic Report)”, it is noted that the final 17th session of the First
Turcological Congress commenced on March 6, 1926. During this session, the Khakass scholar
Katanov, who had arrived late from distant Siberia, took the floor. Following him, a highly
extensive report titled “Cultural Achievements of the Turco-Tatar Nationalities since the October
Revolution” was presented by Prof. Mikhail Pavlovich, Chairman of the All-Union Association of
Orientalists. Despite this, both the front and inner covers of the book state that the congress began
on February 26 and concluded on March 5. This error is repeated in nearly all documents related
to the congress. The hastily produced stenographic report of the congress contains other
inconsistencies as well. At the final session, as is customary, the report of the credentials
committee was heard. In his report, the chairman of the commission, Jalil Mammadzada, touched
upon the number of delegates from various local republics and noted that 6 delegates had arrived
from Azerbaijan and 6 from Uzbekistan [ 6, 2011, 498]. These figures do not correspond to the
actual situation. According to the list provided at the end of the transcript, it becomes evident that
15 delegates from Azerbaijan and 11 from Uzbekistan participated in the congress [ 6, 2011, 498].

Let us now turn our attention to what the lives of the delegates from Uzbekistan were like
following the First Turcological Congress:

Delegation member and head of the Academic Center, Abdurashid Abdujabborov, played
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an important role in the process of shaping language, education, and cultural policy in the 1920s.
At the congress, he not only participated as a delegate but also drew attention with his scientific
and organizational proposals. Abdujabborov made earnest efforts to ensure the proportional
composition of the commissions formed with the participation of representatives of various Turkic
peoples. Furthermore, the proposals he submitted to the congress secretariat demonstrate his
leadership potential. We do not possess any information regarding his subsequent life. It is likely
that A. Abdujabborov, along with other leading intellectuals of the era, fell victim to early
repressions.

A prominent figure of the Jadid movement, journalist, intellectual, and public figure Ashurali
Zohiriy was born in the village of Oyim near Kokand, a region that produced great poets such as
Muqimiy, Furqat, Zavqiy, and Hamza. A natural pedagogue and journalist, Zohiriy taught at
various schools, gave Uzbek language lessons at a Russian school, and established a private
publishing house named "Ghayrat" in Kokand. He worked for the newspaper "Sadoyi Farg ‘ona”
from 1916 to 1921, and “Farg ‘ona” from 1922 to 1928. From 1917 to 1918, he served as the editor
of "El bayrog i", the official newspaper of the Turkestan Autonomy, and served the Autonomy
with great dedication.

He is the author of the textbooks “Turkic Chrestomathy or National Book" and
“Orthography”. Zohiriy conducted research on Alisher Navoi's works “Muhokamat ul-
lughatayn” and “Wagfiya”. In 1925, he prepared a two-volume "Russian-Uzbek" dictionary and,
together with Cho‘lpon, published a collection titled “Fragments of Literature” (Adabiyot
parchalari) (1926). He was arrested in 1923 and later released. In 1937, he was rearrested and
executed by shooting.

Statesman, intellectual, educator, linguist, and one of the leaders of the Khorezm Jadid
movement, Bekjon Rahmonov, was born in the city of Khiva in 1887. Having received his
education at a Khiva madrasa, Rahmonov entered Istanbul University in 1913, and upon
completing his studies, returned to Khiva in 1918. He served as the Minister of Education in the
Khorezm People's Soviet Republic (KhPSR), established in 1920. He launched the Khiva People's
University in Khiva. Rahmonov participated in the First Turcological Congress held in Baku in
1926, where he was actively involved. He died under unclear circumstances on a ship on the Amu
Darya in 1929. Reportedly, his relatives consider Bekjon Rahmonov's death to be an assassination
carried out due to his political views and activities.

Ghozi Olim Yunusov (1893-1938) was a renowned Uzbek linguist, folklorist, and
pedagogue born in Tashkent to a working-class family. Between 1912 and 1914, Ghozi Olim
studied first in Turkey and subsequently at Al-Azhar University in Cairo. Upon his return to his
homeland, he established an educational organization in 1918 named “Turk O‘chog‘l” (Turkish
Hearth), which promoted Turkic ideals. From 1925 to 1930, he served as a professor in the
Department of Uzbek Language at the Samarkand Pedagogical Academy.

G. O. Yunusov is the author of several scholarly works, including Dictionary of Legal Terms
(1926), Uzbek Clans and Languages (1930), Grammar of the Uzbek Language (1936), and An
Attempt at the Classification of Uzbek Dialects (1936). As one of the founders of Uzbek folklore
studies, Ghozi Olim Yunusov recorded the epic Alpomish from the bard Fozil Yo‘ldosh in 1922.
Gh. O. Yunusov was arrested in 1937 and executed by shooting in 1938.

Kholid Said Khojayev was a linguist, Turkologist, and translator. He was born in 1888 in
the village of Qoshqurgon, near Tashkent. Driven by a thirst for knowledge, he enrolled in the
Faculty of Medicine at Istanbul University in 1914. After two years of study there, he transferred
to the Faculty of History and Philology, completing his education in 1918. Having moved from
Turkey to Azerbaijan in 1918, Kholid Said taught at secondary and higher educational institutions
in Ganja and Baku and worked at the Azerbaijan branch of the USSR Academy of Sciences.
Following the national-territorial delimitation implemented in Turkestan in 1924, Kh. S. Khojayev
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served at the Permanent Representation of Uzbekistan and participated in organizing the training
of Uzbek specialists at educational institutions in Azerbaijan.

Fluent in twelve languages, Kholid Said authored numerous scientific studies on linguistics.
He translated Mahmud Kashgari's Diwan Lughdat al-Turk from Arabic, and the Orkhon inscriptions
from Old Turkic, into Azerbaijani. The comparative grammar of the Turkic, Uzbek, and Kazakh
languages that he created retains its scientific significance to this day. Kh. S. Khojayev translated
Abdullah Qodiriy’s novel O ‘tgan kunlar (Days Gone By) from Uzbek into Azerbaijani, and
Rashad Nuri Giintekin’s novel Calikusu (The Wren) from Turkish into Azerbaijani. In 1937, Kh.
S. Khojayev was arrested on charges of “engaging in anti-revolutionary activities” and was
executed.

Ismoil Sadriy, an educator, pedagogue, and statesman, was born in the city of Bukhara in
1895. Having received his initial education in Jadid schools, Sadriy joined the "Young Bukharans"
in 1910 and traveled to Turkey to pursue his studies. Upon returning to Bukhara, he served as
Deputy Minister of Education in the government of the Bukharan People's Republic in 1922. Due
to political pressure in the early 1930s, he moved to Dushanbe and lived there until 1934. Upon
returning to his homeland, he worked as a research fellow at the Bukhara State Museum. Arrested
in 1937, Sadriy was sentenced to 10 years of imprisonment. He passed away in 1940 in one of the
labor camps in the forests of Eastern Siberia.

Mashriq Yusuf o‘ghli Elbek, a prominent representative of Uzbek literature, pedagogy, and
linguistics, was born in 1898 in the village of Khumson, Bostanliq district, Tashkent region. In
1919, Elbek completed an eight-month teacher training course and began his teaching career. From
1921 onwards, he worked in scientific institutions under the People's Commissariat of Education
of Turkestan. He collaborated with journals published during that period, such as Maorif va
o ‘qituvchi (Education and Teacher), Ingilob (Revolution), and Bilim o‘chog‘i (Hearth of
Knowledge). Elbek was one of the intellectuals who shaped language, literature, and cultural
policy during the 1920s. He was arrested as an "enemy of the people" in 1937 and died on February
11, 1939, in one of the labor camps in Magadan.

Turkologist, historian, and ethnographer Mikhail Gavrilov was born in Tashkent in 1884. He
was educated at the Faculty of Law at Kazan University and subsequently at the Saint Gallen School
of Commerce in Switzerland. Beginning in 1907, as a student at the Faculty of Oriental Languages at
Saint Petersburg University, he studied under Alexander Samoylovich. From the early 1920s, he
worked in various trade and cooperative organizations in Tashkent. Starting in 1924, he worked at the
Tashkent Oriental Institute, from 1926 to 1927 at the Faculty of Oriental Studies, and until 1929 at the
Central Asian State University.

On May 7, 1931, Mikhail Gavrilov was arrested along with 11 other professors and associate
professors of the Central Asian State University, though he was released in October. In late January
1932, he was rearrested and exiled to Kazakhstan for three years. While working at the Pushkin
Republican State Library in Almaty, the scholar was arrested again on February 7, 1938, and sentenced
to death. He was executed by shooting on September 19, 1938.

Rahim Okhunjon o‘ghli Inoghomov, born in Tashkent, was a figure of influential standing
among Uzbek intellectuals, having worked in the fields of education, the press, and culture. He served
as the People's Commissar of Education of Uzbekistan from 1925 to 1926, and in 1926, he served as
the head of the press department of the Central Committee of the Communist Party of Uzbekistan. In
a pamphlet titled “Uzbek Intellectuals” published in 1926, he openly noted that the Uzbek people held
a negative view of the Bolsheviks' October Revolution. In his articles and speeches, he criticized the
Communist Party of Uzbekistan for failing to struggle sufficiently against the colonial policies of the
Center. Due to such views, he was accused of forming a group labeled “Inoghomovism”. At the end
of 1926, he was relieved of his post, and in 1927, he was sent to the provinces for “political re-
education”. In the mid-1930s, he lived in Moscow, working at an electrical factory and as a translator
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for the Central Executive Committee of the USSR. Inoghomov was arrested in 1937 and executed in
Tashkent in 1938.

Shokirjon Rahimiy, an Uzbek intellectual and educator, was born in Tashkent in 1893. Rahimiy
received his initial education from his father and continued his studies at the “Rahimiya” Jadid school
established by his brother, Sobirjon Rahimov, in 1907. Between 1907 and 1910, he studied at a
madrasa and later at a Russo-Native school. From 1909 to 1919, he taught at the “Rahimiya” school,
and from 1914 to 1915, he served as an editor for the newspaper “Sadoyi Turkiston”. Rahimiy was
one of the founders of the Turkestan People's University established in Tashkent in 1918, where he
also taught. In 1919, he was involved in establishing and publishing the newspaper “Ishtirokiyun”,
and in 1923, he founded the “Nashri Maorif” (Educational Publishing) society. From 1918 to 1923, he
served as the head of the Department of Public Education of the Eski-shahar district. In 1924, he was
appointed head of the Department of Public Education of the Tashkent region. From 1924 to 1926,
Rahimiy was the head of the school textbook publishing department under the Scientific Council of
the People’s Commissariat of Education of the Uzbek SSR. From 1926, he directed the Bukhara
Enlightenment Association and the Workers' Faculty under the People's Commissariat of Education of
the Uzbek SSR, both based in Moscow.

Rahimiy authored works such as “Ona tili”’ (Mother Tongue) (1918), “Sovg‘a” (Gift) (1919,
1922), “Kattalarga o‘qish kitobi” (Reading Book for Adults) (1920), “O zbek alifbosi” (Uzbek
Alphabet) (1922), and “Savod” (Literacy) (1930). These works played an important role in the
systematic teaching of the Uzbek language. In the early 1930s, he served as the Deputy Chairman of
the Republican Extraordinary Commission for the Elimination of Illiteracy. In 1937, he was arrested
on charges of nationalism and executed in 1938.

There is no information available regarding the subsequent fate of Majid Usmon, who was a
member of the Uzbek delegation. In one instance, the stenographic report of the congress notes that
M. Usmon provided a summary in Russian of the remarks of Uzbek delegate Sh. Rahimiy [6, 2011,
217 ], and in another, that he provided a Russian summary of the Bashkir-language speech delivered
by the Bashkir representative Obidov during the discussion at the 4th session [ 3, 1026, 147]. No other
information has been found regarding this individual's life path. It is only known that in the 3rd issue
of the journal “Maorifva o ‘qituvchi” (Education and Teacher) in 1926, an article titled “The Alphabet
Issue at the Turcological Congress” was published under his name, describing his impressions of the
congress. Furthermore, his promise in the article — that “representatives of Uzbekistan will participate
in the Second All-Union Turcological Congress, which will open in the capital of Uzbekistan,
Samarkand, two years from now, as those who have most fully implemented the historic decision of
the first congress” — is noteworthy. The fact that a specialist deemed worthy of the First Turcological
Congress later vanished without a trace raises the concern that he, too, may have fallen into the abyss
of the repressions. For some reason, the name Majid Usmon is not recorded in the book “100 yildan
so ‘ng: 1926 Boku Turkologiya qurultoyi” (100 Years Later: 1926 Baku Turcological Congress) [1,
2026], prepared by the Turkic Academy, which contains brief biographies of all the congress delegates.

To summarize, of the 11 delegates from Uzbekistan, seven were executed by firing squad,
two died in labor camps, and there is no information regarding the subsequent fate of the remaining
two.

It becomes evident that the unified Turkic alphabet was not adopted easily. Over 90 percent
of the participants in the congress —hich was dedicated to adopting a common set of characters for
9 vowels and 25 consonant sounds for all Turkic peoples — were martyred. In these peaceful times,
some individuals, ignorant of their own identity, are turning their backs on the sound decision
made a century ago and are actively attempting to transform the Uzbek language into a charmless,
impoverished language consisting of only six vowels. In the 1940s, the Soviet regime did not
permit our script to align with those of other Turkic peoples, as they had a vested interest in
dividing the Turkic nations. What sort of interests are today’s separatists pursuing by advocating
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for “alphabet separatism”? One cannot help but ponder this.

General Conclusion. In the transcript of the First Turcological Congress, there is one aspect
that deserves particular attention from Uzbeks, which is noted in the speech delivered by H.
Jabiyev, head of the Azerbaijani delegation, at the event's closing: "...to tell the truth, the First
Turcological Congress should have been convened in Central Asia, and above all in Uzbekistan,
but due to the circumstances that arose... Azerbaijan took the initiative in this regard" [3, 2026,
426]. It is evident that our Azerbaijani brothers placed great faith in the scientific potential of the
Uzbek scholars of that era. They considered Great Turan and Turkestan to be the appropriate
locations for undertaking such a far-reaching endeavor, and they believed the scholars therein were
capable of achieving it. Jabiyev concluded his speech at the closing ceremony by declaring: “Long
live the Second Turcological Congress to be held in Samarkand!” Underlying this approach is
clearly the perspective of the Azerbaijani genius Muhammad Amin Rasulzade: “Turkestan is dear
to us, both in terms of history and tradition. This land is the cradle where our existence was
nurtured. We emerged from those cities and spread across the world. Therefore, it is our great duty
to elevate the cultural and spiritual life in the territories that constituted our original homeland!”
[Yovuz Ogpinar, 2024, 244].

Unfortunately, the Second Turcological Congress was not held in our country. This remains
an outstanding debt owed by Uzbekistan. We hope that this debt will not remain unfulfilled!
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Annomauyun. AxmyanvHoe cocmosiHue 00yUeHUs VH4aWuxcs 8 aKa0eMmuyeckux uyesx
onpeoensiemcs He MoibKo cneyughuxou auyes. Ho u coepemennvimu mpebosaHusmu Kk 00y4eHuro
yaawuxcs, 4mo npeonoiazaem nepecMomp Memoooe obyuenus u eocnumarnus. Ilosviuienue
VPOBHSA 3HAHUL NPednoaazaem coomeemcmeayiouyio OpeaHu3ayUio He moabKo ayOumopHsiX, HO U
sHeayoumopHulx 3auamui. C 2mot yenvio Mbl NepeviM 00JCOM  ONpedeluny yeib U 3a0aqu
3auAmMuUsl, cooepicanue Mamepuala U COeldaly AHAIU3 CReYUAIbHOU JUMepamypul, KOmopas
NO360MUNA BbIOEIUMb KOMNIEKC —GHedyOUMOPHbIX 3aHAMUL, Kaxk ouckyccus. Jlumepamyphoe
nymeutecmeue, CMpaHO8eOUeCKUll KPYXHCOK, CAMOCMOAMENbHASL paboma, a makxice KOMIJIEKC
COBPEMEHHBIX UHMEPAKMUBHBIX MEMO008, KOMOPbIX MONMCHO NPUMEHUMb 80 8peMsi NPOGeOeHUs.
BHEAYOUMOPHBIX pabOmbL.

Hcnonvzosanue HOBbIX  neOmexHonro2uti 8  0OYYeHUU  CHOcoOCmEyem  CO30aHUIO
ONa2ONPUAMHBIX  YCL08UTL 011 CODECeOHUKO8 U 00Nlecuaem YC80eHUe 6HEYPOUH020 Mamepuaid. B
CBA3U € YeM ObLIU U3YUEHbL Yelb U 3a0adll 3aHAMUS, COOepICaHe Mamepuad.

Knrwouesnvie cnosa: npoyecc ypoka, iumepamypa, 1umepanypogeo, nodsus, nosma, oopas,
MBOPUEeCmB0, CMUlb,  Memoo, JNHCAHPHI, A3bIK, O00YUYeHUe, XYOOIHCeCMBEHHOU KOH@epeHyul,
0esAMeNbHOCIU KPYIHCKA, BbICHABOYHO20 Y20IKA, XYOOMCECMBEHHLIX JHCYPHAN08 U CMeH2d3em,
XY00JHCECMBEHHBIX NYyMeulecmaull.
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Annotation. The current state of student learning at academic lyceums is determined not
only by the specifics of the lyceum. But also with modern requirements for teaching students, which
involves a review of teaching and upbringing methods. Increasing the level of knowledge requires
the appropriate organization of not only classroom, but also extracurricular activities. To this end,
we first determined the purpose and objectives of the lesson, the content of the material, and made
an analysis of the specialized literature, which allowed us to single out the complex of
extracurricular activities as a discussion. The use of new pedagogical technologies in teaching
helps create favorable conditions for interlocutors and facilitates the assimilation of
extracurricular material. In this connection, the purpose and objectives of the lesson, the content
of the material were studied.
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The basis for the formation of educational tasks is the question of the aesthetic and spiritual
education of students on the basis of a reassessment of the values, traditions of the people, their
culture and spiritual wealth, which require a systematic approach to highlight the ways and
techniques of intellectual work.

Key words: the process of the lessons, literature, specialist in literature, poetry, poem,
character, creative work, style, method, writing, genres, language, training. literary conference,
extracurricular artistic reading, extra classes and corner exhibits, together with that brought out
literary magazines and broadsheets.

QORAQALPOQ ADABIYOTINI O‘QITISHDAGI MUAMMOLAR

Qo ‘nisbay Yusupov.

ORCID: 0000-0002-8144-568X
Pedagogika fanlari doktori, professor,
Qoragqalpoq davlat universiteti,

Nukus, Qoraqalpog ‘iston Respublikasi.
E-mail: gonisbay@bk.ru

Annomayusn. Akademik litseyda o ‘quvchilarni o ‘qitishning hozirgi holati nafaqat litseyning
o0 ‘ziga xos xususiyati, balki o ‘quvchilarni o ‘rganishga qo ‘yiladigan zamonaviy talablar bilan ham
belgilanadi, bu esa o ‘qitish usullarini qayta ko ‘rib chigishni talab qiladi. Bilimlarni oshirish
nafaqat sinfda, balki sinfdan tashqari mashg ‘ulotlarni ham to ‘g ‘ri tashkil etishni talab qiladi. Shu
magqsadda biz avval darsning magsadi va vazifalarini, material mazmunini anigladik va
ixtisoslashtirilgan adabiyotlarni tahlil qildik, bu bizga munozaralar, adabiy sayohatlar,
o ‘lkashunoslik to ‘garaklari, mustaqil ishlar va sinfdan tashqari mashg ‘ulotlar davomida
qo ‘llanilishi mumkin bo ‘Igan zamonaviy interaktiv usullar kabi bir qator darsdan tashqari
mashg ‘ulotlarni aniglash imkonini berdi.

O ‘gitishda yangi pedagogik texnologiyalardan foydalanish ishtirokchilar uchun qulay muhit
yaratishga yordam beradi va darsdan tashqari materiallarni o ‘zlashtirishga yordam beradi.
Shuning uchun darsning magsadi va vazifalari, shuningdek, material mazmuni o ‘rganildi.

Kalit so‘zlar: dars jarayoni, adabiyot, adabiyotshunos olim, she'riyat, she'r, obraz,
ijodkorlik, uslub, usul, janrlar, til, o‘qitish, badiiy konferensiya, to ‘garak faoliyati, ko ‘rgazma
burchagi, badiiy jurnallar va devoriy gazetalar, badiiy sayohat.

BBenenne. Hayunble wuccienoBaHus IO pPa3BUTHIO 00pPa30BaTENIbHO-BOCHHUTATEIHHON
MBICIIM CBOMCTBA MEJAarOTUKH, TEOPUH TMEAArOTHKH, CIIOCOObI 00YUYEeHHS, METOIMKA H3Yy4aloTCs B
BEIYLIUX HAyYHBIX LIEHTPAX U BBICHIUX OOpa30BATEIbHBIX YUPEKICHHUSIX MHUPA, B TOM UYHUCIE B
MOCKOBCKOM roCyJapCTBEHHOM yHHBepcuTeTe, B IHCTUTYTEe MHUpPOBOU NTUTEpaTyphbl AKaJeMuu
Hayk Poccun, B 'apBapackom ynusepcutete (CLLA), B ynuBepcurere bpuranckoit KomymOuu
(Kanana), B Oreiickom yHuBepcurete (Typuus), B Akagemun kopeeBenenus (Pecrnyonuka Kopes),
B Akagemun obmectBeHHbIX Hayk (KHP), B MHCTUTYyTE MOTUTHYECKHX W MEXTyHApOIHBIX
uccnenoBanuii (Mpan), B EBpasuiickom HannoHansHoM yHUBepcuTeTe (Kazaxcran), B Association
for Educational Communications and Technology — AECT (CHIA), Belfield pedagogical
university (I'epmanus), Centre of increasing to pedagogical qualification on base Manchesters
university (BenukoOputanus); ynuBepcutrer UYynanr (FOxnas Kopes), nemarornueckuii
yHuBepcuTeT Musru (Snonust), Axagemusi obpazoBanusi (Poccus), Swiss Federal Institute of
Technology (IlIseiinapusi), University of Bridgeport (Uukaro), University of Warwick (JIonmon)
u ap. Ilo NpuUMEHEHWI0 WHHOBAIMOHHBIX TEXHOJOTUH MpU MPENOJaBaHUU IPOBEICHBI
uccienoBanus TakuMu yueHsIMH Kak C. 1. Skymesa, M. E. bepmanckuii, B. I1. becnansko, C. .
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bo6ockun, M. B. Knapun, B. U. boromo6os, B. JI. Tomum, A. CkamoBa, M. H. Ckarkun, A.
Owmapos, O. 0. borganosa u npyrue.

[TosTomy BcemupHas Hayka «llegaroruka» uaeT myTeM OBICTPOTO PAa3BUTHUS U U3MEHEHHS.
CyiiecTByeT MHUPOKUI CIEKTP HUCCIENI0BATEIbCKUX PabOT MO YIYYIIEHHWIO HAaBBIKOB OOYUYEHMS
YYEHHUKOB BO BCEM MHUpPE, Ha OCHOBE KOMIIETEHTHOCHOIO I0/IX0/1a, KauecTBa IpENoAaBaAHUS
KapakaJIakCKON JIUTepaTypbl U MPUMEHEHHUS] TEOPETUYECKUX 3HAHUM Ha MPAKTUKE YYEHHUKAMU.
[Tocne oOperenus HezaBUcUMOCTH PecryOnmkoii Y30ekucran B cepe 00pazoBaHUs MPOU3OILIO
JIOBOJIBHO MHOT'O M3MEHEHUH. bbulM NpUHATHI TaKue UCTOPUYECKUE JOKYMEHTHI, Kak 3akoH «O0
oOpazoBanum» u «HanmonaapHas mporpaMma 1o MOATOTOBKE KaapoBy», «O CTpaTerun AeHCTBHMA
0 JajbHEeHIIeMy pa3BUTHIO PecryOnuku Y30eKkucTan» u nmepej neJarorukoi ObUTH TTOCTABICHBI
Oonplive 3a7add. 3a To/bl HE3aBUCUMOCTHM MPUILIM K TBEPAOMY BBIBOAY, YTO B CTpaHe
pazpaboTaHa HOBasl CICTEMa IMOATOTOBKH I€1arorMuecKuX Kaapos, MpodeccrnoHanbHasl, TyXOBHO-
HpaBCTBEHHAs MOATOTOBKA OyIyIIUX YUUTENEH onpeesnseT KayecTBO U 3(h(PeKTUBHOCTD 00y4UEeHUS
B HENpephIBHOM o0Opa3oBaHuu. Pa3zpaboTka ydeOHBIX IUIAaHOB, MpPOrpaMM, Y4eOHHMKOB
METOJMYECKHUX TOCOOUI B COOTBETCTBHUHM C TPEOOBAHUSIMU rOCYIapCTBEHHOTO 00Pa30BaTEeIbHOTO
CTaHJapTa, MpPErojaBaHue JIMTEPATyphl B COOTBETCTBUM HOBBIM MPOTrpamMMbl U TpeOOBaHUSIMU,
KOTOpBIE CTaBATCS Mepe] IUTepaTypHbIM 00pa30BaHNEM Hay4YHbIE, TEOPUTHUECKHE, SCTETUUECKHE
U METOAMYECKHE OCHOBBI M3MEHEHUIl B TUTEPaTypHOM OOpa30BaHUU Yepe3 HOBBIE TEXHOJOTHUH,
obecrneunBaroT 3¢ (EeKTUBHOCTh NMPAKTUKU B aKaJEMHUECKHUX JIMLEAIX U IMOJyuyeHue NTyOOKHX
Hay4YHBIX U MPAKTHUECKUX 3HAHUM, a TaKKe N3yueHHe COePKAaHUS TEXHOIOTUU U HEOOXOJUMOCTh
pa3pabOTKH KOHTEHTA.

AHaam3. AHaIM3UpPYS Xy/10’)KECTBEHHbIE POU3BEACHUS 110 JAaHHOW MpOoTrpamMmMe JIUTepaTypbl
YUYEHUKHM MOTYT O3HAaKOMHUTbCA C €ro HJICHHBIM coOjep)KaHHeM, o0pa3aMu M KaHPOBBIMU
KagecTBaMH. Hapsimy ¢ 5TUM HYXXHO pPYKOBOACTBOBAaTbCs IIIABHBIMM IPUHLMIIAMM aHaAJIHM3a
Xy[JOXKECTBEHHOTO Ipou3BelneHus. M3ydas Temy, HACIO XyIOKECTBEHHOIO IPOM3BEACHHS.
OmnucanHble B HEM COOBITUS U TO, K KaKOMYy IE€PHUOLy OHHM OTHOCATCS, HEOOXOAUMO OOpaTHTh
BHUMaHME Ha B3N] MHUCAaTelsl Ha  COBPEMEHHOCTb. HeoOxoauMo wu3ydarbh Npo3andecKkue
IIPOU3BEICHUS B AaKaJEMUYECKUX JIMIESIX COOTBETCTBEHHO KOJIWYECTBY OTBEICHHBIX YacCOB IIO
IporpamMme, a Takke oOyuyaTb ydalllMXcs [0 MPO3aUYECKUM IPOM3BEICHHSIM [0 CIEAYIOIIUM
TpeOOBaHUAM: BOCHUTATh YYALIUXCS O MPO3aWYECKUM IPOM3BEACHUSAM M DPa3BUBATh Y HHUX
Hay4HO€ MBILIUICHUE; U3y4YaTh XapaKTEPHBIC IIPU3HAKU IIEPUOJA, ONHUCAHHOIO B MPO3aNYECKOM
IIPOM3BEACHUH; M3Y4aTh OCOOEHHOCTM M BaXXHOCTb IJIAaBHBIX 00pa3oB B IPO3aWYECKHX
IIPOU3BEICHUSAX.

B xozne aHanu3a Xyn0KeCTBEHHOTO IPOU3BEJICHNS Y YUEHUKOB (POPMUPYIOTCSI TaKUE 3HAHUS
U HaBBIKM KaK OCBOCHHME (OPMBI M COJCpXkAHUS IPOU3BEACHUS, OIpEesICHHE >XaHPOBOM
Pa3sHOBUIHOCTH U INIABHOW MPOOIEMaTHKK OCTABICHHOM B MPOU3BEICHUH, 3HAHUE €TI0 CIOJKETa,
KOMIIO3ULIMOHHBIX 3JIEMEHTOB, MHUpP 00pa30B, XyJO)KECTBEHHbIX U HJAEHHBIX OCOOEHHOCTEHl.
N3yueHune yvaliuMuUCS TaKWX IPOU3BEICHUH, MAHHBIX B Nporpamme, kak «Jloub peibakay,
«Axunusz» K. CynranoBa, «Cka3anue o Maman-Ome» T. KaiipimOepreHoBa, u pomanoB K.
MamOeToBa SBIAIOTCS OJHUM M3 HEOOXOAMMBIX METOIMYECKHX 3anad. [losaTromMy HeoOxoaumo
3HATh COACpXKAaHWE M HJEHHYIO HAIpPaBIECHHOCTb IPOU3BEIEHUS, ONPEACIUTh €r0 CHKET,
MIOHMMATh U IOJIHOCTBIO PACKPBITh XapaKTephl TI'E€POEB, ONPEAEIUTHh MOPTPETHI T€POEB, 3HATH
nei3aXHble W XyJAO)KECTBEHHbIE J€Talld, ONpEeAEIUTb OOpa3HbIi MHp XYIOXKECTBEHHOTO
IIPOU3BENIEHUS, PACKPBITh KOMITIO3ULINIO TPOU3BEICHUS.

B pesynbrare 3TOrO, BO-IIEPBBIX, YUallUECs aKaJIEMUYECKUX JINLEEB MOIYYalOT IIHPOKOE
IIPEJCTABICHNUE O XY/I0KECTBEHHOM IPOU3BEINCHUAX, 00 MX ICTETHUECKOM YPOBHE, O IIyOHHE
COOBITHH B HUX, SMINYECKOM H3JIOKEHUM U MX YCIOBHUSIX, HICTOPHUECKUX Mepuojax u obpazax u
IICUXOJIOTUU TEPOEB. Bo-Bropbix, yuwammecs OyayT cTaparbCsi YHTaTh MpO3anuecKue
MIPOU3BEICHUS OIpeieNIeHHbIX aBTOpoB. OOpa3bl repoeB OyayT OKas3bIBaTh IOJOKUTEIBHOE
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BIMSIHAE HAa BOCHHUTAHHWE MOJIOAOTO IOKOJIEHHsS. B-TpeTbux, B Xole aHaju3a MpPO3andecKHX
NPOU3BEACHUI MO TMporpaMMe KapaKallmaKCKOW JMTEpaTypbl y YYalluxcsi pa3BHBAIOTCS
NPEJCTaBICHUsI O CIOXKeTe, oOpas3ax repoeB Npou3BeneHHs. B pesynbrare y HUX BO3pacTaer
MHTEPEC K JInTeparype U 000ramaeTcs CIIOBApHBIN 3a11ac, a TAKKE Pa3BUBAIOTCS 3HAHUS HAPOIHOM
WCTOPUU U MOBBICUTCS UX KYJIBTYpHO-ICTETHUECKUN YPOBEHb.

[Tytu u criocoOb1 ocBoeHMs OnorpaduIeckoro MaTepuaia J0CTaTOYHO MOJTHO OCBEIIEHBI B
paborax meromuctoB B. I. Mapannmana, W. E. Kamnana, JI. A. lleiimana, u np. «Ha3panusie
METOIUCTBl CUUTAIOT, YTO CPEICTBOM OCBOCHHS OHOrpauueckoro marepuana sBISeTCS
MPUBJICYCHUE JOKYMEHTAJIBHOTO W XYIOKECTBEHHO-IOKYMEHBTAIIHOTO Marepuala sIBISETCS
MIPUBJICYCHHUE TOKYMEHTAJIBHOTO U XY/I0’KECTBEHHO-JOKYMEHTAIBHOTO MaTepuaa: TNTepaTypHbIX
MeMyapoB, IEPENUCKH 1 THEBHUKOB ITUCATEIS, TPON3BEACHUH XyI0KECTBEHHO-Onorpaduaeckoro
xaHpa» [Husanboyeva, 2022, 129]. MU3yuenue Ouorpadum u TBOpuUecTBa NUcaTeNs NpU
MPETOIaBaHNN KapaKaJIlaKCKOW JIMTEpaTypbl B aKaJIEMHUECKUX JIMIESX SBISETCS OIHUM W3
Ba)KHBIX METOJIOJIOTMUECKUX 3a/1ad.

[To mporpamme 1Mo KapakaJIakcKOW JHTEpaType AaHO MHOTO Marepuaja mo Ouorpaduu
nucarenst. Llenecoobpazno uzydars 6uorpaduu nucaresel mo nmporpaMmme ¢ MeToI0JI0THUECKON
TOYKH 3pEHUS MOCIIeI0BaTeNbHO. M3yuenne Onorpaduu KaXKaoro micares paccCMaTpUBaeTCs Kak
MIpe/ICTaBJICHNE U BBEIEHUE €ro Mpou3BeAeHui. 3ydas Ouorpaduro nucarenei, yqammuecs 6epyT
MpUMeEp C MOCTYIKaM CO CAETaHHBIX UMM JIeNI BO OJaro poAWHBI U Hapoaa, ¢ UX T'yMaHU3Ma H
cmenoctd. [1oaToMy HY)KHO YYHTHIBaTH BOCHHUTATENIbHBIC CTOPOHBI MPH M3y4YeHHH Ouorpaduu
nucareneid. [Ipu oObsicHeHUH Ororpaduu mucaTess, COOTBETCTBEHHO Ha KaXKJIOM 3aHSTHH JaeTCs
WHGPOPMAITUS 0 BAKHBIX MOMEHTAX KHU3HH IMHCATeNs, 00 ICTUHAX TOTO BPEMEHH, O €T0 OTHOIICHUH
K cpejie, Ti€ OH pOJIUIICS U BBIPOC.

[Ipu uzyyenuu 6uorpaduu nucarens B akaJeMHUUECKUX JTUIESX TPUHUMAETCS] BO BHUMaHUE
TaKle METOJI0JIOTUYECKUE BOMPOCHI KaK KpaTKoe orpeeneHue u3 ouorpapuu nucaress, a Takke
pacckassl U ouepku o ouorpadumn. [Ipu sTOM 3aHMMAET 0cO00€ MECTO M3YyYCHHE KU3HECHHOTO U
TBOPYECKOTO MyTeH Mucaressi, pacCKpbITUE UACHHO- XyI0)KECTBEHHOTO KauyecTBa MPOU3BEACHUHN 1
UCTOPUKO — JIMTEPaTYpHBIX 3aj1ad. Pe3ynbTaTMBHOCT, M KauecTBO MPOBEICHUS 3aHSTHUSA,
CBSI3AHHOTO C Ouorpadueit mucarens, B IEPBYIO oOd4epelb, 3aBUCUT OT MOJTOTOBIEHHOCTH
MIpernoaaBares, TaKke oT cOopa Marepualia, COCTaBICHUS XOPOILIETO MIaHa IPOBEICHUSI 3aHATHSL.
[ToaTromy mnpenogaBarent0 HEOOXOJUMO TMOJIB30BATHCSA  TPYJaMU JIMTEPATOPOB O KU3HU U
TBOPYECTBE MHUCATEICH.

[Ipu mpenopaBaHuu TBOpUECTBA MHCATENIEH Ha 3aHATUAX KapaKalIMaKCKOW JUTEepaTypbl y
YUEHUKOB TOSBIIAECTCS UHTEPEC K TOMY, YTO KaXK/Ibli MHcaTelb TAMHCTBEHEH MO- CBOEMY, CBOUM
BHYTPEHHUM MHPOM, YTO INCHUXOJIOTMYECKUE MEPEKUBAHUS B TBOPUYECKOM IPOLIECCE COBCEM HE
cxoxu. 06 3TOM TaK)Ke TOBOPUTCA B TPyZlaX TakuX JuteparopoB kak 3. Kabnonosa, K. FOnnomesa,
K. Mamb6eroBa, K. Kamanona, A. [laxparnunosa, K. Opa3siMOeToBa U APYTHUX.

Hanpumep, nutepatop 3.KabmomoB mnpuUBOAUT MHOTO TAaMHCTBEHHBIX U HHTEPECHBIX
(akTOB, CBA3aHHBIX C MIChbMAMH MHCATENICH BO BpeMsl TBOPUECKOH JesTensHOCTH. Eciiu 00paTuTh
Ha HUX BHHUMAaHHE, TOBOPUTCS, YTO HM3BECTHBINA MUCaTeNlb DPHECT XEMUHTY)H HE MOT MHUCcaTh HE
CTOsI y TpUOYHbI, a HEKOTOpble MHCANM JieXka, a elle HEKOTOpble MUCAIM YXOJsd U3 JIoMa, B
MyTEHIeCTBUE WMJIM B TBOPUECKHE JIOMA, a HEKOTOpble HE MOIVIM TBOPUTH KpOME Kak 3a
MIUCHbMEHHBIM CTOJIOM B CBOeM JioMe. VIHTepecHO paccka3blBaTh O MOAOOHBIX BEllaX yYCHHKAM,
WHTEpEC 3aBUCUT OT OMbITa MpernojaBarens. B pesynpraTe ydeHHKH, H3yyas Tucareneil mo
MporpaMMe KapakaJaKkCKOU JUuTepaTypbl, GOPMUPYIOT B CBOEM CO3HAHHH YYBCTBO MATPUOTH3MA,
IYMaHH3Ma, YECTHOCTH, TPYHOJIIO0Ms, COBECTH, NMPEOAONCHHUsI TPYJHOCTEH M y HUX BO3pacTeT
MHTEpEC K XyJI0’KECTBEHHOH JINTEpaType.

HayuyHo-MeToauueckue 3a1aun M3y4eHUs KapaKadlmaKCKOM JIUTepaTyphl B aKaJIeMUYECKUX
JMIIESX IyTeM MPOBEJICHUS BHEAYIUTOPHBIX PadoT, MPOBEAECHO METOANYECKOE HCCIIeI0OBAHUE T10
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OpraHU3aluu U COIAECPKAHMIO BHEAYAUTOPHBIX 3aHATHM IO KapakalIakCKOW jureparype. B Hel
OTMEUaeTcs HEOOXOAMMOCTb  H3YyYEHHUS HEKOTOPBIX  JIUTEPaTypHBIX  MaTepHalioB  BO
BHEAyIUTOPHBIX paboTax B CHJIy TOTO, YTO M3y4YeHHE MaTepHaja Ha 3aHATUSAX IO MPOrpaMme
HezmocTatouHo. [lo 3TOMy BONpOCY yKa3aHbI MHEHHS O METOIMYECKOW BaXHOCTH CIOCOOOB
OpraHM3aliy U IPOBEACHNS BHEYPOUHBIX 3aHIATHM JJIS YJIy4IlI€HUS 3HAaHUI U HaBBIKOB yYallUXCsl
B MeTojMuecKux uccnenosanmax um tpynax C. Jlonmumosa, K. Mymnomesa, K. Xycan6oegoii
IIPUBE/IEHBI Ipyre MHEHUS.

[Ipn mnpenogaBaHMM KapakaJaKCKOW JIMTEpaTypbl B aKaJEMHUYECKUX JIULESX HEb3s
OTrpaHMYMBATBLCS JIMILIb MarepuajsamMu ydeOHoM mnporpammsel. IlosTomMy oT mnpenojaBaresneit
TpeOyeTcss OOBSICHUTh HEKOTOPhIE MaTepHalibl MPOrpaMMbl B BHJEC BHEKJIACCHBIX 3aHSATHM.
BueaynuropHbie paboThl 110 JIUTEpaType MOMOTalOT YCOBEPLUIEHCTBOBATh 3HAHMUS, ITOJIyYEHHBIE B
XOJ/le KJIACCHBIX 3aHSATUH M pa3BUBaTb MUPOBO33PEHHME YUEHUKOB. BHekiaccHble paloThl MO
KapakaJlaKCKOH JIuTeparype AeIsATCs Ha HECKOIBbKO BUIOB IO LIENH U COAepkKaHUI0. V3BeCTHBIN
Metoauct, npodeccop A. IlaxpanaTuHoB pasnensieT BHEKJIACCHbIE pabOThl MO KapaKaJaKCKON
JUTEpaType Ha IIECTh BUJIOB.

OnHa u3 BayKHEHIINX MeJarorMYecKuX U METOJUYECKHUX 3a/1au B aKaJIeMUYECKUX JHUIEsIX —
3TO IIMPOKOE M3yueHHE BHEAyAUTOPHBIX padoT. Ecim He Oyner yneneHo AOKHOe BHUMAHUE
BHEAYJIUTOPHBIM paboTaMm, KpyKKaMm, JIMTEpaTypHbIM BedepaM U HIKCKYpCHUSM TO 3TO MOXKET
OKa3aTh HETaTHBHOE BIMSIHUE HA YPOBEHb M KaUYECTBO 3HaHMsI yUeHUKOB. Bo Bpemsi nmpoBenieHus B
aKaJeMHUYECKUX JIMLEAX BHEAyAUTOPHBIX 3aHATUN 10 KapaKaJMakCKOW JuTeparype HaJlo
YUYUTHIBATh BO3PACT YYEHHMKOB. /[l TEpPBOKYPCHHKOB I€1ecoo0pa3HO MPOBOAMUTH YPOKHU
BBIPA3UTENILHOTO YTEHUS, a TaKXKe KPY>KKU U MyTEIeCTBUSA. A JUIsl BTOPOKYPCHUKOB IPOBEACHUE
JUTEpaTypHON KOH(PEPEHIUH 10 MaTepuasiaM razeT U >KypHaJloB, IyTELUIECTBUHU, JIUTEPATyPHBIX
BEYEPOB, COOTBETCTBYIOIIUX METOAMUYECKUM TpeOboBaHUAM. Haio yuuThIBaTh 1yXOBHBIE UyBCTBA,
MHTEPECHI KaXKI0T0 YYCHHKA.

OnHON M3 MEpPBBIX METOIMYECKUX 3a7ad IIPU NPOBEACHUM BHEAyJUTOPHBIX 3aHATUH IO
KapaKaJIakCKOM JIMUTepaType B aKaJEeMUYECKUX JIMLEAX SBIICTCSA OIPEICIICHUE HHTEPECOB
yqamuxcsa. llocne W3ydeHHMs yMEHHMH M HHTEPECOB YYCHHMKOB IEPEXOIUM K IPaBUIBHOU
OpraHu3alluK BHEAYAUTOPHBIX paboT. J{j1s TOro, 4To0bI 3aMHTEPECOBATH YUEHUKOB HA/10 YUECTh UX
uHTepecsl. [y npoBeeHns 1 NPaBUIbHOM OpraHU3alii BHEKIACCHBIX PA0OT yUUTEINb 1OKEH
XOPOIIO 3HATh KapTOTEKY JUIEHCcKOH OMONMOTEKU. YUNThIBas HHTEPECHl YUEHUKOB, a TAKKE JJIs
OCYLIECTBJICHUS OJTUX WHTEPECOB HAN0 IPOBOJUTH COPEBHOBAHMs, KOHKYpChl HAa OCHOBE
MaTepuajaoB HEKOTOPBIX MTPOU3BEICHUN U TeM. B akageMHUecKuX JULEsaX JINTEPATypHOE 3HAHUE
U BOCIHMTaHHME HUMeeT 0co00e MeCTO. Y4YeHUKaM, Marepuallbl, JaHHblE B IpOrpamme,
Xy[JOXXECTBCHHBIE  IIPOU3BENCHUS  IPENOJAIOTCS  IIyTEM  OpPraHM3alMM  JINTEPATypHOU
KOH(EpeHLMH, BEUYEPOB, NEATEIbHOCTHIO JIMTEPATypHBIX KPYXKKOB, aJbOOMOB M IKYPHAJIOB,
CTEHIa3€Thl, JIMTEPaTypHbIX MYTEIIECTBUI U B3aUMOCBA3M ¢ OubanoTekoil. OJHUM U3 BasKHBIX
METOIMYECKHX 3aJa4 B IPOBEIEHUH TaKUX Pa0OT SABJIAETCS O3HAKOMJICHHE YUEHUKOB 00pa3Lamu
KapakaJlakcKol, y30eKCKoH, TypKMEHCKOM, Ka3axCKol M MHpOBOHM aureparypsl. [Ipu momormu
3TOTO0 Pa3BUTh y YYEHHKOB BBICOKHME 4YEJIOBEUYECKHE UYBCTBA, TAKWE KakK JIIOOOBb K pPOJIUHE,
YeJIOBEYHOCTb, 100pOTa, MUJIOCEPIIUE, a TAKXKE Pa3BUTHE UX JyXOBHOI'O MHpa B COOTBETCTBHH C
HallMOHAJIbHBIMBI HJessMU. Ha ocHoBe OOydeHHs YYEHHUKOB CpEJCTBaM BBIPA3UTEIbHOCTH
XyJ0’KECTBEHHBIX MPOU3BEIEHUIM HEOOXOIUMO Pa3BUTh Y HUX KPUTHUECKOE MbIILIeHHE. B xone
BHEAYIUTOPHBIX pab0T yUEHUKH OCBAUBAIOT )KAHPHI M PA3INIMsI MEX]Ty KaHPaMH.

[Ipu mpoBeneHUM BHEAYIUTOPHBIX pPAaOOT HEOOXOAMMO MPHUBHTH  yYMEHE pPa3InyaTh
OCHOBHBIE MOMEHTBI IPOU3BECHMS, COCTABIIATH IUIaH U HA OCHOBE 3TOTO IUIAHA ITUCATh KOPOTKOE
COUMHEHHME. A TakkKe OT YYEHUKOB TpeOyeTcs yMEHHE pa3iuyarth B XYIOKECTBEHHBIX
MIPOU3BEACHUSAX 00pa3bl, CBA3BIBATH ATH 00pa3bl C JACHCTBUTENBHOCTBIO, BRIPA3UTENILHO YUTATh
CTUXOTBOPEHUS, IMPAaBWIBHO MCIOIb30BATh TOJIKOBBIE CIIOBAapH, BBIPaXKaTb CBOM MBICIM Ha

32



COOBITHSI M300pa)KeHHbIE B MPOM3BEACHUSAX, KOTOPHIE OHM NPOYHUTAIM CAMOCTOSTEIBHO, JaTh
XapaKTepucTUKy TeposiM. [lyremM mnpoBeneHHs IUTEPAaTYpPHBIX KOH(EPEHIMH H BEYEPOB,
BHEAYJAUTOPHBIX 3aHATHI YUEHUKHU JOJIKHBI U3yUYUTh MaTepUajbl yCTHOTO HAPOJHOTO TBOPUECTBA,
HCTOPHUIO PAHHETrO NEepHosia KapakailakcKoi nuteparypsl. Takum oOpas3om, Tpedyercs oO0ydnuTh
YYEHUKOB II€pECCKa3y COIEPKaHUs TEKCTa CBOMMH CJIOBaAaMH, BBIPAXKEHUIO OTHOLIEHUS K T€POSM,
a TaKk)Ke JaTh MOHATh YYEHHKaM, YTO XYy/I0’KECTBEHHAs JINTEpaTypa ABJSETCSI OPYKUEM JTyXOBHOTO
pa3BUTHs 4YeloBeKka. BO BHEYpPOUHBIX 3aHATUSX YUYCHHKH JOJDKHBI MPUMEHSTh Ha TIPAKTHUKE
MIOJTyYEHHBIE 3HAHUS I10 JIUTEPATYPE.

B akagemuueckux JMLEAX KPYXKKOBbIE pabOThl MPOBOJATCS Ha OCHOBE IPOTPAMMBI
KapaKaJIMaKCKOM JIUTepaTyphl. YUalluMCs aKaIeMHUYEeCKOTO JIMIEs, TUIaHbl KPYXKOBBIX paldoT
HE00XOIMMO COCTAaBJISATh HA OCHOBE TEMATUYECKOIO IJIaHa. A TaKkKe COOTBETCTBYET LIEIH €CIH
YUYUTHIBATh BO3PACTHBIE OCOOCHHOCTH M UX MHTEPECHI K YTCHUIO XYy/I0)KECTBEHHOM JTUTEPaTyphl.

[To opranuzanuu Kpy>KKOBBIX pa0OT IO JIUTEPATYPE U MO UX COACPHKAHUIO U 3a]a4aM JaHbI
onpesesieHHble MHEHUSI M COBEThl B Tpyldax u3BecTHbIX MeronuctoB: C. [lomumona, X.
VYoaiinymnaesa, K. Axmenosa, K. FOngamea, K. Xycan6aesoit u jap.

KpyxxkoBble paOOoThl IO KapaKajlaKCKON JUTepaType MOXKHO pa3feiauTh U JAPYTUM IyTEM:
1.Onmueckuii kpyxok; 2.JIlupudeckuii kpyxok; 3. Ipamatrueckuii Kpyxok. 4. KpyxkoBbie paboThI
0 KJlaccaM. YUYEHHKHU OOBEAUHAIOTCS B KPY)KOK YTOOBI, U3yUUTh MaTepualibl, KOTOphIE JTaHbl B
TOJIOBOM IUIaHE. YYAaCTHUKH 3MHYECKOTO KPy)KKa JOIKHBI 3HAaTh CKa3KH, PAcCKa3bl, pOMaHbl U
noBecTH. [FOnnames, 2016, 30]. Tembl, n3ydyaeMble B STUYECKUX U TUPUUECKUX KPYKKAX JTOJIKHBI
OBITh CIOKHBIMU. Y UEHUKHU JIOJIKHBI YMETh YCTHO M TUCbMEHHO BBIPA3UTh CBOU MBICIIU U 33/1aBaTh
BOIPOCHI IpyT JpyTy MO MPOWIEHHBIM MatepuaiaM. B paboTy anmuueckoro Kpy»Kka BKIIOYAIOTCS
TeMbl W3 BCEMHUPHOM M Kapakaiamakckoll muteparypel. Hampumep:  bByner mnpaBuibHbIM
COCTaBJICHME TeMarudeckoro miaHa no mnpowussenenusiM JI. H. Toncrtoro, Y. Aittmaroma, P.
I'am3atoBa, M. Aiibeka, A. [la6simoBa, T. XKymamyparosa, U. FOcynosa, T. Kaitembeprenosa, K.
KapumoBa, H. TopemoBa. PykoBomuTenb Kpykka KpoMe yMEHHS BbIOOpa JIMTEpaTypPHBIX
MPOU3BEICHUHN U TEOPETUYECKOTO OOBICHEHNUS IOJKEH UMETh CBEICHUS 10 TBOPUECKUM padoTaM.
JlutepatypHas KOH(pEpEeHIUsI TPOBOIUTCS BMECTE C JUIEHCKUMHU yueHrkamu. [lotomy 4To oHu
M3Yy4aloT JINTepaTypHylo AesTenbHOCTh A. JlabputoBa, XK. Aiimypsaesa, T. XXymamyparora, C.
Xoxanuszopa, M. FOcynosa, T. Kaiieim6eprenora, T. KaGynora, T. Matmypatosa, K. Kapumosa.
KpyxkoBble paboThl JOIKHBI IPOBOIUTHCS 1pa3 win 2pa3a B Mecll. 3a 3TOT MEePHOJ] YYaCTHUKU
Kpy’KKa yCHEIT XOpOILIO MOATOTOBUTHCSA K CBOMM TeMaM. KpyKH JOIKHBI IPOBOJUTHCA HE B
OOBIUHBIX KJIACCaX, a B JIUTEPATYPHBIX KJIAcCaX JIUIIEs], B YACTHIX M MM K€ YKpalIeHHbIX KJlaccax.
[ToToMy 4TO OPTPETHI NUCATENEH, MYIPBIE CJIOBA, MWITIOCTPALIMU KHUI BAOXHOBIISIFOT YUYEHUKOB.

Tematuka pabouero miaHa JOKHA OBITH CONEpKaTeNbHON U neiicTBeHHeH. OOl cMbIC
paboThl CBSI3aHO C BOCHUTATENBHBIM 3HAYEHHWEM M XYyJI0KECTBEHHOCTHIO BBIOPAHHON TEMBI.
Tematnueckuii mmaH pabOThl COCTAaBIAETCS HA OCHOBE pa0OYyero IUIaHa SIUYECKOTO H
JTUPUYECKOTO KPY:KKOB. COCTaBIECHHBIN HA OAUH T0J] pabouuii mIaH KpyxKKa pa3faeseTcs Ha TEMBI.
W mostomy Hamo BBIOMpATh WHTEPECHBIE M CMBICTIOBBIE TeMbl. JluTeparypHas koH(epeHIus
JOJKHA MPOBOAUTHCS MO ABYM HamnpasieHUsM: [TocBsiieHHas Xy105)K€CTBEHHBIM ITPOU3BEICHUSM
nucareneld U mo3ToB. B HayyHOM HamnpaBlIEHWH HA OCHOBE XYA0KECTBEHHBIX MPOU3BEACHHM.
Temb! koH(pepeHnii pa3padaTbIBaeT YUUTENb KapaKallakCKON TUTepaTyphl.

[Tnan xondepenuun mo mpousseneHusM H. Jlaykapaesa:

Bcerynnenue (cnoBo nmpenoaaBartenis, BEAyLIErO KPYKOK).

JInpuka H. JlaykapaeBa MOCBSIIEHHAs POJUHE.

O pacckase «IlapTuzans».

BripaszurensHoe uteHue ctuxoB 1mosta «Kto He 3Haer Ay, «IIpeogonieB nepeBaiby.
Copnepxanue pacckasa «B uHTepHaTe».

W neliHblil CMBICIT TOBECTH «ATPOHOMY.

S
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7. Cmblcn paccka3a «C4acTIMBBIA TPY .

8. CwmpIcn pacckasza «bubuxany.

9. Conepxanue apamMa «AMambIC».

Kondepeniusi mpoBomuTCsT Ha OCHOBE OJHOTO IPOM3BENEHHSI, TBOPUYECKOTO MyTH TOATA.
Kondepenmus nocpsimaercs riy0OKOMY 03HAKOMIJICHHIO C )KH3HBIO M TBOPUYECKOH AEATEIbHOCTHIO
[103Ta, YBEIMUYEHUIO UHTEPECOB K M3BECTHOMY IPOU3BEJECHUIO, PA3BUTHIO MX BOCIHUTATEIbHBIX
qyBCTB. KoH(epeHnus gaeT BO3MOXHOCTh CTyA€HTaM paboTaTh HaJ OJHOW TEeMOM, 0OImaThCs O
MpoU3BENEHUAX M 00 oOpa3ax. YUHTeNnb JUTEpaTypbl 3THUM CaMbIM OKa3bIBAa€T BIMSHHE Ha
COBEpILIEHCTBOBAHHUE JINTEPATYPHOTO 3HAHUS.

Ectp eme oauH He WM3y4eHHBIH BUJ BHEAyAUTOPHBIX PaOOTBHI , KOTOPBHIA yBEIHMYMBACT
MHTEPEC YUEHHKOB K JIUTEpAaType BHE ypOKa — 3TO BBICTAaBOYHBIN yrojok. Llenb BbICTaBOYHOIO
YroJIKa: TIOBBINIATH JIFOOOBH K KapakKaJMaKCKON JUTepaTrype JHMICHCKUX YUYEHUKOB. YUHUTEIh
3alaeT 3aJaHHe YYEHHWKAM [pPOYUTaTb  IPOU3BEAEHUS, COCTABUTH aJbOOMBI IO OJHOMY
MIPOM3BE/ICHUIO, HAapUCOBaTh pa3Hble PUCYHKHM IO CMBICTY IPOU3BENEHUS. YIAYHOCTh AITOM
paboThl 3aBUCUT OT YMEHUN U OTBETCTBEHHOCTH yuuTelss. CrocoObl MPOBEAECHUS BICTABOYHOTO
YIoJIKa 3aBUCUT OT yMeHu# yuurtens. M mo3toMy opranusanusi BBICTAaBOYHOTO YTOJIKa HA OCHOBE
KapakaJakCKO! JIUTepaTyphl JaeT y4YeHHKaM MHOTOE ITOJIE3HOTO.

OOmbsicHsIeTCS 1IEeTb U 33]]a4K BHICTABOYHOTO yrojika. OHU B TEUEHUE OJTHOTO U IBYX MECSIIEB
COCTaBJSIIOT aibOOMBI, OYyKJIE€Tbl M PUCYHKH IO 3aJaHHbIM TeMaM. [lomBomsTcss uTOrH
nocaenaHHbIM UMHU paboraM. Camble Jydnivie paOOThl OLIEHHWBAIOTCA YUWUTENEM, W CTaBSITCS
olleHKH. MTak Ba)XHOCTH BBICTABOYHOTO YTOJKa COCTOUT: B monb3e yrmiyOaeHHOro u3yueHus u
MMOHMMAaHUs MaTepuaioB ydeOHOW mnporpamMmbl. B 00sS3aHHOCTH JOMOJHUTENBLHOTO YTEHUS
Mpou3BeIeHNU 1odTa U nucarens. CocrapieHrne aib00OMOB M PUCYHKOB TIPOOYKAaeT J1000Bb K
nuTepatype. BrINonHeHHbIE 3alaHusl YYEHUKAMU CIYXaT HAlISIHBIM MOCOOHEM Ui YUUTEJS.
BricTaBOYHBIN YrONOK HE TOJBKO YBETMYMUBAET JIFOOOBh YUEHUKOB K JIUTEPAType, HO U CIIYKUT
JUIA YKpalleHUs JIMTEPaTypHOTO KJIacca HAIMISIIHBIMU MocoOousMu. M mosToMy y4yuTenst JOIKHbI
MIPOBOJIUTH 3TU PalOTHI MOYAIIEBO BHEYPOUHOE BpeMs. B akameMuyeckux JUIEsX CcamMbIMU
BaXHBIMHU SBJISIIOTCSA CTEHTa3eTa W KypHaibl. CTeHrasera — 3TO TBOPUYECKUM LIEHTP, B KOTOPOM
OTIOBEIIAIOTCSI HOBOCTH M3 JKU3HU JIMIES, JIUTEPATypHblE HOBOCTH, pPa3Hble CTaTbU YYEHHUKOB.
Crenrazera mO CMBICIIy W B COOTBETCTBMHU C 3aJayaMu  JOJDKHA M3/1aBaThCsl MO  JIByM
HampasiieHusIM: B mepBoMm, CBsi3aHHBIE C UCTOpUYECKUMH jaatamu («/leHb He3aBUCHMOCTH
«HoBb1# rony «JleHb KOHCTUTYIHUI). Bo BTopoM, W31at0TCSt TEMBI U3 KU3HU JIUIES, O 310POBbE,
O YHUCTOTE, O MOPSJKE, PACCKA3bl, caTUpUYecKHe M IOMOpPUCTHYECKHEe CTHXU. B wutore
YBEJIMYMBACTCS JIIO0OOBb YYEHUKOB K JIUTEpPATypE.

Yuutenb KapakallmakCKOW JIUTEpaTypbl aKTUBHO Y4YacTBYEeT B HU3JaHUHM JKypPHAJOB H
CTEHra3eT, U COBETyeTCs C u3harensiMu. JIuTeparypHble CTEHra3eThl U KYpHAJIbl OMOBEHIAIOT
Ba)KHbIE COOBITHA. BpIcTaBOUHBIE YrolkM MO KapakallaKCKOW JUTepaType YCUIHBAIO
ACTETUYECKUE YyBCTBA YUEHUKOB, a CTEHIa3eTa U KyPHAaJIbl pa3BUBa0 CIOCOOHOCTh MUCEMEHHOTO
MBIIIJICHUS] ¥ TBOpUYECTBA. B akajgemMuueckux Iumesx Onaroaapsi MPOBEACHUIO JTUTEPATYPHBIX
KOH(pEepeHInii MO0 KapaKallmaKCKON IJMTeparype, JUTEepaTypHbIX BEYEPOB, BHEKIACCHOTO
XYJO’)KECTBEHHOTO YTEHUS, KPYKKOBOH JeATEIbHOCTH, BBICTABOYHBIX YTOJKOB, M BBIMTyCKa
XYZ0KECTBEHHBIX KYPHAJIOB U CTEHTa3eT JIMTepaTYPHBIX MyTEIIeCTBUI 000romaercs Kpyro3op
yyalluxcs pa3BUBaeTCs JIFOOOBb K POJIMHE, CKPOMHOCTB, 00O U JII0O0Bb, BEICOKUE YEIOBEUYECKUE
M OCTETHUYECKHE YyBCTBa. A Takxke Onarojgaps BHEayJIUTOPHBIM paboTaM Pa3BUTh y YUYEHUKOB
0oraryio pedb, KyJbTypy Ppe€YH, PACHIMPUTh UX XYJOXKECTBEHHOE 3HAHUE U TEOPETHUYECKUE
MOHSATHS, CIIOCOOHOCTH KPUTHUECKOTO MBIIUICHHUS.

OcHOBY (GOpMHUPOBaHMsI BOCIUTATEIBHBIX 337a4 COCTABISET BOMPOC ACTETHUECKOTO U
JyXOBHOTO BOCIIMTAHMsI y4yalluXcsi HA OCHOBE NEPEOLEHKH LEHHOCTEH, Tpajulii Hapoaa, ero
KyJIBTYpBl U JyXOBHOTO OOrarcTBa, KOTOpble TPeOYIOT CHCTEMHOIO MOJXO/a, MO3BOJISIOLIETO
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BBIJICJIUTH CIIOCOOBI U MPHUEMbl MHTEJUIEKTYaIbHBIX paboT. Takumu mosTamHo (GopMHUpyeMbIMU
¢dopmamu paboT SBISIOTCS TOBBIIICHHE YMEHHMS M HAaBBbIKA YYalluXcCs, peuiatb MpoOJIeMHbBIE
3aJa4y 0 JUTeparype, pa300p KOHKPETHBIX CUTYaLUH.

3akuroyenne. Kak mokasano ucciiejoBaHHe, MOJOKUTEIbHbBIE PE3yIbTaThl B pealn3aluu
IIOCTABJIEHHBIX 33J1a4 ObUIM JJOCTUTHYTHI PU BBIJICJIEHUHM KOMMYHUKAaTUBHBIX HaBBIKOB U YMEHUN
U B CBSI3U C ueM, ObUI0 00pamieHo 0coboe BHUMaHUE H CITOCOOBI MOBBIIIEHHS KYJIBTYpPBI YCTHOM
U INHCBMEHHOW pe4M, Ha Pa3HOBUJHOCTH COYMHEHMM M Ha KpuUTepuu OLEHOK. [Ipum stom
BaXHEHIIMM pE3epBOM pa3BUTUS M COBEPLICHCTBOBAHUS YMEHUN U HaBBIKOB pa3zbopa
XyJOKECTBEHHOT'O TEKCTa OCTaBaJIMCh OpraHU3alUs CUCTEMATUYECKOM M IleJIEHAIPaBICHHON
paboTel HaJX  COBEPUICHCTBOBAaHWEM (OPMHUPOBAHMS KIIOYEBBIX TOHATHA M YMEHHH, Kak
MIOCTPOEHUH OIpEAETeHUs] MO 3aJaHHOW (opme, OLIEHMBAHME U YyAEpKUBaHHE COOCTBEHHON
MO3ULMH, OLIEHUBaHUE U (PUKCHPOBAHUE O3UIIMU cOOECETHUKA, TOCTHKEHUE OOIIIETO BEIBOA
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O‘QUVCHILARNI MANTIQIY FIKRLASHGA O‘RGATISHDA O‘QUV
MATERIALINING O‘QISHLILIK DARAJASI
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Annotatsiya. Magolada o‘quvchilarni mantiqiy fikrlashga o ‘rgatishda zarur bo ‘ladigan
didaktik vositalar haqida haqida so‘z boradi. O ‘quv materialining ahamiyatiga urg ‘u beriladi.
Olingan bilimlar foydaligi o ‘quvchilar kelajakda qanday foydalana olishlari darajasida bo ‘ladi.
O ‘quvchilarda mantiqiy fikrlashni shakllantirishda o ‘qituvchi omili va o ‘quv materiali masalasi
dolzarblik kasb etadi. Bularsiz o ‘quvchida mantiqiy fikrlashning shakllanishi imkonsiz
hisoblanadli.

O ‘quv fani magsadi, yosh psixologiyasimi hisobga olib tanlangan o ‘qib materiali o ‘quvchini
mantiqiy fikrlashga qulay “maydon” bo ‘lishi zarur. O ‘qishlilik darajasi talablariga ham mos
kelishi ta’kidlanadi. Dunyo ta’lim sohasida qo llanib kelinayotgan Flesh indeksini o ‘zbek
adabiyoti metodikasida qo ‘llash uchun tavsiyalar beriladi. llk marta o ‘zbek tili uchun tavsiya
etilayotgan oqishlilik indeksini qay tarzda qo ‘llash yo ‘llari yozilgan.

O ‘qishlilik indeksi — matnni anglashning murakkablik darajasini aniglash o ‘Ichovi.
O ‘qishlilik indeksi bir necha parametrlar asosiga ko ‘ra hisoblanadi, masalan: poligrafiya (nashr
ishlari) jihatidan (harflarning hajmi o ‘Ichovi, rangning och yo to‘qligi, yorginlik darajasi,
sahifaning o ‘Ichovi kabilar), semantik va stilistik jihati (matndagi sodda va qo ‘shma gaplar
miqdori, gapdagi so‘zlar soni, so‘zlardagi bo‘g‘inlar soni, tez-tez yoki kam uchraydigan
so zlarning solishtirma soni, neologizm va jargonlar miqdori) kabilar. Flesh indeksini o zbek
tilidagi matnlar uchun tatbiq etishda uni ingliz tili uchun ishlab chigilganligini inobatga olish
lozim. Har bir tilning o ‘ziga xos grammatik qurilishi bo ‘lib, ingliz tili uchun yaratilgan oson o ‘qish
indeksini o zbek tiliga tatbiq qilishda tillarning tuzilishini solishtirib ko ‘rish to ‘g ‘ri bo ‘ladi.

Kalit so ‘zlar: mantiqiy, fikrlash, adabiyot, tahlil, maktab, flesh indeks.
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Annotation. The article discusses the didactic tools necessary for teaching students to think
logically. Emphasis is placed on the importance of teaching material. The usefulness of the
acquired knowledge is in the degree to which students can use it in the future. The issue of the
teacher factor and teaching material in the formation of logical thinking in students is relevant.
Without them, the formation of logical thinking in students is impossible.
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The selected reading material, taking into account the purpose of the subject and the
psychology of the age, should be a convenient “field” for the reader to think logically. It is also
emphasized that it should meet the requirements of the level of readability. Recommendations are
given for the use of the Flesh index, which is used in the world education sector, in the methodology
of Uzbek literature. For the first time, ways of using the recommended fluency index for the Uzbek
language are described.

Readability index is a measure of the level of complexity of understanding a text. The
readability index is calculated based on several parameters, for example: in terms of printing
(printing) (size of letters, lightness or saturation of color, brightness level, page size, etc.),
semantic and stylistic aspects (the number of simple and compound sentences in the text, the
number of words in a sentence, the number of syllables in words, the relative number of frequently
or rarely occurring words, the number of neologisms and jargons), etc. When applying the Flash
index to texts in the Uzbek language, it should be taken into account that it was developed for the
English language. Each language has its own grammatical structure, and when applying the easy-
to-read index created for the English language to the Uzbek language, it is appropriate to compare
the structure of the languages.

Keywords: logic, thinking, literature, analysis, school, flash index.
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E-mail: mahfuzatuychiyeva3@jmail.com

Annomayusn. B cmamve paccmampusaromces OuOaKmuyecKue cpeocmed, Heooxooumvie 0jis
obyuenuss cmyodenmog aocuueckomy mvluiienuro. Ocoboe euuMaHue YOensemcs Ga’CHOCHU
yuebHvix mamepuanog. IlonesHocmv NOMYYEHHBIX 3HAHULL ONpedeNsemcsi CMeneHvro Ux
npuMeHeHus cmyoeHmamu 6 oyoyuwem. Axkmyanen 6onpoc o poau y4umeins U y4eOHblxX Mamepuaios
8 opmMUposanUU 102UeCKO20 MblulleHus y cmyoenmos. bes nux gopmuposanue nozcuueckoeo
MbLULTEHUSL ) CIYOEHMO8 HEBO3MOIICHO.

Buvlbpannwiii onsi umenus mamepuan, ¢ yyemom yeiu npeomMema u NCUXONOSUU INOXU,
00J1DICEH NPedCcmasiams coootl yOobHoe «noiey Ol 102UYecKo20 MuluiieHus yumamens. Taxoice
NOOUEPKUBACMCS, YMO OH OOJICEH COOMBENCMBO8AMb MPebOBAHUAM YPOGHS YUMADETIbHOCMIU.
Hanvl  pexomenoayuu no ucnonvzosanuro unoexca «@Duew», NPUMEHAEMO20 6 MUPOBOl
obpazosamenvholl cghepe, 6 memoouke y30eKcKou aumepamypul. Bnepevie onucanvi cnocobul
UCNONIBb308AHUSL PEKOMEHOYEMO20 UHOeKCa be2locmu 05 Y30eKCKO20 A3bIKdA.

Hnoexc yumabenbHocmu — 5mo NOKa3amenb YPOGHs CILONCHOCMU NOHUMAHUS MeEKCmd.
Hnoexc wumabensnocmu paccuumsléaemcsi HA 0CHO8e HECKONbKUX NaApamMempos, Hanpumep: ¢
MOYKU 3peHuss nevamu (pasmep uwpugma, SAPKOCMb UL HACIWYEHHOCMb YBemd, YPOBEHb
APKOCMU, pazmep CMpanuybl U m. 0.), CEeMAHMUYECKUX U CMUTUCMUYECKUX ACNEKMO8 (KOIUYecmeo
NPOCMBIX U CLONCHBIX NPEONONCEHULL 8 MeKCme, KOIUYECMEO Cl08 8 NPEOLONCEHUU, KOTUYECNBO
Cll0208 6 Cl06AX, OMHOCUMENbHOE KOIUYEeCmE0 4Yacmo UlU peoKo BCMPeyaoujuxcs Ccioe,
KOIUYECMB0 HeoN02U3MO8 U dcapeonos) u m. o. Ilpu npumenenuu Flash-undexca k mexcmam Ha
V30eKcKom A3bIKe Cledyem YUumvléamb, Ymo OH Obll pa3zpaboman Ons aHIUUCKO20 SA3bIKA.
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Kadicowiii sa3vik umeem c8010 epammamudeckyto CmpyKmypy, u npu npUMeHeHul 1e2Ko Yumaemozo
uHOeKca, CO30aHHO20 O/ AH2IULUCKO20 SA3bIKA, K Y30EKCKOMY A3bIKY YenecooopasHo CpasHU8ams
CMPYKmMypy A3bIKOG.

Knrouegwvie cnosa: nocuxa, mviuinenue, iumepamypa, anaius, wikona, Flash-unoexc.

Kirish. Bugungi ta’limda maktab faqat obyektiv bilimlarni o‘zlashtirishga emas, balki
birinchi navbatda mantiqiy, tanqidiy fikrlashni rivojlantirishga qaratilgan bo‘lishi kerakligi
ta’kidlanib kelmoqda. Olingan bilimlar foydaligi o‘quvchilar kelajakda qanday foydalana olishlari
darajasida bo‘ladi. O‘quvchilarda mantiqiy fikrlashni shakllantirishda o‘qgituvchi omili va o‘quv
materiali masalasi dolzarblik kasb etadi. Bularsiz o‘quvchida mantiqiy fikrlashning shakllanishi
imkonsiz hisoblanadi.

Mantiqiy fikrlashda o‘qituvchining rolini yaxshi anglagan tadqiqotchilar bo‘lajak
o‘qituvchilarning mantiqiy fikrlash jarayonini tushunishdan ham oldin, o‘zlarida bu malaka
darajasida bo‘lishi lozim deb hisoblaydilar.

Tafakkur va uning shakllari, o‘ziga xos xususiyatlarini ta’lim jarayonida qo‘llash, inobatga
olish masalasi bilan L. Vigotiskiy, O. Ziryanova, A. Luk, A. Luriya, N. Nepruaxin, D. Xalpern;
o‘quvchilarning bilish jarayonlari, tafakkur operatsiyalari hamda kognitiv faoliyatini
faollashtirishning didaktik asoslari S. Matchonov, S. Nishonova, E. G‘oziyev, Z. Nishonova;
badily asar qahramonlarini tanqidiy baholash, tahliliy fikrlashni shakllantirish hamda
o‘quvchilarda mustaqil xulosa chiqarish ko‘nikmalarini rivojlantirish masalalariga Q. Yo‘ldoshev,
Q. Husanboyeva, Sh. Hasanov, N. Kadirova, R. Niyozmetova, Sh. Nurillayeva M. Zaynitdinova,
F. Xodjiyeva kabi olimlar tadqiqot ishlarida to‘xtalishgan.

Ularda o*qituvchi shaxsi, o‘quvchi psixologiyasi, berilgan o‘quv materialining mazmuni va
uni o‘qitish metodikasi kabi masalalar yoritilgan. Xususan, Q. Husanboyeva “Bolalarga betinim
jiddiy topshiriglar berib, ustma-ust nazariy bilimlar singdirish ularni o‘qishdan bezdirib qo‘yishi
mumkin. Aqliy zo‘rigishdan toliqib, unga qarshi ganday kurashish kerakligini bilmagan bola
o‘gqimay qo‘ya qoladi”, - deb ta’kidlaydi [Husanboyeva, 2013, 29].

Darsliklar bilan ishlash, tadqiqotlar bilan tanishish metodikada orqa fonda qolayotgan, lekin
sanalgan faktorlarning normal natija ko‘rsatishida “yonilg‘i” vazifasini o‘taydigan o‘quv
materialining o‘qishlilik darajasining muhimligi ko‘rinmoqda.

Tadqiqot metodologiyasi. O‘quv materialining o‘quvchi psixologiyasi, Flesh indeksi
[15]dan kelib chiqib tagdim etish va o‘rganishni tashkil etishning samaradorligini isbotlash
magqsadida tajriba o‘tkazilgan sinflarda bir necha yil mobaynida darslar olib borildi. Dastlab,
o‘quvchilar tomonidan o‘zlashtirilganlik darajasini belgilab beruvchi mezonlar aniglandi: badiiy
matnga, ulardagi qahramonlar xatti-harakatiga ijodiy yondashish, tahlil jarayonida mantiqiy
fikrlash, fikrlarning originalligi; matnni sharhlashda yozuvchi hayoti va ijodiga oid
ma’lumotlardan foydalana bilish; og‘zaki va yozma nutqda adabiyot nazariyasiga oid
ma’lumotlarni qo‘llay bilish.

O‘rganilayotgan o‘quv materialiga asoslangan holda savol va topshiriglarga javob berish,
badiiy matn bilan ishlash darajasi: o‘quv materialiniyu sinchkovlik bilan o‘rganganligi, shaxsiy
munosabat bildira olishi; o‘quvchining mustagqil ishlashi, fikr bildirishga moyilligini kuchaytirish,
har qanday fikrni aynan haqiqat deb qabul qilmasligiga erishishga alohida e’tibor qaratildi. Tajriba-
sinov ishlari jarayonida ko‘pchilik o‘quvchilarning faol, lekin bir qolipdagi, quyma fikrlarni
qaytarishlari kuzatildi, lekin noodatiy fikr bildirganlar, shunchaki tashlangan lugmalar ham o‘ziga
xos xulosalar chiqarishga sabab bo‘lishi ma’lum bo‘ldi.

O‘quvchilar fikrlarining xilma-xilligiga, o‘zgalar qarashlarini hurmat qilishga, o‘z
taassurotlarini istiholasiz bildirishlariga erishildi. Interfaol metodlardan munozarali masalalarni
hal etishda, bahs-munozalar o‘tkazishda samarali hisoblangan, o‘quvchilarni o‘z fikrini himoya
qilishga, erkin fikrlash va qarashlarini boshqalarga o‘tkazishga yo‘naltirilgan “FSMU” metodi,
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bir-biri bilan muloqot qilishning kommunikatsion holatlarini shakllantiradigan “Keys stadi”
metodi, o‘z mustagqil fikrlarini ifodalay olish ko‘nikmalarini shakllantirish, rivojlantirish hamda
o‘qituvchiga o‘zi tomonidan o‘quvchilarga o‘quv materialini yetkazishda qaysi jihatlarga ko‘proq
e’tibor berishi xususida fikrlash imkonini beradigan “ESSE” metodlari qo‘llanildi.

O‘quv materiallari tanlashning psixologik, didaktik va metodik muammolarini o‘rganish
o‘smirlik davrining psixologik xususiyatlarini o‘rganishdan boshlandi. Psixolog Z. Nishonova
yosh davrlarini hisobga olish ahamiyatini yozar ekan: “Agarda, o‘quvchi uning uchun yangi
bo‘lgan topshirigni mustaqil hal gilsa, mavjud bilimlarni qayta qursa, o‘zgartirsa, darsliklar yoki
boshga bilish manbalarini o‘rganishda obyektga o‘zaro ta’sir o‘tkazishda yangi bilimlarni mustagqil
ravishda o‘zlashtirsa, unday faoliyat ijodiy faoliyat bo‘lishi” bilan izohlaydi [Nishonova, 2005,
233].

Gumanitar fanlar sirasiga kiradigan adabiyot darslarida bolalarning yosh xususiyatlari
hisobga olinsagina, unga ijobiy ta’sir ko‘rsata olish mumkin. Tajriba-sinov ishlarida so‘rovnoma,
kuzatuv, suhbat kabi metodlardan foydalanildi. Didaktik vositalar bo‘yicha o‘smirlarning
munosabatlari o‘rganilar ekan, ularning psixologik xususiyatlari ham tadqiq etib borildi. Bolalar
bilan o‘tkazilgan so‘rovnoma asosida ulardan olingan javoblarni tahlil qilish jarayonida yosh davri
bilan bog‘liq psixik holatlar bo‘rtib ko‘zga tashlanishi kuzatildi. “rasmlarga qarab qahramonlarni
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xayolimda emas, rostdan ham ko‘rganday bo‘laman”, “o‘qigan odamning xayolida yaxshi saglanib
goladi”, “o‘quvchini bevosita fikrlashga va asarni o‘qishga undaydi”, degan munosabatlar ham
talaygina.

O‘quvchilarni faoliyatga undaydigan asosiy vositalardan biri qiziqish. Ular hamkorlikda
qilinadigan faoliyatga alohida moyillik ko‘rsatadi. O‘smir yoshidagi o‘quvchi beriladigan
topshiriqga qiziqtirilmasa, bolani uni bajarishga majbur etib bo‘lmaydi. Shuningdek, yirik
asarlardan parchalar berishda vaziyatga jiddiy yondashish talab qilinadi. Parchalar badiiy asar
haqidagi umumiy tasavvurni bera olishi, badiiy asarni to‘liq o‘qib chigqanda oladigan badiiy zavq,
shirani o‘quvchiga yugqtira olishi, yozuvchini asardan ko‘zlagan g‘oyasi, bosh magsadi ayon
bo‘lishi lozimligi ham ilmiy ishimizda o‘rganildi. Badiiy asarlarni gisqartirishda o‘quvchilarning
psixologik jihatlarini hisobga olish, mashg‘ulotlarda qizigishni bir maromda ushlab turishga va
dars samaradorligini oshirishda yordam berishi fransuz yozuvchisi Antuan de Syent-
Ekzyuperining “Kichkina shahzoda” asari misolida o‘rganildi. Yozuvchining bu ertagini
suratlarsiz o‘qish va tasavvur etish qiyin. Shuning uchun asar shu davrgacha qaysi mamlakatlarda
necha marotaba bosilgan bo‘lsa ham, fagat ana shu suratlar bilan beriladi. Chunki yozuvchi ham
kichiklar, ham kattalar uchun yozilgan bu ertakni barcha tushunib yetishini istagan va o‘zi unga
suratlar ishlagan. Bu haqda tadqiqot olib borgan A. Qosimov: “Bu suratlar yozuvchi hikoyasiga
sharh berish vazifasidan tashqari, so‘zda ifodalab bo‘lmaydigan noziklik, soddaliklarni ham
kitobxonga yetkazib berganki, bu jahon adabiyotida juda kam uchraydigan uslub hisoblanadi”
[Xodjiyeva, 2008, 61] deya izoh beradi.

Demak, bugungi o‘quvchi “Kichkina shahzoda” asari orqali yozuvchi aytmoqchi bo‘lgan
gapni suratlar orqali uqadi. San’atning har bir turi qaysidir darajada bir vaqtda, uyg‘un holda
insonning ichki dunyosi (xususan hissiyotlari, intellekti, tafakkuri)ga o‘zgarish, yangilanish olib
keladi. Antuan de Cyent-Ekzyuperining “Kichkina shahzoda” asarini o‘rganishda undagi
suratlardan samarali foydalanish zarur. Anketa savollariga olingan javoblar tahlilida ham
darslikdagi surat qiziqtirishi, e’tiborini tortishi kuzatildi. Tajriba-sinov sinflarida asarga ishlangan
suratlardan kelib chiqib tayyorlangan savol va topshiriglar o‘quvchilar e’tiboriga havola etildi.
Shunda o‘quvchilarning badiiy asarga bo‘lgan munosabatlari ijobiy tomonga o‘sgani, asarni
o‘rganishda faolliklari oshganligi kuzatildi. A’lo baho olgan o‘quvchilar 26.7%ni, yaxshi
baholanganlar 51.3%ni, qoniqarli baholanganlar 22.0%ni tashkil etdi. Nazorat sinflarida muallif
suratisiz tashkil etilgan mashg‘ulotda a’lo o‘zlashtirgan o‘quvchilar 19.3% ni, yaxshi
o‘zlashtirganlar 44%, qoniqarli o‘zlashtirganlar 36.7% ni tashkil etdi.
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Natijalar. O‘quv materialining pedagogik magsadga muvofiq bo‘lmasligi mohir o‘qituvchi
mehnatini ham yo‘qqa chiqarishi mumkin. Jiddiy yondashilib, ishlab chigilmagan o‘quv materiali
Abdulla Qahhor ta’biri bilan aytganda, o‘qituvchi va o‘quvchi kuchi-yu mehnatini “o‘tin yorishga
sarflagan”day taassurot qoldiradi. Uzluksiz ta’limning har bir bosqichi, har bir mashg‘ulot uchun
taqdim etiladigan o‘quv materialining sifatli bo‘lishi ta’lim-tarbiya samaradorligining garovidir.
Chunki, “cavol yoki o‘quv topshirig‘ida aks etgan ta’limiy muammo oldin o‘rganilgan bilim,
faoliyat usuli, orttirilgan tajriba vositasida hal etilsa, unda o‘quvchi o‘z tezaurus (o‘quvchida u
yoki bu o‘quv predmeti bo‘yicha to‘plangan bilim, ko‘nikma, malaka va hayotiy tajribalar
majmui)idan kerakli bilim, faoliyat usuli vositasini izlaydi. Zaruriyat tug‘ilganda kerakli bilim,
faoliyat usuli, orttirilgan tajribani yangi o‘quv vaziyatiga tatbiq etish o‘ziga xos jarayon bo‘lib, u
bolalarda tanlay olish layoqatini rivojlantiradi” [Zagashev, 203, 123].

O‘quv mashg‘ulotlari yaxlit holda o‘z ichiga o‘quv materiallari shakllari, o‘quv materialini
tagdim etish usullari hamda o‘quv materiallarini o‘rgatish vositalari (darslik, lug‘atlar, metodik
qo‘llanmalar, texnika vositalari)ni gamrab oladi. [1g°or o‘qituvchilar tomonidan adabiy asarlarning
audio shaklidan keng foydalaniladi. Ular o‘quv jarayoni rang-barangligini ta’minlashda muhim
o‘rin tutadi. Afsuski, o‘zbek tilidagi o‘quv materiallariga oid illyustratsiyalar yetarlicha ishlab
chigilmagan. O‘qituvchining professional mahoratiga, tajribasiga bog‘liq bo‘lgan mimikasi, gap
ohangi va mashg‘ulot jarayonida foydalaniladigan turli tarqatmalar ham o‘quv materialini
o‘zlashtirishga ta’sir ko‘rsata oladi.

Ta’lim oluvchida tayanch va xususiy kompetensiyasini shakllantirish bir necha omillarga
bog‘lig. O‘quv materialining o‘qishlilik darajasi ham shunday omillar sirasiga kiradi. Chunki,
avvalo, o‘quvchi-talaba qo‘lidagi materialni o‘qib tushunishi, uning mazmunini anglay olishi
lozim. Materialni o‘zlashtirish uning salohiyati, yoshi, matnning qiziqarliligi, o‘qituvchining
mahorati kabi bir nechta faktorlarga bog‘lig. O‘quv materialining o‘qishliligi ham ahamiyati
jihatidan eng muhimlar sirasiga kiradi. O*qishlilik tufayli matn yengil o‘zlashtiriladi, o‘qiyotganda
zo‘riqish kuzatilmaydi. Darslik va qo‘llanmalar uchun uslubning soddaligi, ravonligi,
akademizmdan xoliligi ularga qo‘yilgan asosiy talablar hisoblanadi.

“Bayon uslubining soddaligi” tushunchasi mavhum ma’no sifatida ko‘riladi. Chunki bir
kishiga sodda bo‘lgan uslub boshqga bir kishiga murakkab bo‘lishi mumkin. Har kim soddalik
chegarasini o°‘z saviyasidan kelib chiqib belgilaydi. Demak, mavhum tushunchalarni
aniqlashtirish, me’yorlashtirish uchun o‘lchov zarur bo‘ladi. Bu o‘rinda o‘quv materialiga
go‘yiladigan sanitar-gigiyenik talablar nazarda tutilayotgani yo‘q. Balki o‘qiyotgan o‘quvchi
tomonidan matnni anglashilishi, uqilishi, ya’ni, o‘qishliligi nazarda tutilmoqda.

Matnning “o‘qishlilik” darajasini standartlashtirish masalasi XX asrning 20-30-yillaridan
boshlangan. Keyinchalik 80-yillarda Xalqaro kitobxonlar assotsiatsiyasi va AQSH ingliz tili
o‘qituvchilarining milliy kengashi o‘z a’zolariga o‘quv materiallarining o‘qishlilik darajasiga
jiddiy qarashlarini so‘radi.

Bugungi kunda jahon amaliyotida o‘quv materialining o‘qishlilik indeks talabiga mos
kelishiga alohida e’tibor qaratilib kelinmoqda. AQSHning ko‘pgina shtatlarida matnning
o‘qishlilik indeksiga muvofiq kelishi qonun bilan ham belgilab qo‘yilgan. Rossiyada ham bu
borada qator tadqiqotlar olib borilgan. Qozog‘istonda ham o‘quv materialiga qo‘yiladigan
talablarda Flesh indeksiga mosligi kiritilgan. O‘zbekistonda bu borada izlanishlar endigina
boshlangan.

Muhokama. O‘qishlilik indeksi — matnni anglashning murakkablik darajasini aniqlash
o‘lchovi. O‘qishlilik indeksi bir necha parametrlar asosiga ko‘ra hisoblanadi, masalan: poligrafiya
(nashr ishlari) jihatidan (harflarning hajmi o‘lchovi, rangning och yo to‘qligi, yorqinlik darajasi,
sahifaning o‘lchovi kabilar), semantik va stilistik jihati (matndagi sodda va qo‘shma gaplar
miqdori, gapdagi so‘zlar soni, so‘zlardagi bo‘g‘inlar soni, tez-tez yoki kam uchraydigan
so‘zlarning solishtirma soni, neologizm va jargonlar miqdori) kabilar.
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Flesh indeksi (muallifi amerikalik Rudolf Flesh) ingliz tilidagi o‘quv materiallarining
o‘quvchi tomonidan o‘zlashtiriluvchanlik darajasini aniqlash mezoni bo‘lib, Amerikada keng
tarqalgan o‘lchov birligidir. Flesh faoliyati davomida matnlarning balandparvoz, jimjimador
bo‘lishiga qarshi bo‘lgan. Fikrni aniq, tushunarli, sodda ko‘rinishda berish imkoni bo‘lganda,
sun’ily murakkablashtirishdan qochish lozimligini uqtirgan [15]. Yana bir tadqiqotchi Roberto
Ganning ham matnning o‘qishlilik darajasi bilan shug‘ullangan [16]. Flesh indeksi
ommalashganligiga ko‘ra bu kabi boshqa tadqiqotlardan ustunlik giladi.

Flesh indeksini o‘zbek tilidagi matnlar uchun tatbiq etishda uni ingliz tili uchun ishlab
chiqilganligini inobatga olish lozim. Har bir tilning o‘ziga xos grammatik qurilishi bo‘lib, ingliz
tili uchun yaratilgan oson o‘qish indeksini o‘zbek tiliga tatbiq qilishda tillarning tuzilishini
solishtirib ko‘rish to‘g‘ri bo‘ladi. Ingliz tili — analitik til. Analitik tillarning o‘ziga xos xususiyati
shundaki, ularda grammatik ma’no so‘zlarning o‘rni va yordamchi so‘zlar asosida tushuniladi.
O‘zbek tili esa sintetik til hisoblanadi. Unda grammatik ma’no qo‘shimchalar yordamida
ifodalanadi. Bir xil matnning ingliz tili va o‘zbek tilidagi tarjimalari solishtirilganda, ma’lum
axborotni berishda o°zbek tilidagi matn ingliz tiliga qaraganda yoyiqroq ekanligi kuzatildi. O‘zbek
tilida o‘rtacha gap uzunligi ingliz tilidan kaltaroq, o‘rtacha so‘z uzunligi esa uzunroq. Uchta bir
xil mazmundagi, lekin turli: o‘zbek, rus, ingliz tillardagi matnlar solishtirilganda o‘zbek tilida gap
uzunligi rus tili, ingliz tiliga qaraganda qisqa, so‘z uzunligi esa uzun ekanligi kuzatildi. Shu sabab,
Flesh indeksini o‘zbek tilidagi matnlarga qo‘llashda oradagi farqni taxminan 30% deb olish
mumkin.

O‘zbek tilidagi matnning maxsus o‘Ichov versiyasini ishlab chiqish uchun ingliz, rus tilidagi
matnlar va ularning tarjimalari uchun olingan indekslar taqqoslanib, koeffitsiyentni aniqlashga
urinib ko‘rildi.

Flesh indeksining dastlabki o‘zbek tiliga moslashtirilgan holatini quyidagi shaklda:

FRE = 206.835-0.7105 ((242rsonty _ 59 p(bo’g'in soni,

gap soni

tavsiya qilish mumkin.

Mazkur formulaga solish uchun ma’lum mavzudagi matndan 100ta so‘zdan iborat parcha
ajratib olinadi. Avval shu 100ta so‘z nechta gapda ishtirok etganligi aniglanadi. So‘ngra parchadagi
bo‘g‘inlar sanalib 100ga bo‘linadi. Shunda parchadagi so‘zlarning o‘rtacha uzunligi kelib chigadi.
Olingan natija formulaga qo‘yiladi va FRES daraja ko‘rsatkichi bo‘yicha quyidagi ko‘rsatkichlar
kelib chigadi:

100 — juda oson o‘qiladi. Gapning o‘rtacha uzunligi 12 va undan kamroq so‘zlardan iborat.
Ikkitadan ortiq bo‘g‘inli so‘zlar yo‘q;

65 — oson o‘qiladi. Gapning o‘rtacha uzunligi 15dan 20gacha so‘zni tashkil etadi. So‘zlar
o‘rtacha 2 bo‘g‘indan iborat;

30 — o‘qish biroz murakkab. Gaplarda 25tagacha so‘z uchraydi. Odatda 2 bo‘g‘inli
so‘zlardan iborat bo‘ladi;

0 — o‘qish juda murakkab. O‘rtacha bitta gapda 37 so‘z mavjud. So‘zlar o‘rtacha 2 tadan
ko‘p bo‘g‘inlardan iborat.

Xulosa. So‘zni haddan ziyod, o‘rinli-o‘rinsiz ishlataverish, ortiqcha tafsilotlarga berilish
o‘quvchini chalg‘itadi, matnda ilgari surilgan asosiy fikrni anglab olishga xalaqit beradi.
Matnlarning oson o‘qilishi faqat so‘zlarning uzun yoki qisqaligi, gapning sintaktik qurilishi
bilangina emas, mavhumlik darajasi, anglashning yengilligi bilan ham o‘lchanadi. Shuningdek,
lingvistik jihatdan matnning oson o‘qilishini ta’minlashda matnlarni jo‘nlashtirib yubormasdan,
o‘quvchilarning so‘z boyligini oshirishni ham ko‘zda tutish magsadga muvofiq bo‘ladi. Lekin
matnning murakkabligi har qanday yaxshi niyatda berilayotgan ma’lumotni o‘rganuvchi
tomonidan qabul qilinmasligiga, anglanmasligiga olib kelishi ham mumkin. Bu o‘quv
mashg‘ulotidan kutilgan samaradorlikka xizmat qilmaydi. Flesh indeksi talablari bo‘yicha
tanlangan o‘quv materiali ta’lim uchun yanada samarali xizmat qilishi uchun amalga oshiriladigan
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pedagogik yondashuv keyingi jarayondir. Zero, o‘quvchi uchun tushunarli bo‘lgan matn
asosidagina uni mantiqiy fikrlashga o‘rgatish mumkin bo‘ladi.
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CO30aHUU  UHMEPAKMUBHBIX VHUEOHbIX MAmepudnos, Komopvle Cnocoocmeyiom Hno8blULeHUIO
BOBNICYEHHOCMU CMYOEHMO8 U YIVHUIeHUIO aKadeMuyeckux pesynomamos. B uccredosanuu
AHATUBUPYIOMCA NPUHYUNDLL, DMANnbl U NpobieMbl uHmezpayuu Yupposwvix UHCMPYMEHMO8 6
npenooasamenvckylo npakmuky. Illonyuennvie pesyrbmamvl NOOMEEPHCOAIOM Neda20SUecKyo
YeHHOCMb  YUpposvix peulenuti O0as CO30aHUSA OUHAMUYHO2O, JUYHOCMHO-OPUECHMUPOBAHHOZO
00yuenus.

Knroueswie cnoesa: nedacocuueckue npocpammmvie Cpeocmaa, cucmema ynpasieHus ooyueruem
(LMS), yughposoe obpazosanue, unmepaxmugHvle yueOnvie Mamepuaisl, MOOULbHbIE NPULOHNCEHUS,
obpazosamenvhvie MEXHOLOSUU.

In the digital age, the effective organization of the educational process has become a
pressing priority. The development of interactive learning materials through mobile technologies
and pedagogical software tools represents a critical direction in contemporary didactics. Such
digital tools enhance the quality of education by increasing students’ engagement in the learning
process and fostering their intrinsic motivation to acquire knowledge.

Numerous academic studies affirm that the creation of interactive materials via digital tools
and mobile applications serves as an effective scientific-practical solution. Learning Management
System (LMS) platforms, in particular, have been shown to positively influence students’ academic
performance and learning outcomes.

This section discusses the principles of developing interactive learning content, stages of
its implementation in educational settings, challenges encountered in the process, and possible
solutions. To begin, it is essential to clarify the concepts of pedagogical software platforms and
mobile learning applications, along with their roles within the educational process.

Pedagogical software tools refer to a set of specialized platforms and programs designed
to manage, organize, and monitor educational activities. Learning Management Systems (LMS),
which embody this concept, offer functionalities such as hosting educational content,
automatically assessing assignments, and tracking student progress [1, 236]. They also establish
an interactive communication channel between teachers and learners.

On the other hand, Content Management Systems (CMS) are primarily intended for the
creation and administration of web content and are employed in developing educational materials.
The category of pedagogical software tools also includes electronic gradebooks, digital diaries,
test generation programs, and virtual laboratories - all of which facilitate the digital delivery and
management of classroom instruction.

Mobile applications are software programs designed to operate on devices such as
smartphones and tablets, with the purpose of enriching the educational process. Today, the concept
of mobile learning (m-learning) has become integrated into our daily lives, providing learners with
the opportunity to study at any time and from any location via mobile devices. A notable form of
m-learning is edutainment (a combination of “education” and “entertainment’), which aims to
make the learning process engaging through educational games. These include interactive mobile
applications in the form of games, quizzes, and quests that capture students' attention and transform
them into active learners.

At present, modern pedagogical software tools and mobile applications are widely utilized
across various levels of education. These tools, which make the learning process more interactive,
accessible, and efficient, help students acquire knowledge independently, assess their progress in
real time, and analyze learning outcomes [2,58]. Moreover, learners' independent use of such
platforms enhances their competence in using information technologies.

In contemporary pedagogical literature, interactive learning materials are defined as
follows: “Interactive learning materials are digital resources that contain content designed for
active interaction with the user. These materials are enriched with multimedia elements (text,
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graphics, audio, video) and gamification, which engage students with the subject matter and
activate their participation.” According to K. Moore, author of the book Interactive Multimedia
Educational Materials: Theory and Development Methods, “Interactive learning materials must
include elements that encourage active engagement with content. These include various tasks,
tests, animations, multimedia components, and gamified features, all of which significantly
enhance learners’ motivation and enthusiasm” [3] The scholar emphasizes that the effectiveness
of interactive learning materials primarily depends on their user-friendliness and alignment with
didactic objectives. If multimedia elements are excessive or poorly organized, they may distract
learners from the core content. Therefore, every visual or auditory component must serve a specific
function and contribute to the overarching educational goal.

The concept of developing interactive learning materials is grounded in several key
pedagogical theories. Foremost among these is the theory of constructivism, which posits that
knowledge, skills, and competencies are not passively received, but actively constructed by the
learners themselves. According to this approach, learning is a process of internal construction
based on personal experience. Founders of constructivist thought such as Jean Piaget, Russian
psychologist Lev Vygotsky, John Dewey (the father of modern American pedagogy) and American
psychologist Benjamin Bloom have emphasized that individuals interpret and build their
understanding of the world through experiences and reflections [4, 79]. As a result, knowledge is
formed in the human mind through the reflective processing of one’s personal experiences.

Interactive educational resources are designed to create precisely such an environment one
that encourages active engagement and communication. Within the constructivist paradigm, the
purpose of education is not to transmit ready-made knowledge to the learner, but to guide them
toward active exploration and the construction of new knowledge through experiential learning.
Therefore, interactive and multimedia tools are regarded as powerful instruments for fostering a
constructivist learning environment.

American cognitive psychologist Howard Gardner contributes significantly to this
discourse through his theory of multiple intellige ces. He argues that each learner may possess
different forms of intelligence such as visual, musical, kinesthetic, or logical reasoning abilities.
In his influential work Frames of Mind, Gardner writes: “‘Human intelligence is not a single general
ability but a set of relatively independent intelligences. Each individual possesses a unique
combination of these intelligences; therefore, education must take individual differences into
account.” Based on this theory, the development of interactive content in various formats such as
video lectures, graphical illustrations, audio boards, or physically engaging games enables the
creation of learning environments tailored to the diverse cognitive styles and perceptual strengths
of students.

Another modern approach in contemporary education is the theory of gamification.
Gamification involves the integration of game elements into the learning process with the aim of
enhancing students’ engagement and motivation. Today, gamification is widely applied as a
method to stimulate learner interest, foster a sense of competition, and create an engaging
classroom environment. Research conducted by Professor Sebastian Deterding and his colleagues
has demonstrated that educational games used during instruction serve as powerful emotional
stimuli that encourage goal-oriented behavior, internal competition, and team spirit among
learners.

Moreover, gamification helps students overcome the fear of making mistakes by creating
the illusion of play, thereby promoting experimentation with new knowledge and encouraging its
practical application. American educator Lee Sheldon, in his book The Multiplayer Classroom:
Designing Coursework as a Game, emphasizes that game-based learning environments are nearly
70% more effective in engaging students compared to traditional classroom methods. He writes:
“In game-based classes, students try repeatedly and learn from each mistake, as errors are viewed
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as an integral part of the learning process. In traditional settings, however, mistakes are final.”
Indeed, in conventional classrooms, errors are often penalized. In contrast, gamified learning
environments teach students not to fear mistakes - this, in turn, cultivates creativity, critical
thinking, and genuine learning.

For this reason, Sheldon advocates designing instruction as a game, arguing that games
reveal children's intellectual abilities, strategic thinking, and leadership potential. Consequently,
modern education specialists increasingly regard gamification not merely as an “entertaining
method”, but as an essential didactic tool for 21st-century learning.

Theoretical investigations also indicate that gamification does not always produce uniform
results and may affect students differently depending on individual personality traits. When game
elements are poorly selected or overly emphasized, they can become a source of distraction rather
than motivation. According to the Self-Determination Theory proposed by Professors Edward Deci
and Richard Ryan, learners have three fundamental psychological needs [5,126]:

1. Autonomy — the ability to make one’s own choices;
2. Competence — the sense of being capable and effective;
3. Relatedness — the feeling of being connected to others and part of a community.

If the elements of gamification fail to satisfy these core needs - by not aligning with
students’ interests, personal goals, or intrinsic motivations - its effectiveness may diminish. The
concept of Meaningful Gamification, proposed by Canadian scholar Scott Nicholson, highlights
that while game-based learning may serve as a strong motivator for competitive learners, it can
provoke anxiety, fear, or demotivation in students who prefer collaborative work. Therefore, for
gamification to be effective, it must be carefully adapted to suit educational content, instructional
objectives, and the psychological characteristics of the target age group.

One of the most valuable features of interactive digital learning materials is their ability to
provide individualized tasks that correspond to each student’s level of ability and comprehension.
Adaptive learning systems, in particular, adjust the complexity of subsequent tasks based on a
learner’s previous responses. This ensures that high-achieving students remain engaged without
boredom, while students needing additional support receive more targeted practice. As a result,
both differentiation and individualization can be implemented effectively within a single
classroom.

UNESCO analyses also emphasize that digital innovations offer significant potential for
making education more inclusive, personalized, and interactive. Through digital platforms,
teachers can easily monitor each student’s activity including the number of problems solved, time
spent, and learning pace and provide individualized feedback. In this regard, interactive digital
resources support a shift from generalized instruction to learner-centered and personally adaptive
education.

Pedagogical software tools significantly facilitate the automation and monitoring of the
educational process. In particular, online testing systems can instantly process and evaluate student
responses, automatically recording results in electronic gradebooks. This not only saves the teacher
valuable time but also reduces the likelihood of human error. Moreover, digital diaries and journals
are accessible to parents, allowing them to track their child’s academic performance. As a result, a
large volume of data on students’ learning outcomes can be collected and analyzed.

Platforms such as Google Classroom, Edmodo, Moodle, and Socrative can aggregate and
evaluate class-wide data to identify the most challenging questions or topics with the highest error
rates. This enables teachers to plan targeted review sessions and reinforcement activities based on
precise diagnostic feedback.

Research and global trends in educational transformation suggest that in the near future,
we will witness even more advanced digital technologies: artificial intelligence—driven
instructional systems, fully immersive virtual textbooks, neurofeedback technologies capable of

46



“Metodist” ilmiy-innovatsion metodik jurnal
"Metodist" Scientific, Innovative and Methodological Journal

Hay4yHO-MHHOBALUMWOHHbI MmeToauyeckuit }ypHan “Metodist”

detecting students’ emotional states, intelligent tutoring chatbots, pedagogical robots, and adaptive
learning environments powered by advanced algorithms. These digital tools are not merely
technological innovations; they are transformative instruments that redefine educational content,
teaching methodology, and assessment standards. More importantly, they dramatically enhance
students’ cognitive, metacognitive, and creative competencies.

To successfully integrate these new approaches into national education systems, there is an
urgent need to develop robust pedagogical, psychological, and didactic foundations. Being
prepared for the future of education requires more than simply learning how to use new
technologies it entails designing, piloting, and implementing innovative pedagogical
methodologies based on these technologies.
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SHARQ VA G‘ARB ADABIY JARAYONIDA HIKMATLARNING BADITY-ESTETIK
O‘RNI VA TALQINI
Rayhona KENJAYEVA,
ORCID: 0009-0000-8398-1032
O ‘zbek tili va adabiyoti universiteti
2-kurs tayanch doktoranti.
Toshkent. O ‘zhekiston.
E-mail: rayhonakenjayevad@gmail.com

Annotatsiya. 1lmi hikmat mohiyatan islomiy, falsafiy, tasavvufiy haqiqatlar, aqoidlar aks etgan
qomusiy ilmdir. Qadim xalq og zaki ijodi asosida maydonga kelgan tanbehlar, dono xulosalar XII
asrga kelib janr darajasiga ko tarildi. Islom xalglarining tabiatida hikmatlarga bo ‘Igan yaqinlik,
halol hayot kechirish mezonlari sifatida ijobiy qabul qilish buyuk ijodkorlarimizning dono baytlarini
ham hikmat darajasiga ko tardi. Adabiy jarayonda hikmatlarni mumtoz adabiyotimizning deyarli
barcha namoyondalari ijodidan topishimiz mumkin. Shuningdek, G ‘arb adabiyoti aforizmlari
mazmuni Uillyam Blakening hikmatlari asosida tahlil qilingan. Magolada ularning ayrimlarini
mazmun, badiiyat va yozuvchining estetik magsadi nuqtayi nazaridan tahlilga tortamiz. Sharq
adabiyotidagi islomiy axlog va G arb adabiyotidagi falsafiy-demokratik ruhning ustuvor ifodalanishi
hikmatlar orgali ochib berilgan. G ‘arbcha paradoksallik va sharqona axloq tamoyillari qiyos uchun
asos vazifasini bajargan.

Kalit so’zlar: hikmat, Sa’diy, genesis, mutatsiya, maqol, so ‘fiy, Jomiy, Xo ‘qandiy, Abdulla
Avloniy, nodon, kibr, nafs, Uillyam Blake, Do ‘zax va Jannat nikohi.

THE ARTISTIC-AESTHETIC PLACE AND INTERPRETATION OF WISDOM IN
THE EAST AND WEST LITERARY PROCESS
Raykhona KENJAYEVA,
ORCID: 0009-0000-8398-1032
University of Uzbek Language and Literature
2nd year basic doctoral student.
Tashkent. Uzbekistan.
E-mail: rayhonakenjayevad@gmail.com

Annotation. The science of wisdom is essentially an encyclopedic science that reflects Islamic,
philosophical, mystical truths and beliefs. The rebukes and wise conclusions that emerged on the
basis of ancient folk oral literature rose to the level of a genre by the 12th century. The closeness to
wisdom in the nature of Islamic peoples, their positive acceptance as criteria for living an honest life,
also raised the wise verses of our great creators to the level of wisdom. In the literary process, we
can find wisdom in the works of almost all representatives of our classical literature. Also, the content
of aphorisms of Western literature is analyzed based on the wisdom of William Blake. In the article,
we analyze some of them from the point of view of content, artistry and the aesthetic purpose of the
writer. The predominant expression of Islamic morality in Eastern literature and the philosophical-
democratic spirit in Western literature is revealed through wisdom. Western paradoxicality and
oriental moral principles served as the basis for comparison.

Keywords: wisdom, Sa'di, genesis, mutation, proverb, Sufi, Jami, Khogandi, Abdulla Avloni,
ignorance, arrogance, ego, William Blake, The marriage of Hell and Paradise.

XVIOXKECTBEHHO-OCTETUYECKOE MECTO U UHTEPIIPETALIUA
MYJIPOCTHU B IUTEPATYPHOM ITPOLHECCE HA BOCTOKE U 3AITAJIE
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Paiixona KEH/[?ZKAEBA

ORCID: 0009-0000-8398-1032

Ynueepcumem yzoexckozo azvika u numepamypoi
Joxkmopanm 2-200a o6yuenus.

Tawkenm, Y3zoexucman.

E-mail: rayhonakenjayevad@gmail.com

AnHoTauusi. Hayka o myopocmu no ceoeii cymu A618€mcs SHYUKIONEOUUeCKOU HAYKol,
ompasicaroujell UcIamcKkue, Guiocoghckue, Mmucmuieckue UCMUnbl U 8ePOBaAHUs. YnpeKku u myopbvle
8b1600bl, BOZHUKULUE HA OCHO8e OpesHell HAPOOHOU ycmuou aumepamypwl, k XII eexy docmuenu
VposHs scanpa. bauzocms k mMyopocmu 6 npupode uciamcKux Hapooos, ux NO3UMUEHoe B0CHPUsAMUe
KaK Kpumepus YeCmHuol JHCUSHU, MAKH#Ce BO3BbICUTU MYOpble CIMUXU HAWUX BETUKUX MEOPYUOE 00
Vpo8Hsa mMyOpocmu. B numepamyprom npoyecce myopocms MONCHO HAUMU 8 NPOU3BEOCHUAX NOUMU
8cex npeocmasumenell Haulell Kiaccuyeckol aumepamypsl. Taxace, Ha ocHose myopocmu Yunvsama
Fbrneiika ananusupyemcs cooepycanue agopuszmos 3anaonoil aumepamypvl. B cmamve Mol
AHATU3UPYEM HEKOMOopble U3 HUX C MOYKU 3PEHUSl COOEPAHCAHUS, XYOOHCECMBEHHO20 3AMbICIA U
acmemuueckoli yeau asemopa. Illpeobnadaroujee 6vipadicenue UCIAMCKOU MOPAIU 8 B0CHOYHOLL
aumepamype u QuiocophcKo-0emMoKpamuyeckozo 0yxa 6 3anadHol qumepamype pPAacKpbléaemcs
uepez myopocmo. 3anaouas napadokcaibHOCHb U BOCHIOYHbBIE MOPAIbHbIE NPUHYUNBL NOCIYHCUTU
OCHOB01L 0115l CPABHEHU.

KuroueBble ciaoBa: myopocms, Caaou, eenezuc, mymayus, nocrosuya, cygui, Jorcamu,
Xoxanou, Aboynna Aenonu, Hesexcecmaso, gvlcokomepue, 320, Yunvsam bueux, opax ada u pas.

Kirish. Har bir millatning o‘z gadriyatlari, azaliy urf-odatlari, diniy va dunyoviy qarashlari
ularning adabiyotida munosib o‘rinni egallaydi. Ayni holda adabiyot ham mana shu ma’rifat va
ma’naviyat bulog‘idan qongan holda maydonga keladi. Hikmatlar mazmunan butun insoniyatga
qaratilgan yo‘l-yo‘riq, haqiqatlar kaliti bo‘lsada, janr jihatdan faqatgina islom olami adabiyotini 0‘z
ichiga oladi. Genezis nuqtayi nazaridan butun turkiylar otasi — Qo‘rqut otaning tanbeh so‘zlariga
borib taqaluvchi ushbu janr davrlar o‘tishi bilan mutatsiyaga uchrab turli nomlar va mazmun kasb
etib keldi. Diniy-tasavvufiy, tarbiyaviy mazmun va g‘oyani ifodalash uchun manoqib va hikoyatlar
nasrda yaratilgan bo‘lsa, hikmat, ilohiy, davriya kabi janrlar she’riy usulda bo‘lgan. Hikmat janri turk
xalq adabiyotida “ilohiy”, arablar va forslar adabiyotida “davriya”, boshqa turkiy xalqlar ijodida esa
“hikmat” deb nomlanadi. Hikmat janri og‘zaki ijjodda ham, yozma adabiyotda ham har xil atamalar
bilan nomlanib kelinadi va ularning barchasi mazmunan hikmatni tashkil etadi: maqol, matal, naq]l,
masal, zarbulmasal, hikmatli so‘z, ibora, ta’bir, aforizm, otalar so‘zi, ota-bobolardan qolgan so‘z,
abushqga so‘zi, mashoyixlar so‘zi, donolar so‘zi, hikmatlar so‘zi, burungilar so‘zi, ilgari o‘tgan
yaxshilar so‘zi va hokazo [Shomagsudov, 1990, 7].

Materiallar va metodlar. Yozma adabiyotdagi hikmatlarning xalq og‘zaki ijodidagi
hikmatlardan farqi xalq tajribasiga tayangan holda muayyan bir shaxs — muallif tomonidan
yaratilganligida va islom dini kirib kelishi hamda uning ta’siri natijasida mazmunning diniy-
tasavvufiy aqoidlarga moslashganidadir. Yuqoridagi ilmiy asoslardan kelib chiqib maqol, matal, sav,
otalar so‘zi, aforizm, hikmatli so‘z kabi pandnomalarni hikmat mazmuni va maqomi ostida
birlashtirib, ularni mazmunan quyidagi turlarga bo‘lib o‘rganmoq mumkin:

1. Hikmat janrining asl na’munalari: diniy-tasavvufiy hikmatlar; axloqiy-tarbiyaviy hikmatlar;
ijtimoiy-falsafiy hikmatlar.

2. Hikmatga aylangan baytlar.

Yugqoridagilarning uchtasi bevosita hikmatning janr xususiyatlarini o‘zida aks ettirgan
namunalar bo‘lsa, hikmatga aylangan baytlar turli ijodkorlar asarlari tarkibidagi hikmatomuz baytlar
bo‘lib, xalq orasida xuddi maqollar singari og‘izdan-og‘izga ko‘chib hikmat darajasiga ko‘tarilgan.
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Masalan, Navoiyning ushbu baytlari to‘planib, alohida hikmatnoma shaklida “Hikmatli so‘zlar”,
“Navoiydan 100 hikmat” nomlari ostida nashr etilgan. Bunday hikmatlarni juda ko‘plab mumtoz
adiblar ijjodidan ham topish mumkin. Quyida mana shunday hikmat darajasiga ko‘tarilgan, zaminiga
chuqur, o‘tkir va rad etib bo‘lmas olamlar haqiqati singdirilgan baytlar va misralarni, undan
foydalanish mahorati va badiiyatini, qiyosiy, tarixiy, biografik va tipologik metodlar orqali ko‘rib
chiqamiz.

Natijalar. XIII-XIV asrlarda fors adabiyotida ham hikmatlardan unumli foydalanilgan. Bunga
yorqin misol sifatida shayx Sa’diy Sheroziyning “Guliston” va “Bo‘ston” asarlarini aytish mumkin.
Asarning yozilishi haqida so‘zlar ekan Sa’diy debocha gismida “... bir turkum nodir hikoyalar,
masallar, hikmatlar, she’rlar, shuningdek, o‘tmish podshohlarning hayot va odatlari haqida bahs
etadigan rivoyatlarni ushbu kitobimga to‘pladim. Aziz umrimning bir qismini shu ishga sarfladim...”
[Sa’diy, 1968, 18] deya asardagi janrlar turkumiga izoh berib ketadi. Asarda hikoyatlar keltirilib, shu
hikoyat mazmunini boyitgan she’riy hikmatlar orqali xulosa beriladi.

Sa’diy “Podshoh va qaroqchi bola” hikoyatini keltirib, vogealarning sodir bo‘lish vaziyatiga
qarab o‘nta she’riy hikmat keltiradi. Hikoyatning tub mohiyatiga nazar tashlansa, unda qonida
buzuqlik bor insonni yosh bo‘lishiga qaramay qancha tarbiya qilsang ham asliga tortishi, undan
yaxshilik chigmasligi bayon gilingan. Asirga tushgan garoqchi bolani yaxshi insonlarga yondashtirib,
yomonliklardan tiyilib, birovlar mulkiga ko‘z olaytirmasdan yashashga o‘rgatish, uning keying
hayotini munosib va halol davom ettirishi uchun gilingan yaxshilik, himmat yomonlik bo‘lib qaytgani
galamga olinadi va bu hol (yomonga qilingan yaxshilik) hikmatlarda yaxshi insonga yomonlik
qilishdek gunoh, nobakor amalga qiyos qilinadi:

Sho‘ra tuproq yerdan gul unib chigmas,

Don sochmoq — ovora bo‘lmoq demakdir.

Yaxshiga yomonlik gilmoq misoli

Yomonga yaxshilik qilmoq demakdir [Sa’diy, 1968, 29].

Ko‘rinib turganidek, Sa’diy hikmatlarida hikoyatlardagi go‘zal mazmunni, badiiyatni chin
ohor bilan tashbeh asosida gayta jonlantirgan. Sho‘rxok yerlar — tarkibida juda katta miqdorda tuz
bo‘lgan sahro, cho‘l, quruq dasht tuproqlari bo‘lib, bunday tuproqdan hech giyoh ham o‘smaydi.
Tuprogning botiniy mazmuniga e’tibor qaratsak, Alloh insonlarni kamtar va kamsuqum tuproqdan
yaratdi. “Ul tuproqda suvi tebiz, urung, qora, suchuk, achig®, sarig, yashil, qizil, ko‘k, gatig®,
yumshog* va arig‘, arig‘siz, totlig‘siz — qamug‘ bor erdi. Ul sababdin Odam o‘g‘lonlari bir-biringa
mengzamazlar, ...kimi ezgu, kimi essiz, kimi qatig® ko‘ngulluk, kimi yumshoq ko‘ngulluk”
[Rabg‘uziy, 1990, 16]. Aynan shu toifadagi ko‘ngli qattiq, axloqi buzuq, essiz insonlarga sen
o‘zingda bor gancha yaxshilikni qilsang ham ular senga o‘zida bori bilan (yovuzlik) bilan javob
qaytarishi hikmat badiiyatiga singdirilgan. Shayx Sa’diy hikmatlardan bo‘yoqdorlikni oshirish,
mazmunni botiniy va zohiriy haqiqatlar, voqgealar bilan muqoyasa qilish orqali ta’sirni kuchaytirish
magsadida foydalangan.

Buyuk so‘fiy va olim Abdurahmon Jomiyning “Bahoriston” asarida ham Rabg‘uziy va Sa’diy
uslubida o‘n ikkita nasriy hikmat keltiriladi. Har biriga mazmunini boyitib shuncha miqdorda she’riy
hikmat bilan sayqal beradi. Ularning to‘qqiztasi “Donolar hikmati” deb nomlangan ikkinchi ravzada,
uchtasi “Shohlik va adolat” deb nomlangan uchinchi ravzada keltiriladi.

Hikmat: «Uch toifadan uch xil ish yomon keladi: podshohlardan — tezlik, donishmandlardan —
molga xirs, badavlatdan — baxillik.

Hikmat:

Uch ishni qoralar hakim qalami:

Tezlik qilsa qudratli podsho,

Xasis bo‘lsa badavlat kishi,

50



Mol-u mulkka xirs qo‘ysa dono [Jomiy, 2007, 22].

Abdurahmon Jomiy nasrda, xuddi bugungi kun o‘quvchilari biladigan aforizmlar singari bergan
hikmatlari mazmunini she’riy to‘rtlikka ham solgan. Bu esa so‘fiyning buyuk shoir va chinakam
faylasufligidan ham dalolat beradi. Bilamizki, Abdurahmon Jomiy ‘“Malomatiya” tariqatining
namoyondasi bo‘lishi bilan birga, so‘fiylikda ham, shoirlikda ham, ilmi holda ham, olimlikda ham
“oltin o°rtalik”ni saqlay olgan. Yuqoridagi hikmat mazmunidan ham shuni anglash qiyin emas. Jomiy
tilga olayotgan uch toifaga e’tibor gqaratamiz. Birinchisi — “podshoh”. Xalqimiz orasida “Alloh nazari
tushgan, unga kenglik bergan kishi xalqga rahnamo bo‘ladi”, - degan gap bor. “Badavlat” — Razzoq
tomonidan rizqi mo°‘l berilgan kishi. Olim — ilm sohibi, unga amal qiluvchi, Allohning buyruqlariga
so‘zsiz bo‘ysinuvchi inson. Demak, bu uch toifa Allohning “nazar”da, “rizq”da va “ilm”da siylagan
va suygan kishilari, butun bashariyatni muvozanatda saqlab turuvchi yuqori qatlami. Ushbu
toifalarning botinni unutib, zohir tomon borishi, nafsga yengilishi Allohning ne’matlariga isyoni
bo‘lib, eng katta yomonlik, qoralik sifatida baholanmoqda. Shohning shoshqaloqligi butun boshli
davlat yoki xalqlarning tanazzuliga sabab bo‘ladi. Boyning xasisligi esa undan foniy rizqning
qaytarib olinishiga olib keladi. Islom dinida ham saxiylik va sadaqa qilish mulkni kamayishiga emas,
ko‘payishiga yetaklashi, baraka ato etilishi, mulki ziyoda bo‘lishini tasdiqlovchi bir gancha o‘nlab
hadislar, minglab tarixiy haqiqatlar aks etgan. Olim kishining boylikka, mol-dunyoga mehr qo‘yishi
undan Alloh bergan ko‘rkdan ayrilishiga olib keladi. Demak, Jomiy hikmatlarda kashf-shuhud bilan
birga aqlu ilmni bir nuqtada kesishtirgan.

Abdulla Avloniy “Turkiy guliston yoxud axloq” asarida “Aqsomi ilm”haqida fikr yuritib
hikmatni alohida fan sohasi sifatida e’tirof etadi va saodatga boshlovchi vositaligini ta’kidlaydi: “Ilm
diniy va fanniy qismlar ila ikkiga bo‘linur. Diniy kishi bo‘lmak uchun ulumi diniya o‘qumak ila
barobar hisob, handasa, tarix, hikmat, kimyo, tib, ziroat ilmlari kabi fanniy ilmlarni ham bilmak, chin
olim bo‘lmak lozimdur. Chunki bu ilmlarning ikkisi ham dunyo va oxiratimiz, hayot va saodatimiz
uchun eng kerakli narsalardur [Avloniy, 11]”.

Shuningdek, ushbu asar badiiyatiga nazar tashlaganimizda ham Avloniy har bir maqolatdan
so‘ng mazmunni gamrab olgan she’riy hikmatlardan foydalangan. Masalan, “Anoniyyat” haqidagi
magqolatdan so‘ng ushbu she’riy hikmat keltiriladi:

Azozil kibr qildi bo‘ldi shayton,

Takabburlik gilurmi oqil inson?

Tavozu’ pasha qil, aslingni qil yod,

Vujuding xok erur, ey odami zod [Avloniy, 31]

1910-yildan 1926-yilga gadar Qo‘qon shahrida yangi usul maktabi ochgan Mirzo Xayrulloxon
Xo‘qandiy ham o‘z maktablarida aynan hikmatlar orqali xalq farzandlariga ta’lim va tarbiya bergan.
Uning o‘zi ham “Tuhfat-ul atfol” (“Bolalar sovg‘asi”’) deb nomlangan “Hikmatnoma” yozib, ushbu
asardan amaliyotda uzoq yillar davomida foydalanib kelgan. Asar tuzilish jihatdan yigirmata
hikmatdan iborat. Hikmatlar, dastavval, o‘quvchiga nasriy xitob tarzida beriladi va har bir nasriy
hikmat yakunida mazmunni jamlagan bir baytdan iborat she’riy hikmat keltiriladi:

5-hikmat:

Ey aziz! Har so‘zda zinhor tilingni va har ishda qo‘lungni soqlag‘il.

Ey aziz! Yamon hamnishinlardin yiroq bo‘lub alar birla suhbat tutmag*il.

Bayt:

Fitroki g‘amga tashla, jon bulbulin kesib bosh

Zog‘ ichra aylag‘uncha oltun qafasda hamroh [Xo‘qandiy, 1992, §].

o‘quvchi nasriy hitobdagi hikmat mazmunini she’riy hikmatda yanada boyitadi. Nasrdagi
mazmun tushunarli bo‘lgani holda e’tiborimizni bayt mazmuniga qaratamiz. Bayt mazmunidan
ma’lum bo‘lishicha, bulbul — jon, ya’ni ruhni o°‘zida ifodalagan. Xalq og‘zaki ijodida ham bulbul
obrazi juda ko‘p o‘rinlarda uchraydi. Uning ovozi shirador, yoqimli, honishi, nolasi insonlarni mast
qiladigan ajib qush, gul oshig‘i bo‘lib, ushbu xususiyatlar majoziy ma’no kasb etib, ezgulikka,
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yaxshilikka intiluvchi, boshqalar uning suhbatidan, so‘zlaridan rohat oluvchi donishmand,
Yaratganga (gulga) oshiq so‘fiy ma’nosida qo‘llangan. Bayt mazmunida ham huddi shunday bulbul
— dono, oqil insonning ruhi ma’nosida qo‘llangan.

Zog‘(Qarg‘a) obrazi ham an’anaviy obrazlar sirasiga mansub bo‘lib, nodon inson nazarda
tutilgan. Mumtoz adabiyotimizning go‘zal na’munalarida qarg‘alarning turli xususiyatlaridan kelib
chiqib har xil ma’nolarni ko‘zda tutuvchi majozlar yaratilgan.

Qoraligi — buyuklik, ichi qoralik, nodonlik, o‘lim, kibr, manmanlik;

Qag‘illashi — yaxshi va yomon xabarlarni insonlarga yetkazuvchiligi,

Uzoq umr ko‘rishi — insonlarni yer yuzida qilayotgan amallarini g‘aybga yetkazib beruvchi
[Muhammadiyeva, 2026, 58], uzoq yil yashab aqli to‘lgan, og-qorani ajratadigan donishmand,
Qobilga ustoz — ilm va aql egasi; “Ibrohim (a.s.) va to‘rt qush”, “Nuh (a.s.) va yerning xabariga
jo‘natilgan garg‘a” vogeasidan — nafs va xiyonat timsoli sifatida badiiy adabiyotga kirib kelgan.

Umumiy tahlillardan xulosa chiqgaradigan bo‘lsak, hikmatda nafsiga taslim b’lgan nodon, kibrli
insonlar bilan oltindan bo‘lgan eng go‘zal xonada xuddi qafasdagidek gamalib qolsang ham u bilan
suhbatlashishdan ko‘ra o‘lim senga afzaldir. Mutakabbir, nodon birla suhbat qurish oqgibati Xo‘ja
Ahmad Yassaviyning quyidagi hikmati mazmuniga singdirilgan:

Ayo do‘stlar, nodon birla ulfat bo‘lub,

Bag‘rim kuyub, jondin to‘yub, o‘ldim mano.

To‘g‘ri aytsam egri yo‘lga bo‘yin to‘lg‘ar,

Qonlar yutib g‘am zahriga to‘ydim mano [Yassaviy, 1991, 30].

Xo‘gandiyning “Tuhfat-ul atfol” darsligi islomiy, ma’rifiy va badiiy ilm bilan bir qatorda
yuqori darajadagi amaliy metodikani ham o‘zida jamlagan deyish mumkin. Hikmatlarni tahlil qilish
orgali o‘quvchilar teran va boy mazmunni bayt va nasrda ifodalanishini, mazmunni boyligi,
badiiyatning nasr va nazmdan qay birida chuqur ekanligini taqqoslab o‘rganadilar. Badiiy jihatdan
asar ramziy va majoziy obrazlar bilan boyitilgan. Masalan, nasrdagi yomon kishilarga ishora sifatida
baytda “zog*”, yaxshi insonlar esa “bulbul”’majoziy obrazlaridan foydalanilgan. Bu esa ta’sir kuchini
oshirish, ilmiy savodxonlik, ma’naviy dunyoqarashni kengaytirish va albatta, badiiy-estetik zavq
olishga xizmat qiladi.

Muhokama. Bugungi modernizm she’rlarining aksariyatida, ayniqsa, Rauf Parfi, Fahriyor
jjodining katta qismida ham Yassaviy hikmatlari va tasavvufiy qarashlarga bot-bot murojaat qilingan.
Fikrimizcha, tasavvufni o‘rganmay turib ushbu mazmundagi modern she’rlarni tahlil qilishning
imkoni yo‘q. Masalan, Rauf Parfining “Turkiston yodi” she’ri buning yaqqol na’munasidir:

“Dunyo mening degonla...” Nido kelur

“Karkas qushdek” gadim so‘zlar jarangi

“Yolg‘on da’vo qilganlar...” so‘zlar shoir

“Oqni garo degonlar...” ayting kimlar

Magbara boshimga yiqilar hozir,

Yana tovush «Harom yegan hokimlar... [Rauf Parfi, Turkiston yodi]

She’r mazmunidan ma’lumki, Rauf Parfi Yassaviy misralariga murojaat qilgan holda, mustabid
tuzum amaldorlarining jirkanch qabihliklari, mol-dunyoga bo‘lgan tashnaligini ma’naviy
tanazzulning bosh sababi deb hisoblamoqda va ularni “o‘limtikxo‘r Karkas qush”’ga qiyoslamoqda.
o‘sha davrda siyosiy tuzum buni oshkora aytishga imkon bermaganligi bois Rauf Parfi mazmunni
hikmatlar niqobiga o‘ragan. Yashirin parda orqali dardu alamlarini ifodalagan. Yassaviy dardini XX
asr xalq dardiga ko‘chirgan. Aslida Rauf Parfi ham Yassaviy kabi nafs bandalarini, ularning
qilmishlarini qoralamoqda. Aytish mumkinki, Yassaviy tariqatining nazmuni barcha davrlarga mos,
barcha davrlar adabiyotining dolzarb mazmunini o‘zida aks ettirgani bois uni, hatto, modern adabiyoti
ham chetlab o‘ta olmaydi.

G‘arb adabiyotida ham hikmatlar katta ta’sir kuchiga ega bo‘lib o‘tkir mushohada yuritishni
talab qiluvchi janrdir. Ular Kunbotish adabiyotida “Proverbs (maqol, hikmat), wisdoms (hikmat),
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aphorisms (hikmatli so‘z), maxim (matal), saying (maqol), adage (naql), saw dictum (hikmatli so‘z),
precept (nasihat) kabi atamalar bilan nomlanadi. Jeyms Geary o‘zining “The world in a phrase”
asarida aforizmlarning asosiy quyidagi besh xususiyatni o°‘zida jamlashi kerakligini qayd etib o‘tadi:

- qisqalik;

- aniqlik;

- shaxsiylik (shaxsiy tajribadan o‘tkazilgan mulohaza, boshqa hikmatlar mazmunini
takrorlamasligi);

- falsafiylik;

- burilishga (fikrni o‘zgartira olishi, ta’sir etishi)ega bo‘lishi kerak [Riacherd Nordquist.
2019].

Demak, ushbu fikrlardan va G‘arb falsafasidan kelib chigqan holda Kunbotish adabiyoti
hikmatlari falsafiy-didaktik mazmun kasb etadi. Diniy-aqidaviy mazmun bevosita aqliy
mushohadaga bo‘ysundirilgan. Masalan, XIX asrning shoiri, yozuchisi, san’at ustasi William Blake
o‘zining “The marriage of heaven and hell” (Jannat va do‘zaxning nikohi) asarida hikmat (poverbs)
janrining namunalaridan keng miqyosda foydalangan. Va aynan asarning shu qismi bilan katta
salmoqda o‘qirmanlar e’tibori va muhokamalariga sabab bo‘lgan. Bir qarashdan nomi bilan ham
kitobxon diqqatini jalb qilib oluvchi ushbu asar mazmuni diniy hukmlar va qarashlarni yozuvchi
falsafasi bilan uyg‘unlashtirgan. Asar mazmmuniga qisqacha to‘xtalsak, u Do‘zax va Jannat haqida
emas, balki inson xususda. Yozuvchi inson ikki qismdan iborat ekanligini bildirib, inson tanasini nafs
va kuch boshchiligidagi yovuzlikning ramziy timsoli sifatida ko‘rsatadi. Ruhi esa ezgulik mevasi
ekanligini aytadi. Bir tanada nikohlangan inson ruhi va tanasi misolida shaytoniy va rabboniy
fazilatlarning uyg‘unlashuvi orqali inson yuksalishini va yashab qolishini ifoda etadi. Ushbu
kuchlarning biri g‘olib bo‘lishi har ikkala mohiyatni yo‘q bo‘lishiga olib kelishini qayd etadi.
Islomiy-tasavvufiy nuqtayi nazardan olib gqaraganda ham inson ikki gismdan iborat. Farqli tomoni
ushbu asarda tana tamomila do‘zaxni ifoda etsa, tasavvufiy Sharq olamida inson tanasining o‘zida
Do‘zax va Jannat nikohi mavjud. Ya’ni inson suratini hosil qilishda “tuproq va suv” — Jannat mulki,
“shamol va olov” — do‘zah mulki ishtirok etgan. Shu asosda “Tuproq” — sabr, umid, ezgu xulq,
muruvvar ramzi. “Suv” — quvonch, saxovat, nazokat, birlik ramzi. “Shamol” — yolg‘on,
ikkiyuzlamachilik, tantiqlik, sabrsizlik ramzi. “Olov” — nafs, kibr, ta’ma, hasad ifodasi.

Ruh esa G‘arbdagi kabi ilohiylik, ezgulikni ifodalaydi. Inson esa har doim yovuzlik, nafsoniy
istak va qutqularga qarshi umri davomida kurashib, katarsisga erishishi, chinakam “Komil inson”,
(tasavvufda esa “fanofilloh) matlabiga yetishadi. «The marriage of heaven and hell” asarining
umumiy g‘oyasini ushbu jumlalar orqali ifodalash mumkin: “Ziddiyatlarsiz taraqqgiyot yo‘q.
Tortishish (Allohga) va itarish (Nafsga), aql va quvvat, sevgi va nafrat inson yashashi uchun zarurdir.
Bunday garama-qarshiliklar ezgulik va yovuzlik haqidagi diniy chaqiriqdan kelib chiqadi. Ezgulik
aqlga bo‘ysunadi va u passiv bo‘ladi, yovuzlikni esa energiya boshqaradi va kuchga ega” [William
Blake. 1906:11]. Asarda keltirilgan hikmatlarga e’tibor qaratamiz. 1-hikmat: “Ekish paytida o‘rgan,
o‘rim paytida o‘rgat, qishda rohatlan” [William Blake. 1906, 18] ushbu aforizm Navoiyning:

Yigitlikda yig® ilmning mahzani,

Qarilik chog‘i xarj qilg‘il ani.

hikmatiga mazmunan juda yaqin. Faqat Uilliam Blake o‘rta yosh davri haqigatini ham keltirib
o‘tgan. o‘rganilgan ilmni boshqalarga ham o‘rgatish orqali ilmning yanada ziyoda bo‘lishiga ishora
bor. Shuning uchun ham yozuvchi o‘rim payti ya’ni hosil yig‘ish chog‘ida yanada ko‘p va zalvorli
ilm(hosil)ga ega bo‘lishni nazarda tutmoqda. Yana bir hikmat: “Qamogxonalar qonun toshlaridan
qurilgan, ishratxonalar esa din g‘ishtlaridan” [William Blake. 1906, 19] hikmatida ikki qarama-
qarshilikni uyg‘unlikda ifodalaydi: davlat qonunlari va Alloh qonunlari. Har ikkalasi ham insoniy
demokratiyani cheklaydi. Qat’iy, qattiq, bosim bilan tuzilgan qonunlar insonning tanasini erkdan
cheklasa, ruhoniylarning zohidona chagqiriqlari insonning kechinma, xohishlarini cheklaydi. Bu esa
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ichkarida nafsoniy istaklarni to‘planib, alanga olishiga, din va qonunlarni chetlab jtib yovuzlik
tug‘ilishiga sabab bo‘ladi.

Xulosa. Xulosa o‘rnida shuni aytmoq lozimki, Sharq xalqlari adabiyoti mazmuni hikmat
bulog‘idan suv ichgan. Mumtoz adabiyotimizdagi har bir bayt mazmunidan hikmat isi uf urib turadi.
Boisi mumtoz adabiyotimiz vakillarining barchasi islomni bilish bilan birga unga qattiq amal qilgan.
Taqgvo va futuvvatni ozlariga libos qilgan. Botinni esa nubuvvat bilan bezagan. Komil inson bo‘lmoq
uchun shunday komil baytlar yaratganlarki, bular butun insoniyat shajaralari uchun ma’naviy ozuqa,
Qur’on va hadislardan keyingi Rabboniy mazmun singdirilgan hayot mezoniga aylanib ulgurgan.
Bugungi globallashgan, mobil internetning salbiy sarhadlari kengayayotgan, ma’naviyat va
madaniyatlar bir-biriga aralashib ketayotgan asrda o‘z milliyligimizni, axloqiy tarbiya va
qadriyatlarimizni unutmaslik, nafs qutqulariga taslim bo‘lmaslik uchun yosh avlodga hikmatlar orqali
munosib ta’lim va tarbiyani bermoq lozim. Bu nafaqat o‘quvchiga mumtoz asarlar badiiyatini
tushunmoq uchun ilmlar kalitini beradi, balki, unga amal qilish orqali ma’naviy yetuklik, fikriy
teranlikka boshlaydi.

Kunbotish adabiyotida esa hikmatlar mazmuni diniy-ma’rifiy ta’moyildan uzoqroq, falsafiy-
demokratik mazmun kasb etadi. Insonning ma’naviy va ruhiy erkinligi barcha narsadan, hatto diniy
goidalardan ham ustun qo‘yilgan. Sharqdagi kashfu shuhud bilan his gilinib, anglanadigan haqiqatlar
G‘arbda aqlu zakovat, mantiq chig‘irig‘i orqali oydinlashadi. Hikmatlarda ham bu fikrlar o‘z amaliy
tasdig‘ini topgan.
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Annotatsiya. Ushbu magqgola zamonaviy metodologiyaning nazariy va amaliy mohiyatini,
uning tarkibiy tuzilishini, metodologik yondashuvlarning ta'lim ahamiyatini va o ‘qitish-o ‘qish
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00pA306aMeNbHO2O 3HAYEHUS MEeMOOUHEeCKUX N00X0008, d MAK#Ce NCUXON020-Neda20eUtecKux
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Introduction. Modern methodology of literary education is manifested as an independent
scientific and pedagogical subject that studies the content, objectives, forms, and methods of
teaching Uzbek literature, as well as didactic tools and the mechanisms for developing students’
competencies within the instructional process. The primary task of this subject is to develop
literary education in accordance with the demands of societal progress, the modernization of the
education system, and global transformations, as well as to introduce new methods, pedagogical
technologies, and innovative approaches into the learning process.

As a component of the system of pedagogical sciences, the “Methodology of Teaching
Literature™ fully meets all the requirements necessary to be recognized as a distinct field of
knowledge. First, the domain studied by the methodology of teaching literature is not examined
by any other academic discipline. Second, the sphere in which this discipline operates—namely,
the investigation of optimal and effective approaches to working with literary texts at all stages of
literary education, as well as the development of its theoretical foundations—has significant social
importance. Third, as a scientific discipline, it possesses its own specific research object, subject,
goals and objectives, content, and methods [ Yoldoshev, 1994, 11-12].

General Conclusion. The methodology of teaching Uzbek literature represents a complex
system of knowledge formed at the intersection of traditional didactics and modern pedagogy. It
encompasses the following scientific dimensions: 1) theoretical dimension, 2) practical dimension,
3)educational (formative) dimension, 4) innovative dimension.

Theoretical Dimension develops the scientific and conceptual foundations that determine
the goals, principles, and content of literary education. The methodology of teaching literature
studies the patterns associated with the process of teaching fiction. In this field, certain features of
literary studies and pedagogy are integrated. However, neither of these disciplines independently
can fully resolve the issue of what to teach in literature and how it should be taught within the
system of continuous education [Husanbayeva, 2022, 9].

From this perspective, the methodology of teaching Uzbek literature can be regarded as a
complex scientific and theoretical system formed at the intersection of pedagogy, didactics, literary
studies, psychology, and linguodidactics, drawing upon each of these disciplines. Determining the
theoretical foundation of this field requires, first and foremost, revealing the philosophical and
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scientific bases of methodological categories and defining a conceptual platform that identifies the
goals and principles of literary education.

The theoretical dimension serves as the foundation that substantiates the practical functions
of methodology. It reflects the epistemological nature of the discipline, its scientific paradigm, and
its orientation toward socially and pedagogically significant goals.

The theoretical dimension of methodology primarily depends on the scientific determination
of the goals and priority directions of literary education. In today’s global educational space,
literature as a subject is no longer limited to the mere teaching of literary texts; rather, it has
evolved into a multi-layered educational category aimed at fostering students’ national identity,
aesthetic perception, spiritual resilience, literary thinking, creative competencies, and a system of
moral and ethical values. From this perspective, the theory of methodology provides scientific
answers to fundamental questions such as how the content of literary education should be selected,
which philosophical and pedagogical principles it should be based on, and how the content of state
educational standards, curricula, and instructional materials should be structured.

The theoretical dimension of methodology also encompasses the conceptual construction of
the notion of “the content of literary education.” The content of teaching literature is, first and
foremost, reflected in the curriculum. In addition, textbooks, instructional and methodological
manuals, visual aids, and various supplementary resources serve as essential components that
ensure the depth and coherence of educational content [Yo'ldosh, 2022, 22]. Within this
framework, the selection of Uzbek literary works for inclusion in the curriculum is subjected to
scientific analysis based on specific criteria, such as historical relevance, artistic value, educational
(formative) significance, national identity, competency-based suitability, and alignment with
students’ age-related psychological characteristics.

The theory of methodology examines the content of literary education across four layers: 1)
scientific and literary content; 2) spiritual and moral content; 3) linguopoetic content; 4)
competency-oriented content. These layers collectively define the theoretical foundations of
methodology and serve to construct a conceptual model of literary education within the system of
training philologist-pedagogues.

An essential component of the theoretical dimension is the substantiation of the principles,
regularities, and conceptual paradigms of literary education. In the methodology of teaching Uzbek
literature, the following theoretical principles are particularly prominent: the harmony of national
and universal values; the integration of analytical (cognitive) and emotional (aesthetic) reception
of literary texts; learner-centered education; the model of the student as an active subject; text-
based instruction; and the competency-based approach. The theoretical dimension provides a
scientific foundation for these principles and reveals the mechanisms of their implementation in
the educational process.

Another important component of the theoretical dimension is the development of a system
of scientific categories and a terminological framework for the discipline. The full formation,
scientific independence, and theoretical status of methodology require the precise definition and
interpretation of its core categories, such as “content of literary education,” “methodology of
working with texts,” “literary perception,” “competency-based literary education,” “aesthetic
education,” and “the process of perception across cognitive stages.” The establishment of a
coherent terminological system is a key indicator of methodology’s development as an
independent scientific field. As emphasized by Eugen Wiister, terms are created to accurately
express the concepts of specialized fields and are based on the principle of unambiguity
(monosemy) [Wiister,1979.].

At the same time, the theoretical dimension of methodology also involves identifying
scientific trends that determine the patterns of the discipline’s development. In particular, literary
education has historically evolved from a memorization-based approach to an analytical and
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logical model, and further toward learner-centered, competency-based, and digitally integrated
educational paradigms. This evolution necessitates a scientifically grounded understanding of the
harmony between historical continuity and modern innovation within the theory of methodology.

The practical dimension, in turn, focuses on equipping philologist-pedagogues with the skills
to organize the educational process, design lesson structures, and apply effective methods and
forms to engage students in literature.

The practical essence of the methodology as a discipline refers to the scientific and applied
process directly associated with implementing the content, forms, methods, and tools of literary
education in real instructional settings. It involves transforming theoretical principles into effective
pedagogical models within teaching practice. While the theory of methodology defines the
strategic goals, conceptual principles, and content-related foundations of literary education, its
practical function lies in integrating these scientific concepts into educational practice, modeling
them in various pedagogical forms such as classroom instruction, extracurricular activities,
independent learning, and collaborative learning, and ensuring their effective functioning. “...the
teaching of the fundamentals of a discipline is, in its essential nature, collective in character.
Therefore, a teacher must not only take into account students’ socially meaningful interactions but
also systematically facilitate them. In essence, this highlights an important domain of teacher
activity—organizational competence”1

At the core of the practical dimension lies the instructional unit of literary education—the
lesson as a technological construct. In any lesson, one can observe organized forms of interaction
such as teacher—students, teacher—individual student, and student—student relationships. These
forms should serve to ensure effective interpersonal communication within the student group
[Kommpos, 2009, 27].

The lesson, therefore, represents the real operational space of methodology—a concrete
manifestation of pedagogical influence within a defined time and setting. In this sense, the practice
of methodology involves designing the organizational model of the lesson, its scenario, time
allocation, goal-oriented activity blocks, assessment components, and reflection mechanisms.

Under the conditions of a modern competency-based approach, literature lessons are
gradually shifting from a teacher-centered model toward a model that transforms the learner into
an active subject of the educational process.

Another important dimension of the practical aspect is the competence to select, adapt, and
apply a system of methods and techniques. This is directly related to optimization, which is
understood as “the selection of the most appropriate, effective, and optimal solutions for solving
tasks under specific conditions” [Jurayev, 2022, 71].

While the theory of methodology classifies teaching methods, methodology as a practical
discipline adapts and modifies them in accordance with the objectives of the learning process, class
composition, students’ age-related psychological characteristics, genre features of the text, and
learners’ needs.

For example, in teaching Navoi’s ghazals, the use of linguopoetic analysis as a method of
text study, the application of dramatization and emotional-comparative analysis to develop literary
thinking among 7th-grade students, and the use of literary essays and creative writing techniques
in the 10th grade all illustrate the practical mechanisms of method adaptation. The scientific
essence of this process lies in applying teaching technologies not as universal models, but as
context-sensitive approaches based on situational differentiation.

In addition, the integration of pedagogical technologies, information and communication
technologies (ICT), and digital resources constitutes a significant component of the practical
dimension. In 21st-century literary education, working with texts is no longer confined to the
classroom environment; electronic textbooks, QR-based resources, audio texts, digital versions of
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literary works, online assessment platforms, virtual libraries, and integrated STEAM projects all
expand the practical possibilities of methodology.

Thus, the practical dimension also encompasses the transformation of the process of teaching
literature in accordance with the digital educational environment, including distance and blended
learning conditions.

The primary outcome indicator of the practical dimension of methodology is the
competency-based learner model. In this context, methodological practice is oriented toward
fostering the following transformations in the learner: understanding the content of a literary text;
conducting contextual and linguo-aesthetic analysis; articulating and substantiating one’s own
viewpoint; creating new texts based on creative thinking; consciously developing a culture of
reading; and internalizing national values. Thus, the practical outcome is not merely the acquisition
of knowledge, but rather the formation of a system of transformative competencies within the
learner. As noted by Q. Husanboyeva, it is pedagogically appropriate for the teacher, through
questions and tasks related to the content of a literary work, to guide students toward identifying
the causal relationships underlying the plot events, characters’ traits, and actions, and only then
encourage them to evaluate the phenomena [Husanboyeva, 2022, 29-30].

Another important aspect of the practical dimension is the methodological construction of
the assessment system. Modern methodology views assessment not merely as a measure of
outcomes, but as an integral component of the learning process itself. Formative (ongoing),
summative (final), portfolio-based assessment, as well as rubrics, self-assessment, and peer-
assessment mechanisms are key components of practical methodology. These approaches engage
the learner not as a passive object, but as an active subject in the educational process.

Artistic-constructive activity is itself a form of creativity. It is manifested in giving
pedagogical form to educational material in accordance with learners’ age, level of knowledge,
skills, competencies, and individual inclinations [ Kogupos, 2009, 32].

Thus, the practical dimension of methodology represents a systematic pedagogical activity
that brings theoretical principles to life in the educational process, ensures high levels of
instructional effectiveness, and is aimed at transforming the learner’s personality. It finds its
concrete expression in lesson design, the selection of methods, the use of didactic tools, the
integration of ICT, the development of assessment systems, and the formation of teacher
competencies. It is precisely this aspect that elevates methodology from an abstract field of study
to an independent scientific and pedagogical system capable of producing tangible educational
outcomes.

The educational (formative) dimension of literary education is aimed at developing
national and spiritual values, aesthetic taste, literary thinking, reading culture, and moral resilience
in students.

Within the system of training philologist-pedagogues, the methodology of teaching Uzbek
literature is recognized not only as a scientific-theoretical and practical discipline, but also as a
complex field that performs deep educational and formative functions. The educational essence of
methodology is primarily defined by its role in fostering students’ moral and ethical development,
national pride, patriotic feelings, as well as a sense of duty and responsibility. Indeed, literature,
through artistic texts, serves as a unique means of education capable of influencing a person’s
psychological and emotional world, awakening inner consciousness, and elevating social
awareness.

From this perspective, the educational dimension of methodology does not merely concern
how literary material should be taught, but rather determines what should be taught, for what
purpose, and toward which educational outcomes it should be directed. As Q. Yo‘ldoshev notes,
unlike other disciplines, literature education places educational objectives before instructional
ones [ Yo‘ldosh, 2022].
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The educational content of the methodological approach is aimed at forming students’
national identity through artistic images, depictions of reality, historical figures, and the values of
honor, dignity, and cultural heritage expressed in Uzbek literature. In addition, methodology is
viewed as a pedagogical system that shapes an individual’s moral consciousness, social behavior,
communicative culture, and aesthetic taste. This process is most effective when the teacher’s
activity is organized in an interactive, purposeful manner and is aligned with spiritual and ethical
values.

The educational dimension of methodology is also closely connected with the teacher’s
worldview and personal qualities. In the process of studying literary texts through critical thinking,
reflection, discussion, and observation, students draw conclusions related to their own lives,
thereby strengthening the principle of spiritual internalization. In particular, the ideas of
spirituality, determination, national destiny, conscience, integrity, love, and loyalty found in the
works of writers such as Alisher Navoi, Abdulla Qodiriy, Cho‘lpon, Oybek, Pirimqul Qodirov, and
Erkin Vohidov play a central role as educational components within methodological practice.

In the methodological process, educational objectives are manifested on two levels:

1. Direct (explicit) educational objectives — involving the transmission of knowledge, the
formation of values, and the development of moral concepts such as patriotism, national pride,
etiquette, and honesty.

2. Indirect (implicit) educational influences — involving the aesthetic impact on students’
consciousness, emotional engagement with literary images, and the development of empathy and
compassion.

The educational dimension is closely interconnected with other components of methodology,
including didactic principles, teaching methods, and criteria for selecting educational material. In
particular, the selection of literary works must also be based on educational criteria, prioritizing
texts with strong socio-cultural, moral-educational, and psychological impact.

Furthermore, the mechanisms of educational influence in methodology are implemented
through discussion, reflection, essay writing, dramatization, creative analysis, group thinking, and
evaluative activities.

Thus, the educational dimension of methodology represents a pedagogical theoretical
system that equips teachers not merely with instructional techniques, but with the ability to
harmoniously integrate education and upbringing within the teaching process as an art of
pedagogical interaction.

The innovative dimension ensures the integration of digital technologies, ICT capabilities,
virtual methodological resources, and the competency-based approach into literary education. As
noted, “the high pace of digitalization, the development of IT technologies, as well as the
widespread use of remote communication tools in all spheres of life, are generating new challenges
for modern education, the solutions to which depend on the responsibility of pedagogical personnel
and the strategic vectors of educational policy” [Basunos, 2021, 19].

The methodology of teaching Uzbek literature, within the modern system of training
philologist-pedagogues, does not rely solely on traditional didactic approaches. Instead, it
functions as an open system that incorporates innovative ideas, technologies, and pedagogical
transformations.

The innovative dimension reflects the orientation of methodology toward continuous
development and renewal in response to societal progress, the expansion of the digital
environment, and changes in educational paradigms. It also emphasizes the integration of modern
technologies into the activities of both teachers and students.

Against the background of technological development in education, methodology is no
longer limited to traditional text analysis and oral explanation. It is increasingly expanding through
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virtual platforms, electronic literature textbooks, multimodal text analysis, online seminars and
webinars, and Al-based adaptive learning systems.

This process gives rise to the concept of innovative competence within methodology: the
teacher is expected not only to transmit knowledge but also to function as a digital learning
designer, content creator, and manager of distance learning methods in professional practice.

Within the innovative dimension of methodology, the following theoretical components can
be distinguished:

1. Innovative-didactic approach — the redesign of educational content and objectives
based on new social demands, competency-based assessment, and the modularization of the
learning process.

2. Technological integration — the application of information and communication
technologies, interactive learning platforms (such as Google Classroom, Moodle, ZiyoNet,
Quizizz, Mentimeter), graphic organizers, and Al-based educational applications in the teaching
process.

3. Model of methodological innovation — the scientific process of testing, analyzing, and
disseminating pedagogical experience, understood as a cycle of experiment, monitoring, expert
evaluation, implementation, and reflection.

4. Authorial methods and creative pedagogy — the development of new instructional
forms by teachers and the use of creative approaches to literary analysis, such as storytelling,
podcast-based interpretation, dramatized discussion, and role-reversal debates.

The main feature of the innovative dimension lies in the interpretation of methodology not
as a static system, but as a dynamic, continuously evolving open methodological ecosystem that
adapts to every new socio-real change. The integration of innovation into the essence of
methodological science requires the development of the following professional competencies in
teachers: media literacy, digital thinking, rapid adaptability, content creation skills, collaborative
teaching competencies, as well as systems thinking and design-oriented thinking.

The innovative dimension of methodology represents a scientific-theoretical category aimed
at updating the content, forms, and outcomes of education and transforming the process of teaching
Uzbek literature through the use of digital and creative pedagogical opportunities. Accordingly,
literary methodology is no longer limited to answering the question of “how to teach,” but
increasingly addresses the strategic question of “what innovative outcomes can be achieved
through teaching.”

In conclusion, the modern methodology of literary education is not merely a set of teaching
techniques, but a holistic scientific and pedagogical system that integrates theoretical foundations,
practical skills, educational objectives, and innovative approaches. As analyzed in this article, the
theoretical and practical dimensions of methodology serve to place the learner at the center of the
educational process and to develop not only the ability to analyze literary texts, but also life
competencies such as national identity, aesthetic taste, and spiritual resilience. The integration of
digital technologies and innovative methods into literature lessons ensures the transformation of
the discipline in accordance with contemporary demands and plays a strategic role in enhancing
the professional competence of future philologist-pedagogues. Ultimately, the effectiveness of
literary education is manifested in the harmonious integration of theoretical knowledge, practical
technologies, and educational (formative) essence.
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material for the investigation were used the works of the famous Karakalpak writers, in thewhich
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BBenenue. Metonpl nipenoiaBaHusi B aKaJeMUYECKUX JIMIESX JTUTEPATypHOTO MaTepuaia
o TporpamMme 00 aHaJIn3e XyJ0KECTBEHHOTO MPOU3BEJICHUS 1 O €r0 3aJlauax U POJIU MPUBEACHBI
(bumomornuecKue U METOJOITHUYECKUE MHEHHUS U3 HAYUYHBIX TPYJIOB M3BECTHBIX YUCHBIX Kak 3. .
Pess, A. b. Ecun, b. I. boOsuies, J. Aycekie, L. Uciomos, B. f. Koposun, M. I'. Kocraga, I H.
TapanocoBa, K. XycanbaeBa, K. A. IOcymnoB u apyrux. K. IOnnpamessl, crnenuaibHO
HCCIIEI0BABIIIME METOJUKY MTPENOIaBaHUs Y30€KCKOM TUTEpaTyphl, paccMaTprBasi JaHHBIN BOTIPOC
C METOOJOTUYECKON TOYKH 3peHHs, B cBoeM Tpyae «OCHOBBI XyJOXECTBEHHOTO aHaIM3a»
pa3IeNIIN 3a/1a91 JTUTEPaTyphl HAa S TPYNI U Jai TEOPETUUECKHUE ONPeIeTeHUsI KaKI0M U3 HUX:
a) MBICIUTEIIPHO-KOMMYHHUKATHBHAS, 0)OIEHOUYHO-aKCHOJIIOTHYECKasi; B) BOCIHTATEIbHAS-
MOBEJICHYECKAs; T') pa3BlieKaTebHAs-T€OHUCTUYECKAs; /1) TTO3HABATEIbHAs — THOCEOJIOTUUECKasl.
[FOnmames, 2016, 30]

Ana;m3. B Meroauke TipenofaBaHUs —KapaKaJIMaKCKOM JIMTEPaTypbl  CYHIECTBYET
CBOEOOpa3HbIN MOPAIOK aHAIN3a XyA0)KECTBEHHOTO MPOU3BEACHHS U pPadOThl HaJl HUM, IO LIeJH,
3amaue. TpeOyeTcsi M3ydeHHE MPOU3BEACHHUS KaXJOro MHCATeNsi B CBA3U CBOEOOpPAa3HBIMU
O0COOEHHOCTSIMU.

AHanu3upys Xy10’)KECTBEHHBIE TPOU3BEICHUS 10 JAHHON IPOrPaMMe JIUTEPATYPhl YUEHUKHU
MOTYT O3HAKOMHTbCA C €ro HJEHHBIM COJEep)KaHUEM, O0pa3aMH U >KAaHPOBBIMU KaueCTBaMHU.
Hapsiny ¢ 3TUM HYXHO PYKOBOJCTBOBAaThCs IVIaBHBIMU MPUHIMIIAMHU AHAIN3a XyJOKECTBEHHOTO
npousBeneHud. M3ydas Temy, HIEH XydO0KECTBEHHOIO mpou3BeaeHHs. ONHUCaHHbIE B HEM
COOBITHA U TO, K KAKOMY MEPUOJY OHH OTHOCATCS, HEOOXOAMMO OOpaTUTh BHUMAHHE Ha B3IJISL
MUcaress Ha COBPEMEHHOCTb.

HeoOxomumo wu3yuaThb mpo3avyeckue MPOM3BEACHUS B  aKaJEMUYECKHX JIMLEAX
COOTBETCTBEHHO KOJIMYECTBY OTBEJICHHBIX YACOB IO Mporpamme, a Takxke o0ydyaTh ydyaluxcs Mo
MIPO3arueCKUM MPOU3BEACHUSM IO CIEAYIOUIUM TPeOOBaAHUSIM:

® BOCIIUTATh YYallUXCA MO MPO3aUYECKUM MPOU3BEIECHUAM U Pa3BUBaTh Y HUX HAyYHOE
MBIIICHUE;

® U3yyaThb XapaKTEPHbIEC IPU3HAKHU IEPHUO/A, OITUCAHHOTO B IIPO3aMUYECKOM ITPOU3BEACHUMY;

® U3yuyaThb OCOOCHHOCTH M BaYXHOCTbH ITIAaBHBIX O0OPA30B B MPO3aNYECKUX MTPOU3BEICHUSIX.

B xone ananuza Xyq0XeCTBEHHOTO MPOU3BEACHUA Y YUCHHUKOB (DOPMUPYIOTCS TAKUE 3HAHUS
U HaBBIKM Kak OCBOeHHE (OpMBI M COAEpKAHUS IPOU3BEICHHS, OIpENeICHHE >KaHPOBOM
Pa3HOBUIHOCTH U TNIABHOM MPOOIeMaTHKU MTOCTABIEHHON B MPOU3BEICHNH, 3HAHUE €T0 CIOKETa,
KOMITO3UIIMOHHBIX DJIEMEHTOB, MHUpP 00pa3oB, XYIOKECTBEHHBIX W HUACHHBIX OCOOEHHOCTEH.
N3ydeHne ydanumucs Takux MPOU3BEIEHUH, TaHHBIX B MPOrpaMMe, Kak MO3MbI «Alioc Ouib»
bepnaxa, poman «Hecuactusie» T. Kaitbinmbeprenosa, Tparequu «/len Aiinoc» T. Annana3zaposa,
noBecTn «Ckazanme 00 Ailigoc Oue» A. IlaxparmuHoBa, «Jlactan o xkapakimakax» T.
Kaiipimbeprenona, u pomanoB III. CelinToBa SBISIOTCS OJHUM M3 HEOOXOAUMBIX METOAUYECKUX
3amad. [losToMy HEoOXOaMMO 3HATh COJEp)KaHWE U WACHHYIO HAIMPaBICHHOCTh MPOW3BEICHUS,
OMPEJICIUTh €r0 CIOKET, MOHUMaTh M MOJHOCTBIO PACKPBITH XapaKTepbl Te€pOEB, ONPEACIIUTD
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MOPTPETHI TE€POEB, 3HATH MEU3AKHBIE U XYJOXKECTBEHHBIE JIE€TANIM, ONPEIACIUTh OOpa3HBIM MU
XyJI0’)KECTBEHHOTO MPOU3BE/ICHHUS, PACKPBITH KOMITO3ULIUIO TTPOU3BEACHHUS.

B pesynbrare 3T0r0, BO-NEPBBIX, YUAIIHECS aKaJIEMHUYECKUX JIUIEEB MOIYYalOT MIHPOKOE
MPEACTABICHUE O XYI0KECTBEHHOM MPOU3BEACHUAX, 00 MX ICTETUYECKOM YPOBHE, O IITyOWHE
COOBITHI B HUX, SITUYCCKOM H3JIOKEHUHM M UX YCIOBUSAX, HCTOPUICCKUX MEPHOAAX M 00pazax u
MICUXOJOTUU TepoeB. Bo-Bropeix, ydyammecss OyayT cTapaTbCsi YHTATh IMPO3aUUYECCKUE
IIPOM3BENICHUS ONpEAEICHHBIX aBTOpoB. OOpa3pl repoeB OyayT OKa3bIBaTh IOJOKUTEIBHOE
BIMSHUE HA BOCIUTAHWE MOJIOJOTO TOKOJICHHS. B-TpeThux, B XOA€ aHaiM3a MPO3andeCKUX
MPOM3BENICHUN TIO TMpOrpaMMe KapakaJlmaKCKOM JUTEpaTypbl Yy YYalluXxcs pa3BUBAIOTCS
MPEACTABICHUS] O CIOKETe, 00pazax repoeB NpousBejacHHs. B pesynbrate y HUX BO3pacTaeT
WHTEpEC K JIMTeparype U 000orariaeTcs CIOBapHbBIN 3a1ac, a TAKKE Pa3BUBAIOTCS 3HAHUS HAPOIHOM
WCTOPUU U TTOBBICUTCS UX KYJIBTYPHO-ICTETUYECKUI YPOBEHb.

JlutepaTypoBenyecHii aHaINU3 XyJ10’KECTBEHHBIX MPOU3BEICHHUM, BKIIOYEHHBIN B yUEOHYIO
MporpaMMy TMOBBIIIAET HMHTEPEC ydYaIIUXCs OOIIeo0pa3oBaTEIbHBIX MIKOJ, MPOPECCHOHAIBHO
TEXHUYECKUX KOJUICIDKEH U aKaJIEMUUECKUX JIUIEEB K JIUTEpaType.

Mup 00pa3oB KapakaJlakCKOW JUTepaTypbl Oorar M pa3HoLBeTeH. B Hem o0co0o
BBIJISJISIFOTCS 00pa3bl MCTOPUYECKUX JUYHOCTEeH. [IpumumHa STOrO 3aKimtodaercs B TOM, 4YTO
MHACATENN U T0IThI, YTOOBI BBIPA3UTh HAPOJIHBIM XapaKTep, HAIIMOHAIBHBIE U TYMaHUCTUICCKUE
WJIeU, 9aCTO O0paIIaInuch K HCTOPUUECKUM JTUIHOCTAM, Kak Enure, Opmanber Ouii, Maman Owif,
Acan 6mit, AManrenau 6ateip, Alinoc ouit, Epaazap 6uit, bepnax, Axunuss, Amtasp JlocHazapos
U Jp., KOTOPBIE CHITPATH BAXKHYIO POJIb B HCTOPUHU KapaKaiamakckoro Hapoja. K coxanenuro, B
roabl COBETCKOM BIACTH TpaBla O TAaKUX BBIJAIOIIMXCA JTUYHOCTAX YaCTO HCKaKaaach WIIH
ckpeiBaiack. CeromHs Omarogaps roCyJapCTBEHHOM HE3aCHMMOCTH Y30€KHCTaHa MBI HUMEEM
BO3MOXHOCTh TOBOPUTH NIpPaBay 00 HCTOPUUECKUX JUYHOCTSIX. OgHA W3 TaKUX JMYHOCTEH
saBisieTcst AWoc Ouid, sxuBIMi Bo Bropor mojoBuHe XVIII u mavane XIX BB. B Hapone ero
nmackoBo mpo3Banu «buit 6abay» (OyKBadbHO «IeA-TIpaBUTENbY»). [10 MCTOpUYECKUM JTaHHBIM,
Alinoc Ouit 00beIMHUIT Pa3pO3HEHHbIE KapaKallaKCKUe POJIbl, ChIrpall MOJIOKHUTEIBbHYIO POJIb B
COXPAaHEHUHU UX ITHYECKOT0 eanHCcTBa. CI0BOM, OH OBLI MOMYJIIPHONH UCTOPUUECKOM TUYHOCTBIO.
[Tosromy Tema Aiinoc Ousi Obula MOMYJSIPHON W B HAPOAHBIX JIETEHAAX M IpENaHUsiX, U B
KapakaJaKkCKOW KIIACCMYECKOM MO033MM, U B COBPEMEHHOM KapakajlakcKou juteparype. B
pe3ysbTare CIOXKUINCH Pa3IMYHbIe BAPUAHTHI XYJOKECTBEHHOro o0Opasza Aaoc Ousi, KOTOpbIe
cerofiHsi TpeOYyIOT CBOET0 HAYYHOIO OCMBICIICHHS, YTO U ONpeAeNseT aKTyallbHOCTh JaHHOTO
HCCIEA0BaHUS.

Kuzup u nesTenbHOCTh Aloc Ous, €ero HCTOpUYECKas poOJib LIMPOKO OCBEIIATINCh B
UCTOpUYECKOU TuTeparype. Bo MHOrUX nmuTepaTypoBeq4ecKUX TpyJax OblTH MPOAHATU3UPOBAHbI
MPU3BEACHUS, TOCBAMIEHHBIE TeMe AMNI0oC Ousl, Kak MmodMbl «Alnoc Ouii» bepmaxa, poman
«Hecuactubie» T.KaiipimbeprenoBa u ap. B 9Toii cBSI3U MOKHO OTMETUTH TPYAbl U3BECTHBIX
nuteparypoBenoB H. JlaBkapaeBa, M. CaruroBa, M. HypmyxamenoBa, C. AxmeroBa, A.
[Taxparnunosa, K. CynranoBa, A. MyprasaeBa, C. baxaasipoBoii, K. Kamanosa, A. [lupnaszaposa,
A. KoxukbaeBa u 1p., 6osee moApoOHBIH nepedyeHs KOTOPBIX JAaeTcs B pa3zelie UCIOIb30BaHHON
JTUTEpaTyphl TUccepTaluu. B HUX ompenensiroTcsl pa3NudHbIe 1eNd, Mo3ToMy npobiema obpasa
Aiinoc 6ust He BXOAMTIA B KPYT UX 3a7a4.

OCHOBHOH 1I€TIbI0 HCCIIEIOBaHUS SIBJISETCS HAyYHOE OCMBICICHHME oOpasza Aiimoc Ous B
KapaKkallmakCKOil JuTeparype, TeM CaMbIM JONOJHUTh HAy4YyHOE TMOHSATHE OOpa3HOro Mupa
KapaKaJlMakCKou JuTeparypsl. M3 3TOl OCHOBHOU LIETM UCXOJIAT CIASAYIOIINE 3a4aUu:

" packpbITh CBOEOOpa3ue co3aHus oOpasa ai1oc Ousl B KapakallakcKoW JTUTepaType;

" [IUPOKO aHANU3UPOBATh MOdMYy bepmaxa «Aimoc Ouit» (MCTOpUIO CO3aHUs, UICHHO-
TEMaTHUYECCKOE COoJepKaHKe, 00pa3HYIO CUCTEMY);
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" paccMOTpeTh mpodiieMy oOpasza Aioc Ousi B COBpEMEHHOM KapaKalaKCKON TUTepaType
Ha aHanu3e pomana «Hecuactueie» u apamsl «Jlen Aitnoc» («Ainoc 6ada») T. Kaunbeprenona,
Tparenuu «aen Aingoc» T. Annanasaposa, noBectu «Ckazanue 00 Ainoc 6ue» A. [laxparauHoBa;

=  ONPENEUTh UACHHO-TEMAaTUUECKUEe OCOOCHHOCTH ATUX MPOU3BEICHUIT;

" OIpeneIuTh OCOOEHHOCTH XapakTepa AI0C OUsl B ATUX NIPOU3BEIICHUI;

B uctopuyeckoii mureparype u IuTEpaTypOBACHUHN OBITOBAIN MPOTUBOPEUUBBIC CYKICHUS
00 ucropuueckoii posm Aipoc Ous. OmHu cumranwm, 9to Aimoc Oui, cTaB TIaBHBIM OUEM
(mpaBuTENEEM) KapakailnakoB, Mpeaal HapOJHbIE HHTEPECH! PaJl CBOMX JIMYHBIX BBITOJI, IPYTHE
— 9T0 OH OBUI 3aIIMTHUKOM Hapojaa, OOpIOM 3a HapoIHBbIC UACH. AHAIM3HPYS OOJBIION
XYJI0’)KECTBEHHBIM 1 MCTOPUYECKUIN MaTepuall, Mbl IPUXOAUM K BBIBOJLY O TOM, 4TO Ali10Cc OMil —
Oopell 3a €AMHCTBO KapaKaJIaKCKOro Hapoja. B mupokoM miiaHe aHaau3upyroTes nosma «Aigoc
ouit» bepnaxa, poman «Hecuactueie» u npama «Jlex Arimoc» («Alimoc 6aba») T. Kaunbeprenona,
tparemun  «Jlen Aimoc» T. AunnanazapoBa, moBectu «Ckazanue o0 Aiigoc Oue» A.
[TaxpatnuHOBa, BBIABISIOTCS WX HUACHHO-TEMATHUYECKOE COJEp)KaHUe, XapakTep Aijmoc Owusl.
ABTOp TeM cCaMbIM CTPEMUTCS BOCIOJHUTH TPOOET B MCCIEIOBATEIHCKOM M KPUTHUYECKOU
TuTepaType — OTCYTCBHME HAyYHOrO aHaiu3a olOpa3za TOMyJSIpHOM JW4YHOCTH Aifnoc Ous,
CBITPABILIET0 OTPOMHYIO POJIb B UCTOPUH KapaKaJIakCKOro HapoJa.

XVIII-XIX Beka B MCTOpPHM KapaKaJlaKOB ObLIM HACBIIIEHBI PA3TUYHBIMU COOBITAMH,
KOTOpBI€ OKa3aJll OTPOMHOE BJIMSHHWE HA Pa3BUTHE HAIIMOHAIHLHOTO CaMOCO3HAHWS Hapoja u
BBIJIBUTAJIM CUJIbHBIE HMCTOPUYECKHE JMYHOCTHU, Kak Maman Ouii, Alinoc Ouii, EpHazap Oui,
Epexen Ouit u pan napyrux. OHU ObUIM OJEPKUMBI UJESIMU HE3aBHUCHMOCTH CBOETrO Hapoja u
MOCBATHJIA €l BCIO CBOIO XM3Hb. Hapopa moOun u momHmI ux. OO0 3TOM CBUIETEIBCTBYIOT
MHOTOYHCJICHHBIE  HApOJHbIE JIETEHAbl W MpPEJaHus, 3aMedyaTelbHblEe JIMTEPATYpHBIE
MIPOU3BENICHHUS], TIOCBSILIEHHHBIE )KU3HU U JACSITEIBHOCTU ITUX JIFOJIEH.

Aiinoc Ouii — OIMH U3 TIOJUTUYCCKUX JIUJEPOB KapaKaanakoB, xuBIIUi B koHie XVIII u
Hauvane XIX BEKOB, ChIIpaBIIMK BaXKHYIO pOJIb B CIUIOYEHHUHM PA3PO3HEHHBIX KapaKaJaKCKUX
POZIOB M PAaCCEICHHH UX B HU30BbIX AMyJapbh. AWIOC KU B UCTOPUYECKH U MOJUTUYECKU
cioxxHoe BpeMd. [1oaToMy 0 HeM ObITOBaIM pa3HOpEUeBble JereH bl U cyxaeHus. OIHU U3 HUX
IJIACHIIA, YTO AMJIOC HApOJHBIN 3aCTYNMHHUK M Tepoi cyapObl. OO0 Alimoc Oue ObLIM HamMCaHbI
3amMeyvaresIbHbIE IPOU3BEICHUS U B KIIAACHUYECKOW M B COBPEMEHHOW KapaKallakCKOU JINTepaType.

[Tooma «Aninoc Oumit» bepmaxa — oHO W3 3aMeYaTeNIbHBIX SMUYECKUX MPOU3BEICHUN B
HUCTOPUM KapaKaJIakCKoM surepaTypbl. K coxaneHnto, 1o NpuUYMHE KIACCOBOM IMOJUTHKH,
npoBoguMoii B 30-¢ u mocnenyromue roapl KpacHodt ummepueid, kK 3TOM MO3ME OTHOCHIIMCh
MpeHeOPEKUTENbHO, OHA HETOJIHOCTHIO NeyaTtanack. J[eno B ToM, uTo e€ riaaBHbIN repoii — Aloc
Ouii ObUT MPUOIMKEHHBIM YEJIOBEKOM K XMBUHCKOMY XaHY, MPEACTABUTEIEM MPABSIILIEro Kpyra.
He xenas npusnaBath, uTo y bepmaxa ectb mosma «Aiinoc Ouii», TOIbKO HEKOTOPBIE YUYECHbBIE
NpU3HAIIA €€ Kak IMpou3BeneHue bepnaxa, oTpasuBliee HapOJHO-NMATPUOTUYECKUE WJEH,
OTJIMYAONINECS XOPOIIeH XyHIOXKECTBEHHON (OPMOIA, MOIIEHHBIMU 00pa3aMH, HACHIIICHHBIMH
JyXOM HapOJHOM M033UH.

Hactan «Aiinoc Ouii» HauMHACTCS TPAAUIIMOHHBIM (DOJIBKIOPHBIM 3a4MHOM, T TOIT
MBITACTCS TMPUBJIEYhL BHUMAaHHE IMyONUKU. 3aTeM OMuchiBaeTcs Aiinoc Ouii, maroTcs oOirue
CBEJICHUS O €ro MOJIOKEHUU KaK B HAPOJIHOM 3I10CE:

B Ob1bIe BpeMmeHa,

B crpane Kynrpara,

JKun-0su1 Aligoc Ouii.

CraB nonyxanom, Aiioc Ouii.

[IpaBun cBOMM HapoIOM,

ABTtopuretr Aigoc ous,

He auxe xuBuHckoro xana [13, 1987, 56].
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B Takom nyxe mpopoikaeTcs M ONMCaHME CIOXKeTa JacTaHa. Bo BTOpOH udacTu jacTaHa
OMUCBIBAETCS TO, YTO XMBUHCKUIN XaH XUTPO UCIOJIBb3YET BEPHOCTh U JoBepue Aiiioc Ous, st
YHUYTOXKCHUST HApOTHBIX TepoeB bernca m Mupkuka, ero ONHM3KHX POJICTBEHHHUKOB. XaH
MPUCHLIAET K AMI0CY MUCHMO, TJI€ OH MIPUTBOPSETCS €T0 BEPHBIM JPYTOM, BBOJUT B 3a0TyK/IEHUE
W YroBapuBaeT yOUTh JIBYX IBOIOPOJHBIX OpartheB beruca m Mupxuka. JTa JIOByIIKAa XaHY
yaaeTcsi. AiIoc BEpUT B CJIOBO XaHa U OTPYpPyOaeT roJioBbl CBOUM POJICTBEHHUKAM, MPETIOTHOCUT
ux k Xuse. Ho xaH, y3HaB 00 OCyI1I€CTBICHHH CBOUX KOBAPHBIX 3aMbICIIOB, CPa3y OXJIaJei K HEMY.
Alitoc TorJa y3Hall O TOM, YTO ObLI %KEeCTOKO 00MaHyT. OH C MOMOIIBI0O CBOMX BEPHBIX Jpy3ei
e/1Ba craccsi OT BepHoi rubenu u yoexan u3z Xusbl. B njacrane oOprcoBbIBatOTCS MOAPOOHOCTH
3TOro mobera B ayxe (QOIBIOPHON 3mmueckor mod3uu. OH BocceaaeT Ha OOCBOM KOHE, OepeT B
PYKy M€Y U, pa3MaxuBasl UM, pa3OUBaAET OKPYKHUBIIYIO €T0 XaHCKYIO OXpaHy M3 BOCBMUJIECATH
yenoBek. [Ipuesxaer B CBOM KypT (CTpaHy), CO3bIBAET COBET U3 IIECTUIECATH OUEB, IPU3BIBACT
WX BBICTYIIUTH MPOTHUB XaHCKOTO BOWCKA, KOTOPOE JIOJDKHO TMPHUOBITH CIOJIa, OEPET WX KIATBY B
BepHOocTH emy. Ho korga mpuObiBaeT XaHCKO€ BOWCKO, OuM mpenaroT Aioca v mepexomsT Ha
CTOpPOHY XaHa. Alifoc yoeraeT B cTpoHy Typkectana. Ho oH moru6aer ot pyk XaHCKOTO BOICKa,
KOTOpOE JIOTOHSIET €rO.

B mosme «Atlimoc O6uit» aBTOp, ONMHUCHIBAas UCTOPUIECKHE COOBITHS, BHIPAKAECT HAPOIHYIO
Me4Ty O CBOOOJie, HE3aBHUCHUMOCTH, IEpelaeT uYepThl HaIlMOHAJIbHOro Xapakrtepa. OmnbichBas
Alimoc Ousi, OAT CO3JAET €0 TMOJIOKHUTEIBHBI 00pa3, OH OOPUCOBHIBACTCA KaK OACPKUMBIN
OCBOOOJUTENIHON Huzeei, OONpIIMMH YCHWIMSAMH CIUlaunBadobq HapoJHyio cynp0y. bepnax,
co3maBas o0pa3 AWjoc Ous, MOKa3pIBal M HENOCTaTKM B ero xapaktepe. OH — dUeIoBeK
JIOBEPUYMBBI, WHOTJA HENAJbHOBUAHBIM . Hampumep, koraa oOH, crmacasch OT XaHCKOTO
npecneaoBanus, yoeran B cTOpoHy TypkecTaHa, )K€Ha COBETOBaja YHHYTOXXUTh BCE KOJOILIDI,
9TOOBI TIPECIIeIOBABIEEe BOWCKO OCTANOCh 0e3 Boabl. Ho Aifioc oTBepraeT 3TOT yMHBIN COBET,
MOTHBUPYS TEM, YTO 3a HUM MPUAYT ero cbiHOBbS P3a u Tope, uTo komousl npuroastcs um. Ho
poucxouT oopatHoe. [loroHs nocturaer ero paHblie.

B cratee MbI cienany moapoOHBIM aHAIH3 TOAMBI «AMIOC OWii», COTOCTABUIIA MX BAPUAHTHI
Y TIPHIILIA K BEIBOJTY O TOM, 4TO A#f1oc Ouii onrcan bepaaxom kak HapOIHBIN Tepoi, Kak BETHUKUN
YeJI0BeK:

YV Hero BparoB u Jpy3eu,

OcTpueM CBOEro Korbs,

Cuiioii CBOUX PYK,

Jlo6wics cBoero aea Aiimoc.

ANJIOC — 3TO YeIOBEK BEIIMKHUH,

Ho on nummucs cuisl,

Jleno xaHa — JIeNio caTaHsl,

Tak ckazan gea Ainoc [3, 1950, 98].

Onenky Aiimoc 6us bepmaxom Mbl cunTaem BepHoWl. OHa pacceMBaeT HEKOTOpHIE
HE0OOCHOBAaHHBIE MHEHHSI O TOM, 4TO AWjgoc Ouil ObUl MpepareneM HApPOJIHBIX HWHTEPECOB,
HapOJHOU CYJBbOBI U T.I., YTBEPKAAET MBICIH O TOM, 4TO Aloc Ouit ObL1 OOpLIOM 32 HAPOAHOE
JIEJI0, TaTPUOTOM CBOETr0 Hapo/a.

VYyamuecs u3y4yaroTh o0pa3 ANoc Ous B COBpEMEHHOM KapaKallaKCKOW JuTepaType,
COBpEeMEHHBIX Kapakanmakckux mnucareneit T. KaunbeprenoBa, T. AnmanazapoBa, A.
[TaxparnuaoBa. bosbmmHcTBO B TOABI TocyaapcTBeHHoi HesaBucumoctn PecmyOmuku
VY36ekuctan. Jleno B Tom, uTo B 90-roap XX Beka B CBSI3U C DKOHOMUYECKUMU, TOTUTHYECKUMU
U KyJIbTypHBIMH pedopmamu, TpOBEICHHHIMH B Hallled CTpaHe, CIOXHINCh HOBBIE
OnmarompusTHbIE OOCTOATENbCTBA JUIsI TBOpuecTBa. [logHMMAaloch caMO3HaHWE Hapoja.
[IpencraBasuiich BO3MOXHOCTH OOBEKTHBHO TOBOPUTH 00 MCTOPHUUYECKOM MPOIIJIOM Hapoja,
CO3/1aBaTh pealibHble 00pa3bl WCTOPUYECKUX JIMYHOCTEH, BEPHBIX CBIHOB Hapojna, kak llerpl
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Kananaraua Maunry6epau, Amup Tumyp, babyp, Aitnoc 6uii, Epnazap 6uii, Annasp Jlocnazapos
U MHOTME Jpyrue. OTO OOCTOSTENbCTBO BbI3BAJIO TBOPYECKUM MHTEPEC COBPEMEHHBIX
KapakaJllakCKuX Mucareieid K MPOIIOH MCTOPUHM HApojaa, CIOCOOCTBOBANO co3daHuio B 90-e
roJpl IpaMaThyeckux rnpousBeaeHuid poman «HecuactHbie» u apama «Jlen Ainoc» («Akmpoc
0aba») T. Kaunbeprenora, Tparemuu «Jlen Aiinoc» T. Amnanazaposa, moBectu «Ckazanue o0
Atinoc 6ue» A. IlaxparnuHoBa, TIe B 00pa3ze Aimoc OMS MPOCICKUBAIOTCS HOBBIC TOIXOJBI,
HOBBIE B3TJISIJIBI.

O6pa3 Aiinoc 6ust B pomane «HecdacTHbIe» KOTOPBIH OBUT HAIIMCAaH HAPOIHBIM MTUCATEIEM
Kapakanmakcran T. KaunOepreHoBsIM M u3gaH oTnaenbHOW kHuroi B 1971 romy, 3arem
Iepen3AaBaics Ha KapaKaJlllaKCKOM, y30€KCKOM, pycckoM s3blkax. [lo moBoay 3Toro pomana
KapakallakCKue KpUTHKHU B pa3HbIE TO/bI 10-pa3HOMY OT3bIBaJIUCH. Hampumep, nuteparypoBes
K. CynranoB, moapoOHO aHAIM3UPYsS STOT POMaH, 3aKIOYaeT, 4To ANgoc Ouil — KpymHas
nucropuueckas purypa, KOTOpbIi TiTy0OKO MTOHUMAaJl 0COOCHHOCTH U TPEOOBAHUS CBOETO BPEMEHH,
cniajauynBai Kapakanmakckuit Hapop [Cynranos, 1977, 121.].

B pomane «Hecuactupie» T. KaunGepreHoB coznmaBan menblii psjn oOpa3oB, cpeau HHUX
0co00 oTiinyaercst oOpa3 ANgoc Ous, KOTOPbIM MOKa3aH B IOCTOSIHHOM pa3BUTUU. ABTOPOM
WCIIOJIb30BAHbl JIET€H/Ibl, MpEJaHus, MNPUTYH, MHOTOYMCIEHHbIE XYJOKECTBEHHBIX JIE€TaJIH.
Cy1iecTBEHHOE MECTO 3aHMMAET aBTOpcKas (paHTazus. AWoc Ouid oJIep kUM ueen 00beTMHEHNS
KapakajmakoB, JJIs TOM LEJIH OH UCIOJIb3YET BCEe CPEICTBA, Jake MHOrIa KpaitHue. Hampumep,
B poMaHe ANIOC JOXOIUT O TOTO, YTO OH YOMBAaeT JABYX cBomx OparbeB bernca m Mupsxkuka.
CBoe npecTyIHoe JAeicTBHE OH XOYET ONpaBaaTh OJ1aropoJHOMN 11eIb0, TOCKOJIBKY OpaThs BCeraa
MeIIajgl €My OCYIIECTBUTH ITYy Ienb. Kpome Toro, Aiioc Owil 3TO chenan B TMOJUTHYECKU
CMyTHO€, dKOHOMHYECKH TpyaHoe Bpems. Hapox paszbexan, Hamo Obuto ero 000 IeHOM
cobpate. Ha ocHOBe w300pakeHHs] KOHKPETHBIX JCHCTBUM, TOCTYIKOB, JyIICBHO-
MICUXOJOTHYECKOI0 COCTOSTHUS BBIPOXKAETCS KUBOU Xapakrep Aigoc Ous, MOJIUTUKA, TPABUTEII,
YEJI0BEKa.

MacrepctBo T. Kaunbeprenosa B co3aHuu peaibHOTO 00paza Aioc Ousl 3aKIr09acTCs B
TOM, YTO OH YMEJO CO4YeTal HCTOPUYECKYIO IMpaBAy C XYJI0KECTBEHHOM IpaBIOW, C
XyJI0)KECTBEHHOH (haHTa3uek.

JIuteparypoen akanemuk M. Hypmyxamenos, ananusupyst poman «HecuacTHbie», BBICOKO
OLICHHUBAET XYA0KECBEHHOE IOCTOMHCTBO o0pa3a Aljoc Ous, OTMEYaeT, UTO OH MOKa3aH BCEMHU
CBOMMH MPOTUBOPEUMIMH, 4YelIOBEUECKUMH ocoOeHHocTs MU [Hypmyxamenos, 1983, 45-50].
Bwmecte ¢ TeM, npooskaeT JIMuTepaTypoBell, B JaHHOM POMaHE €CTh HEKOTOPbIE HEOCTAaTKU. B
pOMaHe BBINAIN TaKUe M3BECTHbIE MCTOPUYECKUE JTUYHOCTH, KapaKallllakCKhue OUM-TpPaBUTENH,
kak MaiiGac, Typsim Ouii, Ap3bl 6ateip, Mup3aceut u Jp., KOTOpble B TOM HIIM UHOM CTENEeHU
ObutH CcBs3aHbl ¢ Algoc Ouem. DTO cKas3biBalloch B oOpaszax Aiinoca, beruca, Mupxuka,
Ecenrenau Owusi. JleliCTBUTENBbHO, C YKa3aHHBIMH BBIIIE HM3BECTHBIMU JIMYHOCTAMU 00pa3
nonyuusicss Obl emie mosnHee. TeM He MeHee oOpa3 Aljgoc Ousi B JaHHBIOM POMaHE CO3/IaH
MOJIHOIIEHHO, BBICOKMM MacTepcTBOM. (OO0 STOM  CBHUJAETENBCBYIOT MHOTOYHCIICHHBIC
XYJOKECTBEHHBIE TIPUEMbl W TOJXOABI aBTOpa B co3aaHuu oOpa3a Aiimoca. IlokazaHo
MPOTUBOPEUYMBOE, TPYIHOE BpeMs M MCTOPUUYECKHE YCIOBHUS, Korga >kuin Aigoc. 910
OCYIIECTBIICHO B JIETATbHOM H300pakeHUN MHOTOUHCIICHHBIX 00pa30B, COOBITHH, CUTYaIUil U.T.11.
Hanpumep, npenebpexutensHoe oTHoIIeHHe Aiinoca k cBouM Opatbsim berncy m Mupkuky;
cBagpba mocneaHero; cOOpPhl XaHCKUX HAJIOTOB Y Hapoja, KOTOpbIe C TPYAOM yaaluch AWIoCy;
yOUHCTBO XaHCKOTO TOHIA >keHol Mupsxkuka (Kymap), KOTOpbIil ONB3YsACh TOBEPUYUBOCTHIO U
FOCTENPUUMCTBOM KapaKaJIMAKCKOIo ayJia, XOTEeJl OCYHUIECTBUTHh CBOIO THYCHYIO II€Jib; BCTpEYa
Atinoc 6ust B XMBe ¢ XaHOM; JIeiicTBUE U MOCTynku KyTineiMypara nHaka; Xutpoctu TopeMypara
cyu (npaBurens Kynrpana); B cBoux mensx u neictBusx beruc nemaer craBku Ha Topemypar
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cyu, Mupxkuk-Ha pycckux, ANJOC-HA XMBHHCKOTO XaHa. BOT HEKOTOpBIC MITPUXU CHOKETa
pomana «HecuacTHbie», yepes KOTopble n300paskeH o0pa3 Aiioc Oust U APYrUX MEPCOHAKEH.

AMJIOC — HE TOJIbKO TOJIUTHUK, HO OH 00JiajaeT JOOpPHIMH YEJIOBEUECKMMH KaueCTBAMM.
Hampumep, B XuBe OH cmacaer OT BHCENIULbI TyYPKMEHCKOIO IOHOIIY ATaMypara, IIOMOraer
TOJIOJIHBIM, CHPOTaM, OPraHU3yeT OCBOEHUE LIENMHHBIX 3eMennb. OH MeuTaeT 0 cB00OJIE CBOETO
Hapoja, CTPEMUTCS K 3TOM 11€JIU pa3HbIMU Ty TAMHU.

B packpeiTun xapaktepa ANHgoc Ousi MMEIOT ONPECIIEHHOE 3HAYEHHE IEPCOHAXKU
XKakcbutbik, Ecenremmu Owmii, Maman Owuii, OpsinOaii Owit, KaOGem Ouii, [locman, Owmap,
[Mapmaryns, Kymap u nap. OTu mnepcoHaku MIOMONHSIOT Xapaktep Aiijgoca, TeM CaMbIM
CIOCOOCTBYIOT TOBBIIICHUIO HACHHOTO COACP)KaHUS, XYJOKECTBEHHOTO YPOBHS pomaHa. B
renom, B pomane «Hecuactubie» o0pa3 Aiioc Ous n300pe’KeH B TECHOM U pa3HECTOPOHHEH CBSI3U
C HUCTOpHEHW Hapoja, OOIIECTBEHHO-MOJIUTHUECKOM J>KHU3HBIO €ro BpeMeHH, AIjoc B poMmMaHe
BBIPHCOBBIBAETCSI OOPIIOM 3a HAllMOHAIBbHOE CIIOYEHHE, 3a Oy/yliee KapakallakCKoro Hapo/a,
HMCTOPUYECKON TMYHOCTHIO, OT BCETO CEep/Illa JIOOSIINI CBOI Hapo, cBoro Ponuny.

Hpama T. Kaunbeprenosa «/leq Aitnocy («I'010Ba, 32 KOTOPYIO TOCTaBUIIHM THICSYY THIIS)
KoTopasi Obula BHepBble onyoOnaukoBaHa raszere «Epkun Kapakanmakctan» B ¢eBpane u mapre
Mecsmax 1998 roma, paccmarpuBaeTcst BOIIPOC O TOM, KaKMe HOBBIE aBTOPCKUE OTHOIIEHUS ObLITN
BBIpa)KEHBI B co3/laHUU o0pasa Aitnoc Ous [Kaunbeprenos, 1998]. [Ipama umeeT psja CrO)KETHBIX
napauteneii ¢ pomanom «Hecuactaeie». Ho aBTOpckasi oreHKa HCTOPUYECCKUX COOBITHH U
JUYHOCTEH, B TOM uucie Aimoc Ous, BeIpakeHHass B npame «/lex Aimocy, oTimyaercs OT
npexxHen oneHku. B nmpame coOwbitust mpoucxonar B 1810—-1827 romax. Aimoc wuzo0OpaxkeH
00pa30BaHHBIM YEJIOBEKOM, 3HATOKOM HCTOPUM U TE€HEaJoTHH TIOPKCKUX HapoJoB. ITO
MPOSABIIAETCS B €ro Oecele C XMBUHCKUM XaHOM, KOTOPBIM Tak e IMOKa3aH 00pa3oBaHHBIM
4eoBeKoM. Takoe MoJoKUTENbHOE H300paXkHIE XaHa He HAOII01aeTCsl B UICTOPUYECKUX pOMaHax
COBETCKOro BpeMeHH. B xoxe Oecenpl o0a mpaBHUTENs NPU3HAIOTCS B TOM, 4YTO  Y30€KH,
KapaKaJlllaku, Ka3aKd U BCE TIOPCKUE IJIEMEHA- TOTOMKHU €IMHOTO MPEJKa, YTO BETPbI UCTOPUH
pa3Hecau uX B pa3Hbie CTOpoHbI. [Ipu cityyae Xxan HamoMHUI AR0CY O TOM, YTO KapaKaJaKCKUi
Ouit MamaH B CBO€ BpeMsI CTaJl JIMIIOM K Poccun, 4To OH MCKall y HUX crlaceHue. AWI0C OOBSICHSIET
3TO TaK: HCTOPUYECKOE OOCTOSTENBCTBO 3acTaBWiIo MamaHa NPUHUMATh TaKO€ peIICHHUE.
Poccuiickas umnepus npuHsia B CBOE MOAJAHCTBO KapaKallakoB, oOellaia 3alluIaTh UX, HO
KOrja Hajo ObUIO pealbHO 3aUIUTUTh OT HalaJeHUN BparoB, OHa OCTAaBHJIAa UX Ha MPOU3BOII
cynsObl. [losromy Maman Ouii npuBen KapakajalnakoB B HHU30Bbs AMYyJapbd, Ha CBOIO
ncropuueckyro Ponuny.

AHanu3y JaHHOM MOBECTHU, U OCOOEHHOCTH 00pa3a ANAoc Ousi B OBECTH ObLIO U3JI0KEHO
«Ckazanue 06 Aiinoc oue» A. [Taxparaunosa [[Taxparmanos, 1987].

Hacrosmas moBecTs HamrcaHa Ha OCHOBE JIET€HJ W mpefaHuii 06 Aiinoc 6me. OgHako
aBTOp MpHU co3JaHuU oOpaza Alpoc Ous M Opyrux oOpa3oB CIOXKETa MOBECTH OTHOCUTCS K
CKa3aHUAM KPUTHUYECKH, JIeNIaeT K HUM HucTopuueckuii moaxon. [loBecTsh pacckasbiBaeT 00 Aiinoc
Oue, 0 ero JesATENIbHOCTH, MOKAa3bIBAET MPOTUBOPEUMBBIE MOMEHTHI AMJ0C OUs, 0COOEHHOCTH
MOJINTUYECKON U COIIIUAIBHO-3KOHOMHYECKKOW KU3HU KapakanmnakoB koHna XVIII u Hawana
XIX BexkoB. ABTOp TIOBECTH TJaBHOE BHUMAaHHE COCpeJaTauyuBaeT Ha H300pakeHUU
MOJIMTUYECKON JEATENbHOCTH, MOJBUIOB, MBICIM W YasgsHUU ANJOC Ous, KOTOpbIe OBLIU
MIOCBSIIIICHBI OJArOPOAHBIM LIETSM — JIely HEe3aBUCUMOCTH KapakaimnakoB AWpoc, craB Ouem
HalpaBJisieT CBOIO JESATENbHOCTh HA ATy Ledb. B TMOBECTH BBIPUCOBBIBAIOTCA pPa3INYHbIC
nepcoHaxu, kak Ecenrenam Ouii, Mup3aceut, beruc, Mupxuk, Typbim Ouii, Ap3bl GatslIp,
KOTOpbIE JIOTIOJIHAIOT 00pa3 IiIaBHOro repos Aijnoc 6us. B croxere moBecT nmeercst obpas
rJIaBHOrO reposs Aijoc Ous. B croxkere moBeCTH MMEETh OTJIMYMS OT CIOKETOB MPEeayIIuX
NPOU3BEJCHNH, TMOCBAMIEHHbIX Afinoc Outo. Hampumep, B Tparemun «/Jlem Aitmoc» T.
AnnanazapoBa Aizoc youBaeT cBoux OpaTheB BO BpeMsl CpaKEHHUs, IJie CTOJIKHYJINUCh OpaThs. B
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noBecTn «Ckazanue o0 Alnoc 6ue» beruca youBaer Ap3bl 0aThIp, 4enoBek Aiimoca, Mupkuka
copoauuu (JIFOAU U3 poja KOJIJayJibl) U MPENOJHOCUT €ro TojoBy ANIOCY KakK 3HAK IMpHU3HAHUS
€ro BJIACTH. DTH SMU30/1bl OIMCAHBI ABTOPOM XYI0KECTBEHHO YOCIUTEIBHO.

B nosectu Aiinoc mzo0paxeH A0OpbIM, MUJIOCEPIHBIM, BEJIUKO-AYLIHBIM YEIOBEKOM.
OpHako MOJIUTHYECKHE M HUCTOPUYECKHE OOCTOATEIbCTBA 3aTyIIEBBIBAIOT TaKUE JIMYHBIE
YeJIoBeYeCKHe J00pble KadecTBa M JAeNaoT AMJoca 3aJ0)KHUKOM KOHKDPETHBIX CHTYAIlHi,
KEPTBOW MOJUTHUYECKUX WHTPUT. Takue TpyJHbIE MOMEHTHI B TOBECTH IOKa3aHbl HA OCHOBE
CHHTE3a HApOJHBIX CKa3aHUH, UCTOpUYECKUX (PaKTOB M mMHcaTeNbCcKou (aHTa3uu. B pesynbrare
MIOJIy4MJICS peanrcThuyeckuii oopas Aiinoc Ousl.

VYyammecs: TODKHBI aHATU3UPOBATh XYJI0KECTBEHHBIE TEKCTHI M 3TUM CaMbIM  IIOHSTH
CcBOErodpasue KaKJero TeKcTa, HallpuMep, OCOOEHHOCTH oOpa3a Alijoca B COBPEMEHHOMN
KapakallakCcKOi TUuTepaType COIOCTABISIETCS ¢ 00pa3aMu APYTUX MPOU3BEACHUM, Tie pa3InyHbIe
MOTHBBI, IEPCOHAKHU, 00Pa3bl, AU30/Ibl U AECTAIH, HapaIeI U OTINYUS TOKA3aHbl B Pa3JIMYHBIX
acmekTax, kak-to B pomaHe «Hecuactueie» u B apame «/len Alimoc» («Aiimoc 6aba») T.
KaunbGeprenona, B Tparenuu «Jlen Ainoc» T. AmnanasapoBa, B nmoBecTH «CkazaHue 00 Algoc
oue» A. IlaxpaTauHoBa.

3akarouyenue. TakuMm o00pa3oMm, MyTeM aHalu3a XyJOXXECTBEHHBIX NPOM3BEICHHUI B
CO3HAHHUM ydaluxcsi popMupyeM 00IeyeIOBEYECKHE YyBCTBA U LIEHHOCTH, BOCCTAHOBJIMBAEM
UCTUHHYIO MCTOPHIO Hapoja, BOCHUTBHIBAEM J3cTeTHYeckoe d4yBcTBO.  Co3/laeM OCHOBY
(hopMHUpOBaHUS KyJIbTEPHI PEUN U Pa30UTHS SI3BIKOBOTO OOTaTCTBA.

Jlureparypa:
1. Aycexkne [I. Onpenenenue coaepxaHusi 1 METOJIMKU U3y4YECHUS JIATUILICKOW TTOA3UM B V
— XII knmaccax. Jluc. ...kanz. nea. Hayk. — Pura, 1990. — 127 c.

2. baxanpipoBa C. @onkiaop ¢ Kapakajimakckas CcoBeTckas mnposza. — Hykyc:
Kapakanmakcran, 1984. — 217 c.
3. bepnax. W30pannbie mnpousBeacHus. — Hykyc: Kapakanmakckoe rocymapcTBEHHOE

H31aTeIbCcTBO, 1950. — 250 c.

4. boOb1neB b. I. Teopernueckre OCHOBHBI (PHIIOIOTHYECKOTO aHAIU3a XyI0KECTBEHHOTO
TEKCTa B HAIlMOHAJILHOM MeniBy3e: Jluc. ... mokTopa nea. Hayk. — M., 1991. — 296 c.

6. Ecun A. b. [TpuHuumns1 1 npueMbl aHaIU3a JIMTEPATypPHOTO MpousBeaeHus. — M.: @nuHTa,
2000. — 286 c.

5. KanakoB H. Peanusm 10peBOIIOLMOHHON KapakaianakCcKkod jautepaTypbl. — Hykyc:
Kapakanmnakcran, 1972. — C. 96-111.

6. Ucnomos LLI. M3yueHnne nupo-3nuuecKux NpOU3BEACHUI Ha ypOKaxX pOAHON JINTEPATypPhl
B IX—X Kkiaccax TapKMKCKOM MIKOJIBI: ABTOped.... KaH. nea. Hayk. — M., 1990. — 26 c.

7. Kaunb6eprenos T. [leq Aiinoc. pama. — Hykyc: Opkun Kapakannakcran, 1998.

8. Kaunbeprenos T. Hecuacturie. — Hykyc: Kapakanmakcran,1971. — 432 c.

9. KopoBun B. . AHanu3 Xyq0KeCTBEHHOTO IIpou3BeAeHUs B Kypce nureparypbl [V-VII
kiaccoB. — M.: [Ipocsemienue, 1977. — 224 c.

10. Kocrasa M. I'. ®unonornyeckuii KOMMEHTapUil XyJOXKECTBEHHOM MTPO3bI KaK CPEACTBO
pa3BUTHS yCTHOM peur ydamuxcs: Juc. ...kaHa. neg.Hayk. — M., 1989. — 128 c.

11. Meroauka mnpenojiaBaHusl KapakalalakKCKOW JIMTeparypbl B aKaJEMHYECKUX JIUIIESX.
(monorpadus). — Hykyc: Kapakanmakcran, 2019. — 187 c.

12. HacypnaeBa A. I'epoii CcOBpeMEHHOW Kapakajlmakckod mpo3el. — Hykyc:
Kapakannakcran, 1976. — C. 232-240.
13. Hypmyxameno M. CoOpanue counHeHuil B 1Byx Tomax I Tom. — Hykyc:

Kapakannakcran, 1983. — C. 291-328.

70



“Metodist” ilmiy-innovatsion metodik jurnal
"Metodist" Scientific, Innovative and Methodological Journal

Hay4yHO-MHHOBALUMWOHHbI MmeToauyeckuit }ypHan “Metodist”

14. Hypmyxamenoe M. CoOpanue counmHeHuii B 1Byx Ttomax II tom. — Hykyc:
Kapakannakcran, 1985. — 167 c.

15. IMapxarnunoB A. [lactansl bepaaxa. — Hykyc: Kapakannakcran, 1987. — C. 140-195.

16. TIpoGmema THma M XapakTepa B COBPEMEHHOW Kapakajlmakckoi mnpoze. — Hykyc:
Kapakannakcran, 1984. — C.149-250.

17. Pesp 3. f. Metoauka wu3yudeHus JUpUKA B Iikoie: Jluc. n-pa mea. Hayk. —
Jlenunrpan,1970. — 384 c.

18. CarutoB U. TsopuectBo bepnaxa. (nurepaTypHO-KpuTHUecKuil ouepk). — Hykyc:
Kapakanmakckoe rocynapcTBeHHOE U31aTeNbCTBO, 1958, — C.126—138.

19. Cynranos K. Ilytu passutus npo3ssl. — Hykyc: Kapakannakcran, 1977. — 156 c.

20. Tapanocosa I. H. AHanu3 Xymn0KeCTBEHHOTO TEKCTa B CHUCTEME MOJATOTOBKUA YUYUTENS
sI3pIKa U JIUTEpaTyphbl B HALIMOHAIBHOM 1IKoJe. J{ucc. .. JoKT. nea.Hayk. — M., 1991. — 245 c.

21. KOcynos K. A. MeToauka npernogaBaHus Kapakajmakckon jutepatypol. — T.: CaHo-
craugaprt, 2018. —485 c.

22. KOnpames K., FOnnamesa M. OcHOBBI Xy0’kecTBeHHOTO aHanu3a. — T.: Kamuak, 2016.
-390 c.

23. Husanboyeva Q. Adabiyot o‘qitish metodikasi va muammoli ta’lim. — T.: Innovatsiya-
Ziyo, 2022. — 404 b.

24. Husanboyeva Q. Adabiy ta’lim metodikasi. — T.: Innovatsiya-Ziyo, 2024, — 322 b.

71



BOLALAR ADABIYOTINI O‘QITISHDA STEAM TEXNOLOGIYASIDAN
FOYDALANISH IMKONIYATLARI

Mahliyo ELBOYEVA.
https://orcid.org/0009-0003-4277-7766

Pedagogika fanlari bo‘yicha falsafa doktori (PhD),
Katta o‘qituvchisi.

O°“zbek adabiyoti va uni o ‘qitish metodikasi kafedrasi
O°‘zbek tili va adabiyoti universiteti.

Toshkent. O zbekiston.

E-mail: mahliyoelboyeval 66(@gmail.com

Annotatsiya. Ushbu maqgolada STEAM texnologiyasining paydo bo ‘lishi, uning ta’limdagi
ahamiyati va bolalar adabiyotini o qitishdagi afzalliklari haqida fikr yuritilgan. STEAM
texnologiyasi bolaning bilim egallashi va ruhiy holatiga ijobiy ta sir ko ‘rsatadi. O ‘quvchi olgan
bilimlarini amalda qo‘llay olishni o ‘rganadi. STEAM texnologiyasi turli magsadlarga
yo ‘naltirilgan bo ‘ladi. Bu texnologiya orqali fanlararo aloga ya’ni bog ‘lanish hosil gilish mumkin.
O ‘quvchini har tomonlama fikrlashga va eng asosiysi ma’lum bir kasbga yo ‘naltirishga xizmat
qiladi. Bu texnologiya quyidagi: tabiiy, texnologiya, muhandislik, san’at va matematika fanlari
bilan o ‘zaro bog ‘langan holda bolaga badiiy asarni tushuntirishdir. Badiiy asarni boshqa fanlarga
tayanib o ‘qitish o ‘quvchilarning muayyan bir kasbga bo ‘lgan qizigishini ham shakllantiradi.
STEAM texnologiyasini amalda qo ‘llash ya’ni tabiiy fanlar, texnologiya, muhandislik, san’at va
matematikadan berilgan topshiriglarni bajarish uchun o ‘quvchi asar matni bilan ishlaydi, o ‘zini
baholashni, tangqidiy fikrlashni hamda salbiy yoki ijobiy xususiyatlarini xolis baholashni
o ‘rganadi.

Kalit so ‘zlar: STEAM, muhandislik, texnologiya, fanlararo aloga, bolalar adabiyoti.

POSSIBILITIES OF USING STEAM TECHNOLOGY IN TEACHING
CHILDREN'S LITERATURE
Makhliyo ELBOYEVA.
ORCID: 0009-0003-4277-7766
Doctor of Philosophy (PhD) in Pedagogical Sciences,
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Department of Uzbek Literature and Methods of Teaching it
University of Uzbek Language and Literature.
Tashkent. Uzbekistan.
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Annotation. This article discusses the emergence of STEAM technology, its importance in
education, and the advantages of this technology in teaching children's literature. STEAM
technology has been shown to have an impact on a child's knowledge acquisition, psychology, and
to illuminate it in practical work and assignments, not limited to reading. STEAM technology is
aimed at various goals. Through this technology, it is possible to create several interdisciplinary
connections. It teaches the student to think holistically and apply theoretical knowledge in
practice. So, this technology is to explain a work of art to a child in a way that is interconnected
with the following subjects: natural sciences, technology, engineering, art, and mathematics. By
teaching students a work of art in various directions, it also forms their interest in a particular
profession. To complete the tasks given using STEAM technology, the student works with the text,
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learns to self-evaluate and think critically, and at the final stage, after seeing the result, the
student's attitude towards his own negative or positive qualities changes.

Keywords: STEAM, engineering, technology, interdisciplinary communication, children's

literature.
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Annomayusn. B oannoii cmamee paccmampusaemcs nosenenue STEAM-mexnonozui, ux
BAJCHOCMb 8 00pA308AHUU U NPEUMYUeCmed OSMOU MEXHON02UU 6 O00yYeHUU OemcKol
aumepamype. /{okazano, umo STEAM-mexnonocuu oxasvlearom enusHue Ha YCB0EHUe 3HAHUL
pebeHKoM, e20 ncuxonocudeckoe pazgumue U NoMo2am emy 6 NpaKkmuieckou pabome u
BbINONIHEHUU 3a0aHUll, He 02PAHUYUBAACL MOAbKO umeHueM. STEAM-mexnonoeuu nanpasienvl Ha
docmudicenue paziudHblx yeneu. bnacooaps smoti mexHonro2uu MOMCHO CO30AMb MHONCECMBO
MeANCOUCYUNTUHAPHBIX ceszel. OHa yuum YUeHUKa YeloCMHOMY MbIUAeHUIO U NPUMEHEHUIO
meopemuyeckux 3Hanull Ha npaxmuxe. Taxum obpazom, 3ma MmexHoni02us NPU3BaAHa 0OBACHUMb
pebeHKy npouzsedeHue UCKYccmea Mmakum 00pazom, umobbl OHO ObLIO 63AUMOCBA3AHO CO
Credy UMy NPeoMemamu; ecmecmeeHHble HAVKU, MEXHON02Us, UHIICEHEPUs, UCKYCCMEO U
mamemamuxa. Obyuenue cmyoeHmos UCKYCCmay 8 pa3iuiHblX HaNpasieHUsx makice opmupyem
YV HUX uHmepec K KOHKpemHOU npogeccuu. Jns 6vinoiweHus 3a0anuil, 3A0AHHBIX C
ucnonvzosanuem STEAM-mexnonoeuu, yuenux pabomaem ¢ MeKCMOM, YYUMCA CAMOOYEHKe U
KpUMuyecKomy MulUIeHUr0, d Ha 3aKAI0YUMEeTbHOM 3mane, nocie 03HAKOMIEHUS C Pe3Vibmamom,
MEHAEeMCesl e20 OMHOWEHUE K COOCIMBEHHBIM NOJIONCUMENbHBIM UIU OMPUYATNETbHBIM KA4eCMEdM.

Knrwoueevie cnosa: STEAM,  uwoicenepus,  mexHono2us,  MeICOUCYUNTUHAPHAS
KOMMYHUKAYUS, OemCKas 1umepamypa.

Kirish. Bugun shiddat bilan rivojlanib borayotgan ta’lim tizimimizda shakllanib kelayotgan
yosh avlod ma’naviyatini sog‘lomlashtirish, ularga bilimlarni tayyor holda emas, balki mustaqil
fikrlashga yo‘naltirish va ta’lim jarayonida o‘quvchilarni mute ijrochilikdan erkin ishtirokchi
darajasiga ko‘tarishning yangi-yangi yo‘llari qidirilmoqda. Shu nuqtayi nazardan, bir xil
fikrlaydigan, yagona xulosaga keladigan avlodni shakllantirish emas, milliy an’analarga va jahon
tan olgan metodlarga tayanib ta’lim-tarbiya berish bugungi kun talabi hisoblanmoqda.

Ta’lim tizimimizda jahonda keng qo‘llanilayotgan ta’lim texnologiyalarini joriy qilish
hamda unumli foydalanish haqida Prezidentimizning bir nechta qaror va farmonlari mavjud.
Shulardan, 2019-yilning 29-aprel kuni O‘zbekiston Respublikasi Prezidentining “O‘zbekiston
Respublikasi xalq ta’limi tizimini 2030-yilgacha rivojlantirish konsyepsiyasi to‘g‘risida” farmoni
e’lon qilindi. Farmonda keltirilishicha, 2019-2030 yillar davomida Ryespublikaning har bir
hududida bosqichma-bosqich STEAM (fan, texnologiya, muhandislik, san’at va matematika)
yo‘nalishlariga ixtisoslashtirilgan “Prezident maktablari”ni tashkil etish vazifasi belgilab qo‘yildi.
Konsyepsiya doirasida belgilangan vazifalarni bajarish orqali O‘zbekiston Respublikasining xalq
ta’limi tizimini 2030-yilgacha rivojlantirishda STEAM texnologiyasi orqali tanqidiy fikrlash,
axborotni mustaqil izlash va tahlil qilish malaka va kompetensiyalarni rivojlantirishga alohida
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urg‘u berishni hisobga olgan holda ta’lim tizimini zamonaviy iqtisodiyot talablariga moslashtirish
jarayoni talablariga javob beradigan umumta’lim dasturlari va yangi davlat ta’lim standartlari joriy
etiladi [Djakbarova, 2021, 292].

STEAM texnologiyasi shu vaqtga qadar faqat aniq va tabiiy fanlarda qo‘llanilgan. Ijtimoiy
sohada, xususan bolalar adabiyotini o‘qitishda STEAM texnologiyasi qo‘llanilmagan.

Shu sababli biz STEAM texnologiyasini bolalar adabiyotini o‘qitishda qo‘llash usullarini,
ularni amalga oshirish yo‘llari va afzalliklari to‘g‘risida fikr-mulohaza yuritmoqchimiz. Bolalar
adabiyotining asosiy xususiyati uning barcha fanlar bilan chambarchas bog‘ligligidadir. Bu uning
rang-barang mavzular, xilma-xil obrazlar hisobiga boyib borishini ta’minlashdan tashqari, ma’lum
darajada o‘ziga xos jihatlarini ham belgilab beradi. Buni aynigsa bolalar adabiyotining boshqa
fanlar bilan aloqasi misolida yanada ravshan ko‘rish mumkin.

Materiallar va metodlar. Avvalo STEAM so‘zining ma’nosiga to‘xtalsak. Bu so‘z ingliz
tilidan olingan bo‘lib, quyidagi ma’nolarni bildiradi:

A M
S T E
. . . art math
science technology engineering
Fan(tabiiy texnologiya muhandislik san’at | matematika
fanlar)

STEAM ta’lim texnologiyasi nazariy bilimlar bilan birga amaliy yondashuvni qo‘llash,
shuningdek, yuqoridagi beshta fanni yagona ta’lim tizimiga integratsiyalashuviga asoslangan.
STEAM - fan bo‘yicha emas, balki mavzular bo‘yicha integratsiyalashgan o‘qitish tizimidir. Biz
esa tadqgiqotimizda, STEAM ta’lim texnologiyasidan bolalar adabiyotini o‘qitishda fanlararo aloga
tarzida foydalandik. STEAM yondashuvining eng mashhur namunasini — Massachusetts
Texnologiya Instituti (MIT) yaratgan. Ushbu dunyo universitetining shiori “Mens et Manus” (Aql
va qo‘l). Massachuset Texnologiya Instituti bolalarga STEAM tushunchasini oldindan o‘rganish
va tanishish imkoniyatini berish uchun STEAM kurslarini ishlab chiqdi va hattoki ba’zi ta’lim
muassasalarida STEAM o°quv markazlarini yaratdi.

Statistikaga ko‘ra, 2011-yildan buyon STEAM kasblarga bo‘lgan talab 17% ga oshdi, oddiy
kasblarga bo‘lgan talab esa fagat 9,8% ga oshdi, bu butun dunyo bo‘ylab ushbu ta’lim tizimiga
katta talabni ko‘rsatadi [Inamova, 27].

STEAM texnologiyasining asosi — amaliyotning nazariy bilimlar singari muhimligidadir. Bu
texnologiyani bolalar adabiyotiga qo‘llashimizdan magsad, o‘quvchilar badiiy adabiyotni o‘qish
bilan birga, amaliyotni ham barobar olib borishlari bolaga badiiy asarni yanada yaxshiroq anglab
yetishiga yordam beradi. Aynan 5—6-sinf ya’ni 11-12 yoshdagi o‘quvchilarga ushbu texnologiyani
qo‘llashdan magsad, bu yoshdagi o‘quvchilar o‘yingaroq va ular digqatini 45 daqiqa bir joyga
to‘plashga giynalishadi. Asar asosida loyiha ishlarini tayyorlash esa ularning diqqatini jamlashga
yordam beradi. Ushbu texnologiya nafaqat fanlararo bog‘liqlik, balki o‘quvchini ma’lum bir fanga,
kasbga qiziqishining oshishiga ham xizmat qiladi. Chunonchi, bugungi yaratilayotgan “Yangi
avlod” darsliklarida ham fanlararo aloga tushunchasiga ko‘p e’tibor qaratilmoqda. Masalan, 6-sinf
«Adabiyot» darsligida quyidagicha fanlararo aloqa o‘rnatilgan:

- adabiyot va tarix;

- adabiyot va texnologiya;

- adabiyot va san’at.

Demak, STEAM texnologiyasini adabiyot o°‘qitishda ham qo‘llash mumkin.

Dastavval STEM shaklida qo‘llangan ushbu texnologiyaga amerikalik olimlar A — art
(san’at)ni qo‘shib uni to‘ldirgan bo‘lsalar bugungi kun olimlari xususan, Avstraliya, Buyuk
Britaniya, Isroil, Kanada, Xitoy, Singapur kabi mamlakatlarda maktab o‘quvchilarini o‘qitishda
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STEAM ta’lim modelini STREAM modeliga yangilash zarur degan fikrga kelishadi. Chunki
gumanitar komponentlar bunday ko‘nikmalarni rivojlantirishga faol hissa qo‘shishi mumkin
[Mokshina, 2019, 66].

Bizningcha ham, STEAM va STREAM ta’lim texnologiyalari adabiyot o‘qitishda
qo‘llanilsa, o‘quvchining mavzuga bo‘lgan qiziqishi, kreativ fikrlashi va imkoniyatlarini
ko‘rsatishga xizmat qiladi. Zero, Aristotel keltirib o‘tganidek: “... aql faqat bilimda emas,
bilimlarni amalda qo‘llash qobiliyatidadir”.

2014-yilda bo‘lib o‘tgan Quddusdagi “STEAM Forward” xalqaro konferensiyasida ham
STEM — STEAM — STREAM ta’lim texnologiyalarining modellarini ishlab chiqish va bu
texnologiyalarni takomillashtirish zarurligi haqida ta’kidlangan. Bunday ta’lim texnologiyasini
maktabgacha va maktab ta’limi tizimiga olib kirilishining amaliy ahamiyati haqida so‘z borgan.

Rus metodist olimlaridan Yuliya Mokshinaning ta’kidlashicha, Rossiya ta’lim tizimida
STREAM texnologiyasiga R — reading (ifodali o‘qish)ni qo‘shish va bu qism orqali o‘qitishda
ko‘p tarmoqli yondashuvni ishlab chiqish fanlararo aloqgani barqaror shakllantirishga yordam
beradi. Rus klassik adabiyotini ya’ni mumtoz adabiyot namunalarini o‘qitishda STREAM ta’lim
texnologiyasidan foydalanish badiiy asarni undagi obrazlar harakati va holatini bir nechta fanlar
bilan bog‘lab o‘rganish, asar yuzasidan o‘quvchilarga loyihalar berish darsning samarali va
qiziqarli bo‘lishiga zamin yaratadi. Xususan, tadqiqotchi oz tadqiqotida I. A. Buninning “Kavkaz”
qissasi va A.Chexovning “Xameleon” hikoyasini o‘qitishda STREAM ta’lim texnologiyasini
qo‘llab ko‘rsatgan[Mokshina, 2019, 68-98].

Bizningcha ham STEAM va STREAM ta’lim texnologiyalarini bolalar adabiyotini
o‘qitishda qo‘llash darsning samaradorligini oshirishga xizmat qiladi.

Natijalar. STEAM texnologiyasi o‘quvchilarda quyidagi muhim xususiyatlar va
ko‘nikmalarni rivojlantirishga yordam beradi:

- ijodiy fikrlash;

- muammolarni keng qamrovli tushunish;

- tanqidiy fikrlash;

- muhandislik yondashuvi;

- dizayn va san’atni tushunish;

ilmiy metodlarni tushunish va qo‘llash.
Ushbu texnologiyaning boshqa o‘qitish usullaridan farqini quyidagi jadval (1-jadval)
asosida ko‘rib chiqamiz:
1-jadval
STEAM ta’lim va an’anaviy ta’limning farqli jihatlari
An’anaviy ta’lim texnologiyasida

STEAM texnologiyasi asosida o‘qitish

0°qitish
1. Fanlararo 1. O¢
integratsiyaga  asoslangan  o‘qituvchi  va | quvchi nima uchun kerakligini bilmagan

o‘quvchining hamkorlikdagi faoliyati. Bu
jarayonda o‘quvchi va o‘qituvchi ijodiy fikr
yuritadi

2. Qo‘yilgan
muammo va savollarga javob topish uchun
izlanishga majbur qiladi

3. O‘qitish
artefakt (inson tarafidan yaratilgan madaniy
meros obyekt)va hodisalarga asoslanib amalga
oshiriladi. Kontekst kelajak bilan bog‘liqligi
uchun u qiziqarli va muhimdir

holda topshiriqlarni individual bajaradi

2. Jav
oblar tayyor bilim berilganligi sababli
oddiy tarzda yuzaga keladi, bilim
o‘qituvchidan o‘quvchiga beriladi

3. Rej
a va darslik asosida mavzular o‘tiladi,
kelajakda  kerak  bo‘lib  qolishi
mumbkinligi aytib o‘tiladi
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Demak, o‘quvchi turli xil mavzulardagi asarlarni o‘qish va tushunish uchun ongini ham,
qo‘llarini ham ishlatadi. Fikrlarini, diqqatini yig‘ib, xulosa chiqarishni o‘rganadi. Ular olgan
bilimlarni o‘zlari “uqib oladilar”. STEAM texnologiyasida bolaning amaliy qobiliyatiga e’tibor
beriladi. Ularning irodasini, ijjodkorligini, moslashuvchanligini rivojlantiradi. Boshqa bolalar bilan
hamkorlik qilishni o‘rganadi.

Kuzatishlar davomida, STEAM texnologiyasi bolada quyidagilarni shakllantirishga yordam
berishi aniglandi:

- bolada analitik fikrlashni yaxshilashga;

- til qobiliyatini o‘stirishga;

- sonlar bilan ishlashga;

- yozish va o‘qish qobiliyatiga;

- tasavvur va his-tuyg‘ularini yuksaltirishga;

- harakatchanlikka;

- 1jodkorlikka;

- tashabbuskorlikka;

yangi g‘oyalar yaratilishiga yordam beradi.

STEAM texnologiyasini bolalar adabiyotini o‘qitishda qo‘llashning o‘ziga xos afzalliklari
shundaki, 11-12 yoshdagi bolalarda badiiy asarni tushunish turli xil bo‘ladi. Ya’ni ular dars
davomida badiiy asarni turli xil tarzda tushunishi mumkin masalan: eshitish, o‘qish va ko‘rish
orqali tushunishi hamda badiiy asardagi muammolarni ijodiy yondashish orqali mustaqil hal qilish
tarzida.

Texnologiyadan foydalanishda ko‘zlangan magsad ham shu: bolani mustaqil fikrlashga
olgan bilimlarini, amalda qo‘llay olishga yo‘naltirish. STEAM texnologiyasini adabiy ta’lim
amaliyotida ko‘rib chigamiz.

Muhokama. Amaldagi 6-sinf “Adabiyot” darsligida Hojiakbar Shayxovning “Birinchi
sinov” asari keltirilgan [Mirzayeva, 2022, 94]. Bu hikoyani o‘rganish uchun Milliy dasturida 4
soat ajratilgan. Birinchi soatda o‘quvchilarga muallif hayoti va ijodi haqida ma’lumot beriladi va
“Asarni o‘qishga tayyorlanamiz” qismidagi topshiriglar bilan ishlanadi. Ikkinchi soatda bolalar
asar matni bilan tanishtiriladi. Uchinchi soatda asar muhokama qilinadi. To‘rtinchi soatda esa
hikoya yuzasidan o‘quvchilarga loyiha beriladi.

Hikoyani STEAM texnologiyasida o‘rganish uchun asosiy ko‘nikmalar belgilab olinadi:

— badiiy asar bilan tanishtirish;

— savollar berish va muammolarni aniqlash;

— ma’lumotni tahlil va talqin qilish;

— asar qahramonlarini tahlil qilish;

— asarning mazmunini mustaqil davom ettirish va loyihalashtirish.

O‘quvchilar nimalarni bilishlari lozimligi reja asosida belgilab olinadi:

— hikoyani o‘qigan bo‘lishlari;

— hikoya gqahramonlarini tanishlari;

— hikoyadagi vogea-hodisalarni bilishlari va tushunishlari;

— hikoya vogealari qayerda sodir bo‘lganini bilishlari.

O‘quvchilar nimalarni tushunishlari kerakligi belgilab olinadi:

— asar yuzasidan berilgan topshiriqlarni yaxshi tushunishlari;

— topshiriqlarni bajarish usullarini bilishlari;

— badiiy asardan o‘rganilganlar orqali munosabat hosil gilishlari;

— berilgan asar yuzasidan loyiha tuzish va uni amalga oshirish ishlari.

Adabiy ta’lim jarayonida bolalar adabiyoti namunalarini o‘qitishda STEAM texnologiyasini
qo‘llashdan asosiy maqgsad — o‘quvchilarning erkin fikrlashi, boshqa fanlarni adabiyot bilan
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birgalikda bog‘lab o‘rganishlari, eng asosiysi, o‘zlari qiziqqan fan bilan ham bog‘lab o‘rgana
olishlari, tushunishlari va qiziqishlari muhim ekanligini o‘quvchilarga o‘rgatishdir.

STEAM ta’lim texnologiyasida kreativ topshiriglardan foydalanish natijasida o‘qituvchilar
quyidagi yutuqglarga erishishlari mumkin:

1. Bolaning adabiyotga, badiiy asarga qiziqishni oshiradi, har bir bajarilgan topshiriq ularni
keyingi darslarda faol bo‘lishi uchun motivatsiya berishga xizmat qiladi.

2. Har bir o‘quvchining bilish qobiliyatini oshiradi hamda amaliy topshiriglarni bajarishda
o‘quvchi badiiy asarni o‘qish asnosida shu jarayonni ko‘z o‘ngida tasavvur qilish va tushunishida
muhim ahamiyat kasb etadi.

3. Ushbu texnologiyaga oid kreativ topshiriglar darsning «Yangi mavzuni mustahkamlashy,
«O‘tilgan mavzuni so‘rash» va «Uyga vazifa» qismida topshiriq sifatida berish o‘rganilgan yangi
tushunchani oldindan mavjud bo‘lgan boshqa bilimlar bilan muvofiqglashtirish va moslashtirishga
zamin yaratadi.

4. Kundalik hayotda sodir bo‘ladigan jarayon va hodisalar bilan bog‘liq topshiriglarni
bajarish natijasida o‘quvchida hayotiy jarayonlarning asosini badily asar voqealari, tasvirlari,
obrazlari va ularning xatti-harakatlari orqali tushunish natijasida atrof-mubhit bilan xavfsiz muloqot
ko‘nikmasi paydo bo‘ladi.

Tahlilga tortilgan «Birinchi sinov» hikoyasi yuzasidan bilim va ko‘nikmalar quyidagi
topshiriglar asosida hosil qilinadi: 1-topshiriq. O‘quvchilar uchta kichik guruhga ajratiladi va
ularga osmon jismlari hamda hodisalari nomlari beriladi:

1-guruh “Kamalak”

2-guruh “Quyosh”

3-guruh “Koinot”.

“Kamalak™ guruhiga quyidagi savollar beriladi:

- osmonda sodir bo‘ladigan vogea hodisalarni yozish;

- osmonda sodir bo‘ladigan vogea-hodisalar rasmini chizish.

O‘quvchilarga oq qog‘ozlar tarqatiladi va ular qog‘ozga osmonda sodir bo‘ladigan voqea-
hodisalarning nomlari va tasvirini chizib berishadi.

Keyingi “Quyosh” guruhiga quyidagi savollar beriladi:

- sayyoralar nomlarini yozish;

- yozgan sayyoralarining suratlarini chizish.

Ularga ham alohida oq qog‘ozlar beriladi va ular ham yozib, chizib berishadi.

«Koinot» guruhiga esa quyidagi savollar beriladi:

- osmon jismlari nomlarini yozish;

- osmon jismlarining tasvirlarini chizish.

Ular ham bilganlarini yozib, chizib beradilar.

Yuqoridagi topshiriglarni bajarish jarayonida o‘quvchilar geografya o‘quv fanidan olgan
bilimlariga tayanishadi. Masalan, o‘quvchi osmon jismlaridan oy, yulduz, quyosh nomlarini yozib,
ularning rasmini chizishadi. Bu bolalarning tasavvuri va fikrlash doirasini kengaytirishga yordam
beradi. O‘quvchilar bu topshirigni bajarib bo‘lishgach, ularga keyingi topshiriq beriladi. Ularga
«Birinchi sinov» asari yuzasidan rasmlar beriladi va rasmlar asosida quyidagi savollarga javob
berish so‘raladi:

- rasmda qanday tasvirlar aks etganligini aytish;

- rasmda berilgan shaxs, narsa yoki voqea-hodisani sharhlash;

- rasmda tasvirlangan kasb va joyga izoh berish.

Masalan, ularga quyidagi rasmlar tavsiya etiladi (1-rasmga qarang).
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“Metodist” ilmiy-innovatsion metodik jurnal
"Metodist" Scientific, Innovative and Methodological Journal
Hay4yHO-MHHOBALUMWOHHbI MmeToauyeckuit }ypHan “Metodist”

1-rasm. ,,Birinchi sinov* hikoyasi

O‘quvchilar bu suratlarni hikoyaga bog‘lashadi. Ya’ni hikoyaning qaysi qismi suratdagi
rasmlarga mos tushishini aniglashadi. Bolalar hikoya bo‘yicha berilgan topshiriglarni bajarib
bo‘lishgach digqgati bo‘linishi mumkin. Buni sezgan o‘qituvchi darrov ularning digqatini hikoyaga
qayta jalb etish uchun boshqga bir mashg‘ulot o‘tkazishiga to‘g‘ri keladi. Buning uchun ularga
bittadan oq qog‘oz beradi va har bir guruhga o‘z fazoviy kemalarini yasash topshiriladi. Har bir
bola yoki guruh o‘z kemasini yasaydi (2-rasmga garang). Yasalgan kemalarning o‘xshash va farqli
tomonlari aniglanadi. Bu topshiriq o‘quvchilarning digqatini darsga jalb etibgina qolmay, ulardan
kreativlikni, mustaqil fikrlab, tasavvur qilishni ham talab qiladi.

2-rasm. Fazoviy kema

O‘quvchilar hikoyani o‘qib, tahlil qilib, hikoyaga oid bir nechta topshiriqlarni ham bajarib
bo‘lishdi. Endi ularga quyidagi topshiriq beriladi:

- hikoyadagi notanish so‘zlarni sanab chiqing;

- hikoyadagi ilmiy atamalarga oid so‘zlarni sanab chiqing;

- hikoyadagi umumiy so‘zlarnig necha foizini notanish so‘zlar tashkil qilishini hisoblang;

- hikoyadagi umumiy so‘zlarning necha foizini ilmiy atamalar tashkil qilishini hisoblang.

O‘quvchilar bu topshirigni bajarishlari uchun matematika va ona tili darslaridan olgan
bilimlariga tayanadilar.
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6-sinf “Adabiyot” darsligida berilgan Hojiakbar Shayxovning “Birinchi sinov” asarini
STEAM texnologiyasi asosida o‘rganish o‘quvchida barcha fanlardan olgan bilim va
ko‘nikmalariga tayanishni har tomonlama bilimga ega bo‘lish kerakligini o‘rgatadi.

Xulosa. Shuni aytish kerakki, bugungi paytda STEAM texnologiyasi asosida ta’lim
jarayonini tashkil qilish bolalarni nazariy bilimlarni amaliy ko‘nikma va malakalar asosida
rivojlantirish, olamni anglash, bilish va fanlar o‘rtasida o‘zaro alogani, bog‘liglikni tushunishga
yo‘naltiradi. Yana shuni aytish lozimki, STEAM texnologiyasi bu faqat tabiiy fan, texnologiya,
muhandislik, san’at va matematikaning integrasiyasi emas, balki har bir mavzuga yondashgan
holda muayyan fanning boshqa fan bilan alogasi, ya’ni fanlararo aloqa hamdir.
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Abstract. This article examines the scientific status, functional characteristics, and strategic
role of teaching methodology in the preparation of future philology teachers. It traces the
discipline s integrative links with philology, pedagogy, and psychology, and its function as a bridge
between theory and practice. It then shows why methodology is central to developing professional
competencies, reflective thinking, and pedagogical identity. We argue that teaching methodology
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Introduction. Educational reform is changing what we expect of teachers — not only how
much they know, but what their role is. Teachers in the humanities, and future teachers of language
and literature in particular, are now expected to do more than transmit ready-made information.
They must develop learners’ capacity for independent thought, support their growth, and help them
make sense of both national and universal values. The competency-based model of modern
education calls for a teacher who is not merely a deliverer of lessons but a professional able to
plan, coordinate, and analyze the whole learning process.

As the literary scholar Ibrohim Haqqul observed, literature is not a collection of dry facts
but a many-sided cultural phenomenon that enriches a person’s aesthetic taste, moral sense, and
inner life [Haqqul, 2019, 95]. A teacher of literature therefore cannot reduce the lesson to a report
of scholarly information. The teacher has to rework the literary text on pedagogical principles,
adapt it to the level of young learners, interpret it, and teach them to reason for themselves. This
work succeeds not through philological knowledge alone but through sound methodological
preparation.

Research in pedagogy shows that the image of the teacher has shifted from the
“knowledgeable specialist” to the “competent pedagogue.” Methodological mastery is central to
that shift, because methodology is the discipline that turns theoretical concepts into instruments of
real teaching. Clarifying its place in the preparation of philologist-pedagogues therefore matters
on both theoretical and practical grounds.

Scientific and theoretical issues and competency-based integration

Academic potential holds a particular place within the structure of competencies. It shows
in the ability to apply fundamental scholarly knowledge to practical problems, to analyze
comparatively and systemically, to reflect on one’s own inquiry, to investigate independently and
propose new or creative solutions, and to combine a culture of speech with a steady drive toward
self-development [Shamyakina, 2019, 5].

The foundations of philological education are usually taken to include the history of
literature, its theoretical system, and the skills for working with texts. Yet experience shows that
even a highly competent scholar cannot achieve much in the classroom without methodological
tools. Knowing a field is one thing; helping others make that knowledge their own is quite another.
A teacher must fit lesson content to the age of the learners, organize it didactically, choose
appropriate strategies, and measure the results. This calls for a specific professional mastery, since
“the basis of a teacher’s professional formation consists of motivational qualities, intellectual
potential, practical skills, volitional and emotional qualities, and self-regulatory capacities”
[Kholbozorova, 2023, 101]. Philological knowledge is thus a foundation, but not a sufficient one.
It becomes educationally effective only when joined with methodological competence. This is
precisely what methodology exists to do: to turn scholarly ideas into ways of teaching.
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Within teacher education, methodology is the structure that secures interdisciplinary
integration, bringing the achievements of philology, pedagogy, and psychology together in a single
professional model. Through it the future specialist learns to:

o set the strategic goals of a course;

o choose the most suitable learning materials;

o work out the instructional tactics of a lesson;

o  analyze the final outcomes.

Methodology translates theory into practice and, in turn, opens practical results to scientific
analysis. It is therefore a core element of any system for training specialists. Three factors confirm
its leading role: the new demands on teachers, the limits of subject knowledge taken alone, and
the priority now given to the competency-based approach. Together they make methodology a
subject worth studying in its own right — which calls, first, for a closer look at its scientific-
pedagogical foundations and theoretical status.

The scientific status of teaching methodology and its object and subject

Among the pedagogical sciences, methodology studies how general didactic laws apply to a
particular subject. Where pedagogy sets out the general principles of education, methodology
shows how those principles work in a specific lesson. It should be seen, then, not as a practical
guide but as a scientific theory in its own right. As Academician I. P. Pavlov put it, “Method is the
first and most fundamental thing. The entire seriousness of research depends on the method, that
is, on the mode of action. Everything depends on a good method. With a good method, even a
person who is not especially talented can accomplish a great deal. With a poor method, even a
genius will work in vain and will not obtain valuable, accurate data” [ Obraztsov, 2016, 41].

Methodology has a dual nature that must be kept in view. As a theoretical system it works
out the regularities and models of teaching; as a practical system it designs the technologies of
teaching. It is, in other words, an integrative field that sits at the intersection of theory and practice.

Figure 1 sets out this position. Methodology takes content from philology, aims and
principles from pedagogy, and an account of the learner from psychology; it turns them into a
working lesson, and reflection on that lesson feeds back to refine the method itself.

Philology

~al

: Pedagog Methodology ‘ N The lgsson

es r
rTheory Drachoe

Psychology

Figure 1. Teaching methodology as an integrative bridge between theory and practice.

In philological education this autonomy is especially clear. A literature lesson is not only a
way of transmitting information; it also develops emotional thinking and shapes aesthetic
perception. General didactic rules alone cannot capture such subtle processes. The methodology
of teaching literature is therefore treated in higher education as an independent body of knowledge
with its own regularities. It stands at the meeting point of literary studies and pedagogy, yet neither
discipline can decide on its own exactly what should be taught in literature, and how. Methodology
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combines what both offer. As Professor Qunduzxon Husanboyeva notes, “However, these two
disciplines (literary studies and pedagogy; clarification ours — M. S.) cannot resolve the issue of
what and how literature should be taught in the process of continuous education. The science of
literature-teaching methodology embodies the features of both disciplines” [Husanboyeva, 2023,
9].

What makes a discipline scientific is, above all, a clear object and subject. The object of
methodology is the educational process within a particular lesson -- in the philological case, the
practice of teaching literature. Its subject is the set of methods by which that process is organized
effectively. As V. V. Golubkov writes in The Methodology of Teaching Literature, “all
methodologies, regardless of the subject to which they relate, are similar in that they examine
principles, materials, and teacher methods in a certain sequence and answer three main questions:
why, what, and how” [Golubkov, 1962, 7]. In a literature lesson these questions grow more
complex, because a literary text has no single correct answer. Methodology therefore teaches the
means by which a learner stops being a consumer of ready-made ideas and becomes someone who
builds an interpretation of their own.

The central task of methodology is to rework a literary work didactically for the age and
development of the learner. A text is not explained head-on; it is opened up through dialogue and
problem-based questions, with the teacher acting as a mediator. Methodology and didactics are
closely linked but not the same: didactics studies general categories, while methodology adapts
them to a concrete subject. The didactic principle of problem-based learning, for instance, becomes
in a literature lesson a technique for analyzing a work through problem questions.

The tie between philology and methodology runs deeper still. Philology settles the content
of the text; methodology builds the path along which that content reaches the learner. Without
methodology, philology gains no educational value; without philology, methodology is technique
with nothing to convey. Their unity is the main guarantee of an effective lesson.

Psychology, too, underpins methodology. Methodological conclusions have to match the
physiological and psychological characteristics of students, so methodology draws on general
psychology and developmental pedagogy. As the textbook The Methodology of Teaching Uzbek
Literature states, “the conclusions and recommendations produced by the methodology of teaching
literature must correspond to the maximum extent to the physiological and psychological
characteristics of learners. For this reason, the science of methodology can function effectively
only when it relies on the latest achievements of disciplines such as general psychology and
developmental pedagogy” [Yoldosh, 2022, 9]. If the learner’s personality and motivation are
ignored, even the most refined method will fail. Because the perception of a literary text is bound
up with emotional and imaginative thinking, methodology leans especially on psychological
regularities. It is a system for saving time, distributing effort sensibly, identifying what matters,
organizing group work, and reaching individual students.

Four features, then, make methodology a science in its own right: it has its own object and
subject; it links theory with practice; it forms at the intersection of pedagogy, psychology, and
philology; and it produces a technological model of teaching. Together they establish methodology
as the scientific foundation for preparing philologist-pedagogues.

The Roles of Teaching Methodology and Its System of Questions

In preparing philologist-pedagogues, methodology is not just a course that conveys
knowledge; it is the mechanism that forms professional activity. Its task is to turn knowledge into
action, for teaching is judged not by what the teacher knows but by the teacher’s ability to bring
that knowledge to life in others’ minds. Methodology is the link that carries knowledge over into
competence. People create knowledge, but knowledge also governs people: however deep one’s
scholarly preparation, it is not by itself enough for a lesson. A philologist may analyze a text

83



expertly, yet conveying it to learners is a different kind of intellectual work — and that is the work
methodology models.

Scholars frame the practical tasks of teaching through the questions “Why?”, “What?”, and
“How?”’; for Professor Q. Yoldoshev, “how” matters more than “what” [ Yoldoshev, 2023, 119].
Methodology, on our reading, teaches the teacher to answer a connected set of questions:

1. What should the learner study?

2. By what path will the learner master it?

3. How will the learner use that knowledge in life?

These questions are answered across three stages: didactic reworking, organization, and
reflective assessment. The teacher first analyzes the work philologically, then adapts it to how the
learner thinks. Knowledge then forms not as ready-made information but as personal experience.
A literary work is not simply taught; it is discovered together, as the learner works through the text
in question and answer, discussion, debate, and interpretation. Methodology, in short, teaches the
management of learning, and it belongs at the center of both higher education and continuing
professional development.

Professional Competencies and Reflective Thinking

A second strategic function of methodology is to develop professional competencies. The
competence of a modern teacher rests on three main areas, shown in Table 1.

Table 1. The three competencies of the modern teacher and their sources.

Competence What it covers Where it is
formed
. Philological preparation (knowledge of .
Subject texts and their meaning) Philology
. The technology of instruction (planning,
Pedagogical problem design, assessment) Methodology
Communicative 'A culture of interaction (dialogue-based Methodology
teaching)

Philology develops only the first of these; methodology lays the ground for the other two.
Through methodology, the teacher learns to plan lessons, design problems, and assess learning.
Because a literature lesson runs on dialogue, the teacher also becomes a communicator, drawing
the learner into reflection and shaping the lesson step by step, from motivation through
comprehension and interpretation to generalization. Competence shows itself in real classroom
situations only when the teacher can choose strategies to fit the moment.

Methodology also works to form reflective thinking. Dewey treated reflection as part of
critical thinking [Dewey, 1993, 56], and Kolb argued that reflective learning drives the continuous
development of education [Kolb, 2014, 97]. Reflection happens when, after each lesson, the
teacher asks what was achieved and why something fell short. Directed at self-understanding, it
lets the teacher judge:

— how the material was received;

— how well the chosen method worked;

— what to change in the next lesson.

The criteria methodology supplies give this self-examination a scientific character.
Methodology also develops creative pedagogical thinking: rather than handing the teacher ready-
made algorithms, it points toward invention. A creative teacher awakens thought with questions,
allows for several interpretations, and brings the learner into dialogue with the text — designing a
lesson rather than merely scripting it. The role of methodology thus unfolds as a sequence: from
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knowledge to activity, from activity to competence, from competence to reflection, and from
reflection to creativity (Figure 2). This is what makes the discipline both integrative and system-
forming.

Knowledge > Activity > Competence > Reflection > Creativity

Figure 2. The developmental sequence formed through methodology, from knowledge to
creativity.

The sequence is not a dead end: reflection and creativity feed back into fresh knowledge, so
the cycle renews itself with every lesson and sustains the teacher’s professional growth.

Integrative Nature and Professional Identification

The discussion so far shows that methodology does not stay within a single discipline: it
synthesizes philology, pedagogy, and psychology into one model. It converts theoretical
knowledge into a working lesson system, which means treating teaching as a process bound up
with personal growth and values. Methodology is the bridge between theory and practice (see
Figure 1). Philology studies content and pedagogy supplies general regularities, but the two do not
combine on their own. Methodology carries philological content into practice — that is, it:

— adapts scholarly interpretation to the learner’s level;

— turns theory into learning activity;

— folds textual analysis into the student’s experience.

In the classroom the teacher is not a lecturer but a moderator who opens the work through
dialogue. Philology gives the content, pedagogy the aim, methodology the mechanism.
Educational psychology adds a further requirement: the learner’s age and motivation must be taken
into account. Methodology applies this in choosing age-appropriate content, shaping questions to
the stages of perception, and leading learners toward their own interpretation. Younger learners,
for example, grasp an image through events; older ones grasp it through ideas. By uniting didactics
(general principles), psychology (the learner), and philology (content), methodology takes a
central role; without it, knowledge stays fragmented and inert. It organizes the lesson not as a
string of isolated actions but as one system running from motivation to reflection. Here the
integrative character of the discipline is plain to see.

Methodology also matters greatly for the future teacher’s professional self-identification. At
first a student may see only a philologist who studies texts; through methodology that student
becomes a philologist-pedagogue. Philological preparation asks “What does the work mean?”; the
pedagogical view asks “How does the learner perceive it?” With that shift, the student comes to
see that knowledge is not simply handed over ready-made and that the teacher is not an explainer
but a collaborator. The question “Why do I teach?” gives rise to pedagogical responsibility. A
teacher of literature should feel the place of this work in the nation’s cultural life and cultivate
creativity. As Q. Yoldoshev observes, the literature lesson depends heavily on the teacher’s
personality, and a learner’s love for the subject begins with affection for the teacher [ Yoldoshev,
1996, 36].

This identity takes hold through lesson planning, microteaching, and situational analysis —
through hands-on experience, in other words. The student moves from reproducing a model to
building one independently, and gradually develops a personal style. As the manual by N.
Muslimov and colleagues notes, pedagogical communication runs in four directions (teacher to
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student, teacher to group, and so on) [Muslimov, 2015, 40]; methodology turns the teacher from a
classroom controller into an organizer of that communication. Professional identification is made
of exactly this chain of experiences.

Strategic Significance and the Quality of Education

Today the quality of teacher preparation is measured by methodological potential. V. A. Kan-
Kalik and V. I. Khazan divided literary-educational work into four kinds of task — artistic-research,
artistic-constructive, artistic-organizational, and artistic-communicative [Kan-Kalik, 1988, 62—
131]. As V. Qodirov stresses, a teacher who does not grasp these tasks runs the lesson by chance
rather than by design. Professional effectiveness depends not on the amount of knowledge but on
how it is organized in the classroom, and methodology is the strategic center of that organization.

Teaching has three parts — content, activity, and outcome — and methodology is the core that
connects them. Without it, content becomes unsystematic information and the outcome a matter of
chance; with it, the learner becomes an active participant. Quality is the degree to which the learner
can think independently. In a literature lesson, memorization is not the point; interpreting the text
and voicing a personal response come first. Where methodology is weak, knowledge is soon
forgotten. The quality of education thus rests largely on how it is taught.

Innovation asks the teacher to direct effort toward a goal and to master organization.
Interactive methods and problem-based learning do not work on their own; the criteria for choosing
them to fit a lesson’s aim are themselves learned from methodology. Methodological thinking lets
a teacher keep renewing their practice and growing professionally. Methodology is therefore not
just an individual skill but a strategic factor in the long-term effectiveness of the whole educational
system.

General Conclusion. This article has argued that methodology occupies a many-sided and
fundamental place in the preparation of philologist-pedagogues. It is not merely another course
but a scientific and practical foundation that governs the inner workings of the educational process.
Until philological knowledge is built into a methodological system, it gains no real educational
value; methodology is what performs that transformation. The teacher today is seen not as a source
of information but as an organizer of learning, and that calls for the ability to design and manage
lessons. Teaching methodology forms exactly these qualities, moving the teacher from
reproductive work toward constructive and creative practice.
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Annotatsiya. Ushbu maqgolada bo‘lajak ona tili o‘qituvchilarining nutqiy-lingvistik
kompetensiyasini baholashda elektron portfoliodan foydalanishning nazariy asoslari, baholash
mezonlari hamda metodik imkoniyatlari yoritilgan. Elektron portfolioning talabalar og ‘zaki va
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peuesoll u TUHe8UCTUYeCKOl KoMnemenyuu Oyoywux npenooasameineti pooHo2o sa3vika. Ha ocnoge
HAYYHBIX UCTNOYHUKOB DPACKPLIMO Neddzocudeckoe 3HaueHue 21eKMpPOHHO20 Nopmgoauo 6
Pazeumuuy YCMHoU U NUCbMEHHOU pedu CmMy0eHmo8, CUCIEeMAMU3UPOBAnbl KpUmepuu oYeHUBAHUSL
U npeocmasienbl MemoouyecKue peKoMeHOayuu.

Knrwoueswvie cnosa: snexkmponnoe nopmeonuo, pevesas u ITUH8UCIIUYECKAS KOMNEeMeHYus,
Kpumepuu OYeHKY, pepreKcugHoe NUCbMO, B3aUMHAL 00paAmHAsl C643b, Neda2ocudecKue
MEeXHONI02UU.

Kirish. Bugungi kunda ta’lim tizimida bo‘lajak pedagoglarning kasbiy kompetensiyasini
shakllantirish ustuvor vazifalardan biri hisoblanadi. Ayniqgsa, ona tili o‘qituvchisining nutqiy-
lingvistik kompetensiyasi uning kelajakdagi kasbiy faoliyatida muhim o‘rin tutadi. Chunki ona tili
o‘qituvchisi nafaqat til qoidalarini o‘rgatuvchi mutaxassis, balki og‘zaki va yozma nutq
madaniyatining amaliy namunasidir [Mahmudov, 2009].

Ragamli ta’lim vositalari keng qo‘llanilayotgan hozirgi sharoitda elektron portfolio bo‘lajak
o‘qituvchilarning o‘z faoliyatini tahlil qilish, o0°‘z-o‘zini baholash va kasbiy rivojlanish
dinamikasini kuzatish uchun qulay vosita sifatida namoyon bo‘lmogda. Elektron portfolio
tarkibida refleksiv yozuvlar, tahliliy topshiriglar, yozma ishlar, audio va video chiqishlar, peer-
feedback materiallari jamlanishi mumkin. Shu bois u nutqiy-lingvistik kompetensiyani baholashda
nafaqat natijani, balki rivojlanish jarayonini ham ko‘rsatib bera oladi [Zhang C. 2023. Rogge T.
2025].

Materiallar va metodlar. Elektron portfolio talabaning kasbiy va shaxsiy rivojlanishini aks
ettiruvchi ragamli to‘plam bo‘lib, u muntazam ravishda yangilanib boriladigan ish namunalari,
yozma va og‘zaki topshiriqlar, refleksiv izohlar hamda o°zaro fikr almashish natijalarini o‘z ichiga
oladi [7. 8]. Pedagogik nuqtayi nazardan, elektron portfolio quyidagi imkoniyatlarni yaratadi:

1. Refleksiv tahlilni rivojlantiradi. Talaba o‘z og‘zaki va yozma nutqini kuzatadi, undagi
kuchli va sust tomonlarni aniqlaydi, keyingi rivojlanish yo‘llarini belgilaydi.

2. Baholashni tizimlashtiradi. Elektron portfolio baholash mezonlarini oldindan belgilash va
ularga tayangan holda o‘quvchi faoliyatini izchil kuzatish imkonini beradi.

3. Peer-feedbackni qo‘llab-quvvatlaydi. Talabalar bir-birining ishlari yuzasidan asosli
mulohaza bildirish orgali muloqot madaniyati va tanqidiy fikrlash ko‘nikmalarini rivojlantiradilar.

4. Og‘zaki va yozma nutqni parallel rivojlantiradi. Portfolio tarkibiga yozma topshiriqlar,
videochiqishlar, audioyozuvlar va refleksiv esse kiritilishi natijasida nutqning turli ko‘rinishlari
baholanadi [Karim, 2024. Mahmudov, 2009].

Nutqiy-lingvistik kompetensiyaning tarkibiy tuzilishi

Nutqiy-lingvistik kompetensiya shaxsning til birliklaridan to‘g‘ri foydalanish bilimini
(lingvistik komponent) va shu bilimni og‘zaki va yozma nutqda magsadga muvofiq, mantiqiy va
kommunikativ jihatdan samarali tatbiq etish qobiliyatini (nutqiy komponent) o°zida birlashtiradi.
Mazkur kompetensiya quyidagi to‘rt tarkibiy qismga ajratilgan va har biri uchun aniq baholash
parametrlari belgilangan:

= til (lingvistik) kompetensiyasi — fonetik, leksik, grammatik va orfografik me’yorlarni
bilish hamda ularni nutqda izchil qo‘llay olish;

* nutqiy kompetensiya — fikrni og‘zaki va yozma shaklda ravon, izchil va tushunarli
ifodalash, matn qurish ko‘nikmasi;

= kommunikativ kompetensiya — muloqot vaziyatiga mos uslub va nutq vositalaridan
samarali foydalanish, auditoriya bilan til topish ko‘nikmasi;

* nutq madaniyati — nutqning aniqligi, ravonligi, mantiqiyligi, uslubiy mosligi va kasbiy
etikaga rioya qilish [Mahmudov, 2009].

Bu to‘rt komponent o‘zaro bog‘liq holda namoyon bo‘ladi: til kompetensiyasi nutqiy
faoliyatning normativ asosini, nutqiy va kommunikativ kompetensiya esa uning amaliy ifodasini
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tashkil etadi. Shu sababli elektron portfolio asosida baholash nafagat nutqiy ko‘rinishlarni
(og‘zaki, yozma), balki til me’yorlariga rioya qilish darajasini ham alohida parametr sifatida
hisobga olishi lozim.
Natija. Baholash mezonlari, indikatorlari va ularning baholash parametrlari
Yuqorida qayd etilganidek, mezonlarni faqat tasniflab ko‘rsatish baholash jarayonini
amaliyotda qo‘llashni giyinlashtiradi. Shu sababli har bir mezon endi aniq indikator (kuzatiladigan
ko‘rsatkich) va uni o‘lchash uchun ball asosidagi parametr bilan birga keltiriladi. Har bir indikator
1-3 ball oralig‘ida baholanadi (1 — past, 2 — o‘rta, 3 — yuqori daraja). Bu baholashni
standartlashtirish va obyektivlikni ta’minlash imkonini beradi.
1. Og‘zaki nutq mezonlari va indikatorlari

Mezon Indikator Yuqori daraja O‘rta daraja Past daraja
(baholash (3 ball) (2 ball) (1 ball)
parametri)
Nutq aniqligi | Talaffuz xatolari Nutq erkin, Ayrim uzilishlar va Nutgda tez-tez
va ravonligi soni, pauza va uzilishsiz, talaffuz xatolari uzilish, takror va
to ‘xtalishlarning talaffuz mavjud, ammo talaffuz xatolari
nutq oqimiga xatolari umumiy kuzatiladi
ta’siri kuzatilmaydi tushunishga xalal
bermaydi
Fikrning Fikrlar orasidagi = Fikrlar izchil, Fikrlar asosan Fikrlar tarqoq,
mantiqiy bog ‘lanish, dalillangan va | izchil, ammo ayrim = dalillash yetarli
izchilligi dalillash ketma- xulosaga olib mantiqiy emas
ketligi boradi bo ‘shliglar mavjud
Kasbiy- Kasbiy Kasbiy Terminlarni gisman Kasbiy lug‘at
lingvistik terminologiyadan terminlarni to ‘g ri go ‘llaydi, zaif, uslubiy
so zlashuv o ‘rinli aniq va o ‘rinli ayrim uslubiy xatolar ko ‘p
madaniyati foydalanish, qo ‘llaydi nomuvofiqlik bor
uslubiy mos so z
tanlash
Interaktiv Muhokamada Muhokamaga Muhokamada Muhokamada
muloqotdagi savol-javobga faol va asosli ishtirok etad, deyarli ishtirok
faollik ishtirok darajasi, ishtirok etadi ammo tashabbus etmaydi
fikr almashish past
tezligi
Mavzuni Nutq tarkibida Mavzu to ‘lig Mavzu yoritiladi, Mavzu tartibsiz,
izchil ifoda  kirish, asosiy qgism = tuzilmaga ega ammo tuzilma tuzilmasiz bayon
etish va xulosaning tarzda to ‘lig emas etiladi
mavjudligi yoritiladi

2. Yozma nutq mezonlari va indikatorlari
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O‘rta daraja

Past daraja

meyorlariga

Mezon Indikator Yuqori daraja
(baholash (3 ball) (2 ball) (1 ball)
parametri)
Matn Kirish-asosiy qism- Matn aniq Tuzilma Tuzilma yo‘q
strukturasi va xulosa nisbati, tuzilmaga ega, = mavjud, ammo | yoki tartibsiz
mantiqiyligi = paragraflar orasidagi qismlar bog ‘lanish
bog ‘lanish mantigan ayrim joylarda
bog ‘langan uzilgan
Til 1000 so zga nisbatan =~ Xatolar yo‘q O ‘rtacha Xatolar ko'p,
imlo/uslub xatolari yoki minimal miqdordagi mazmunni

tushunishga

(imlo, uslub) soni (1-2 ta) xatolar (3—5
rioya qilish ta), mazmunga = xalal beradi
xalal bermaydi
Fikrni aniq va Asosiy g ‘oyaning Fikr anigq, Fikr Fikr noanigq,
izchil ifodalash | aniqligi, dalillarning = dalillangan va tushunarli, dalilsiz bayon
yetarliligi izchil ammo dalillar etilgan
rivojlangan yetarli emas
Refleksiv tahlil |~ O ‘z xatosini tan olish, Chuqur Refleksiya Refleksiv izoh
elementlarining sabab-oqgibat refleksiya, mavjud, ammo deyarli yo ‘q
mavjudligi bog ‘lanishini sabab-natija yuzaki
ko ‘rsatish aniq
ko ‘rsatilgan
3. Refleksiv mezonlar va indikatorlari
Mezon Indikator Yugqori daraja O‘rta daraja Past daraja
(baholash (3 ball) (2 ball) (1 ball)
parametri)

Oz Kuchli va sust =~ Faoliyatini har Tahlil mavjud, Tahlil yuzaki yoki
faoliyatini tomonlarni tomonlama, ammo umumiy mavjud emas
tahlil qilish | aniq ko ‘rsata dalillar bilan xususiyatga

olish tahlil giladi ega
Xatolarni Aniqlangan Har bir xato Xatoni Xatoni tan olmaydi yoki
anglash va xato uchun uchun aniq aniqlaydi, vechim taklif etmaydi
tuzatish konkret yechim taklif etadi ~ ammo yechim
yo ‘lini yechim taklif umumiy tusda
belgilash etish
Mustagqil Shaxsiy Mustagqil, Xulosa mavjud, Xulosa
fikrlash va porzitsiya va asoslangan ammo asoslash =~ umumlashtirilmagan
xulosa asoslangan xulosalar sust yvoki yo‘q
chigarish xulosaning chigaradi
mavjudligi

4. Peer-feedback mezonlari va indikatorlari
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Mezon Indikator (baholash = Yuqori daraja  O‘rta daraja Past daraja

parametri) (3 ball) (2 ball) (1 ball)
Boshqa talaba =~ Mulohazaning aniqg ~ Mulohaza aniq Mulohaza Mulohaza
ishiga asosli misol va dalillarga misollar bilan umumiy, dalilsiz yoki
mulohaza tayanish darajasi dalillangan qisman yuzaki
bildirish dalillangan
Konstruktiv Aniq yaxshilash Amaliy, Taklif beradi, = Taklif bermaydi
taklif bera yo ‘nalishini bajarilishi ammo aniqlik  yoki mavhum
olish ko ‘rsatish mumkin yetarli emas
bo ‘Igan taklif
beradi
Mulogot Fikr bildirish To ‘lig Asosan etikaga Etika
etikasiga rioya | uslubining hurmatli xushmuomala mos, ayrim qoidalariga
qilish va professional va professional qo ‘polliklar rioya
ekanligi uslubda bor qilinmaydi

Ushbu jadvallardagi indikatorlar talabalarga oldindan tanishtiriladi va har bir portfolio
materialini baholashda namuna (referens) sifatida qo‘llaniladi. Natijada baholovchi (o‘qituvchi
yoki tengdosh baholovchi) umumiy taassurotga emas, balki aniq ko‘rsatkichlarga tayanadi. Bu
baholash obyektivligini sezilarli darajada oshiradi [Zhang C. 2023; Scoupe R. 2024. Rogge T.
20245].

Elektron portfolio asosida baholashni bosqichma-bosqich tashkil etish

Diagnostik bosgich. Mazkur bosqichda talabaning boshlang‘ich nutqiy-lingvistik
ko‘nikmalari yuqorida keltirilgan indikatorlar asosida aniglanadi. Bunda quyidagi materiallardan
foydalanish mumkin:

— og‘zaki nutq yozuvlari va videochiqishlar;

— yozma topshiriqglar;

— refleksiv esse va qisqa tahliliy yozuvlar;

— avvalgi ishlarga asoslangan dastlabki tahlil [Zhang C. 2023; Karim A.2024].

Rivojlantirish bosgichi. Bu bosqgichda talaba elektron portfolio bilan muntazam ishlaydi. U
yozma ishlarini to‘ldiradi, og‘zaki chiqishlarini joylaydi, refleksiv qaydlar yozadi va peer-
feedback jarayonida ishtirok etadi. Har bir material yuqoridagi indikatorlar bo‘yicha ball bilan
baholanib boriladi. Bu rivojlanish dinamikasini sonli ko‘rsatkichlarda kuzatish imkonini beradi.
Natijada talaba:

— nutqdagi xatolarni aniqlashni;

— fikrni mantiqiy va izchil ifodalashni;

— mustaqil tahlil yuritishni;

— baholash mezonlariga tayangan holda o‘z ustida ishlashni o‘rganadi [Scoupe R. 2024;
Rogge T. 20245].

Mustahkamlash bosqichi. Yakuniy bosqichda talabaga tegishli portfolio materiallari
umumlashtiriladi va oldingi ishlar bilan qiyosiy tahlil qilinadi. Diagnostik va yakuniy
bosqichlardagi ball ko‘rsatkichlari taqqoslanadi, bu esa rivojlanish dinamikasini aniq sonlarda
ifodalash imkonini beradi. Bu bosqichda quyidagilar asosiy ko‘rsatkich sifatida olinadi:

— og‘zaki nutqning rivojlanish darajasi;

— yozma nutqdagi izchillik va savodxonlik;

— refleksiv yozuvlarning mazmuni va chuqurligi;

— peer-feedback jarayonidagi faollik va konstruktivlik.
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Muhokama. Refleksiv topshiriglar. Elektron portfolio yuqoridagi indikatorlar asosidagi
refleksiv topshiriglar bilan uyg‘un holda qo‘llanganda uning samaradorligi oshadi. Quyidagi
topshiriglar bunda muhim rol o‘ynaydi:

Refleksiv esse. Talaba o‘z yozma ishini tahlil giladi, xatolarini belgilaydi va keyingi
rivojlanish yo‘llarini ko‘rsatadi.

Video-refleksiya. Talaba og‘zaki chiqishini qayta ko‘rib, nutqining aniqligi, ravonligi va
muloqot madaniyatini tahlil giladi.

Peer-feedback topshiriglari. Talabalar bir-birining ishlarini yuqoridagi mezonlar jadvali
asosida baholab, asosli va konstruktiv tavsiyalar beradilar [Scoupe R. 2024; Traga Philippakos Z.
A. 2025; Cambridge D. 2010].

Bunday yondashuv nutqiy faoliyatni kuzatish, o‘z-o‘zini baholash, tanqidiy va mustaqil
fikrlashni rivojlantirishga xizmat qiladi.

Metodik shartlar

Elektron portfoliodan samarali foydalanish uchun quyidagi metodik shartlarga rioya qilish
lozim:

— portfolio materiallari muntazam va tizimli ravishda to‘ldirilib borilishi kerak;

— baholash mezonlari, indikatorlari va ball tizimi oldindan ishlab chiqilib, talabalarga aniq
tushuntirilishi zarur;

— og‘zaki va yozma topshiriglar o‘zaro uyg‘unlikda tashkil etilishi lozim;

— peer-feedback yuqorida keltirilgan aniq indikatorlar asosida olib borilishi kerak;

— refleksiv yozuvlar talabaning o‘z-o‘zini tahlil qilishiga yo‘naltirilgan bo‘lishi zarur
[Scoupe R. 2024, Barrett H. 2010; Cambridge D. 2010].

Xulosa. Xulosa qilib aytganda, elektron portfolio bo‘lajak ona tili o‘qituvchilarining nutqiy-
lingvistik kompetensiyasini — ya’ni til, nutq, kommunikativ va nutq madaniyati komponentlarini
birgalikda — baholash va rivojlantirishda samarali metodik vosita hisoblanadi. Maqgolada taklif
etilgan to‘rt yo‘nalishdagi mezonlar endi aniq indikatorlar va ball asosidagi baholash parametrlari
bilan to‘ldirilgani sababli, ular amaliyotga bevosita tatbiq etish imkoniga ega. U og‘zaki va yozma
nutqni tizimli kuzatish imkonini beradi, refleksiv yozuv va peer-feedback orqali o‘z-o‘zini
baholash ko‘nikmalarini rivojlantiradi, baholash mezonlari standartlashtirilganda esa
obyektivlikni ta’minlaydi. Shuningdek, elektron portfolio talabaning professional rivojlanish
dinamikasini diagnostik va yakuniy bosqichlardagi ball ko‘rsatkichlari orqali sonli tarzda aks
ettirishga xizmat qiladi. Shu bois uni ona tili o‘qituvchilarini tayyorlash jarayonida aniq mezonlar,
indikatorlar va rubrikalar asosida qo‘llash muhim ahamiyat kasb etadi.
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Annotatsiya. Mazkur tadqiqot zamonaviy adabiy ta’lim jarayonida adabiyot o ‘qituvchisi
kompetentliligini  shakllantivishning nazariy-metodik asoslarini yoritishga bag ‘ishlangan.
Magolada “kompetensiya” va “kompetentlilik” tushunchalarining ilmiy-nazariy talqinlari tahlil
qilingan hamda ular o ‘rtasidagi farqlar qiyosiy jadval asosida ochib berilgan. Adabiyot
o ‘qituvchisi  faoliyatining o ‘ziga xosligidan kelib chiggan holda, muallif tomonidan
kompetentlilikning integral ta rifi ishlab chigilgan va uning tarkibiy gismlari (shaxsiy, maxsus va
ijtimoiy kompetentlilik) tasniflangan. Tadgiqot doirasida adabiyot o ‘qituvchisining kasbiy
kompetentliligini rivojlantirish orgali o ‘quvchilar badiiy tafakkurini, estetik didini hamda
ma’naviy-axloqiy qadriyatlarini shakllantirish mexanizmlari ilmiy-amaliy jihatdan asoslab
berilgan. Tadgiqot natijalari o ‘qituvchilarning kasbiy mahoratini diagnostika qilish va ta’lim
sifatini yangi bosqichga ko ‘tarishda muhim ilmiy-amaliy ahamiyat kasb etadi.
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Annomauusn. /lannas paboma noceéaujena 0CeeweHulo meopemuKo-muemoooi0eudecKux
OCHO8 (hopMUPOBaHUs KOMHEMeHYUuU npenooasamens Tumepamypvl 8 npoyecce co8pemeHHO20
qumepamypHozo  obpazosanus. B cmamwve  ananuzupyromcs — HayuHo-meopemudecKue
unmepnpemayuy NOHAMUL «KOMNEMeHYUs» U KKOMNEeMeHYUs» U BblAGIAIOMC PA3IUYUUSL MEHCOY
HUMU HA OCHO8e CpagHumenvHou mabnuyvl. Hcxoos u3 cneyuguku  OesmenrbHOCMU
npenooasamelisi IUmepamypsl, aemop paspabomana yeiocmuoe onpeoeieHue KoMnemeHyuu u
Kaaccughuyuposana ee KOMIOHeHMyl (TUYHOCMHASA, CHeYUANbHAS U COYUATbHASL KOMNemeHyus). B
PAMKAX UCCLe008AHUSL HAYYHO U NPAKMUYECKU O0OOCHOBAHbI MEXAHUIMbL  (HOPMUPOBAHUSL
XY002HCeCMBEHHO20 MbIUIEHUS, ICMEMUYEcKo20 6KYca U OYXO8HO-HPABCMGEEHHLIX YEHHOCMel
VUauuxcs — NOCpeOCmEoOM — pas3sumusi  NpopecCUOHAIbHOU — KOMNEMeHMHOCU  yuumens
aumepamypul. Pe3ynomamul ucciedoeanus umerom 8axcHoe HayyHO-NPAKMu4eckKoe 3HavyeHue s
OUACHOCMUKU NPOGHeCCUOHATbHBIX HABBIKOS Yyuumenel U NO8bluleHUsl Kayecmea 00pa308anus 00
HO8020 YPOBHSI.

Knrouesvie cnosa: xomnemenmnocmos, KoOMnemeHyus, JTUYHOCMHASL KOMNEMEHMHOCMb,
cneyuanbHas KOMNEemeHmHOCmb, COYUATbHASL KOMNEmMeHMHOCMb.

Kirish. Xalgaro pedagogik amaliyotda, ta’lim tizimida kompetensiyaviy yondashuv o‘tgan
asrning 60-yillaridan shakllana boshlangan bo‘lsa, bugungi kunda u ta’lim samaradorligini
belgilovchi asosiy metodologik omil sifatida e’tirof etilmogda [Muslimov, 2013, 9]. So‘nggi
yillarda ko‘plab davlatlar qatori O‘zbekistonda ham Davlat ta’lim standartlarida, ta’lim shakllarida
kompetensiyaviy tamoyillarga ko‘ra tuzilishiga alohida e’tibor qaratilmoqda [Mirzayeva, 2020, 23].

Materiallar va metodlar. Mazkur maqola adabiyot o‘qituvchisi kompetentliligi
muammosini nazariy jihatdan o‘rganish va umumlashtirishga bag‘ishlangan bo‘lib, ilmiy
adabiyotlarni tanqidiy tahlil qilish metodologiyasiga asoslangan. Ilmiy izlanishlarning
informatsion bazasini pedagogika, psixologiya va adabiyot o°qitish metodikasi sohasida yaratilgan
ilmiy maqolalar, monografiyalar, darsliklar, o‘quv qo‘llanmalar hamda dissertatsiya materiallari
tashkil etdi. Manbalarni tanlab olishda adabiyot o‘qituvchisi kompetensiyasiga bevosita
aloqadorligi, mahalliy va xorijiy tadqiqotchilarning fundamental ilmiy ishlari hamda so‘nggi
yillarda nashr etilgan dolzarb ilmiy-metodik adabiyotlar mezon sifatida olindi. Ishning maqsad va
vazifalaridan kelib chiqib, kompetentlilik tushunchasining mohiyatini ochib berish uchun nazariy
tahlil va adabiyotlar sharhi; turli olimlar va metodistlarning ta’riflarini o‘zaro solishtirish uchun
qiyosiy tahlil; tahlil gilingan barcha ilmiy fikrlarni umumlashtirib, xulosa chiqarish uchun sintez
metodlaridan foydalanildi. Ushbu metodologiya yig‘ilgan ma’lumotlarni xolisona o‘rganish va
ilmiy asoslangan xulosalarga kelish imkonini berdi.

Muhokama. Adabiyot o‘qituvchisi kompetentliligining nazariy-metodik poydevorini
shakllantirish, birinchi navbatda, ta’limiy tadqiqotlarda keng qo‘llaniladigan «kompetentlilik»
tushunchasining fundamental mazmuni, asosiy xususiyatlarini o‘rganish va tahlil gilishni tagazo
etadi. Shu sababli maqolada ushbu tushunchaning mohiyatini ochiqlash adabiyot o‘qituvchisi
uchun tatbiqini ishlab chiqish magsadida A. V. Xutorskoy [1], S. Y. Shishov [2], N. M. Boritko[3],
S. I. Ojigov[4], Yu. N. Moskvichev[5], M. L. Birnbaum va E. Daily[6], M. Aiman[7], A. K.
Markova[8], V. Jeltov[9], M. A. Choshanov[10], Yu. G. Tatur[11], N. Muslimov va boshqalar[12],
0. Qo‘ysinov[13], U. Tursunova[l4], M. Xidirova[l5]larning ishlaridagi kompetensiya va
kompetentlilik tushunchalarini bir-biridan farqlashga doir qarashlarni tahlil qildik. Ular ichida
kompetensiyaga bir tomondan ma’lum bir sohada ijobiy natijalarga erishish uchun oldindan
belgilab qo‘yilgan, ish joyiga xos bo‘lgan sifat, kasbning o‘ziga xos xususiyatlari, faoliyatning
ijtimoiy jihatdan joriy etilgan modeli, ma’lum bir sohadagi faoliyatning obyektiv belgilarini oz
ichiga olgan kasbiy mezon sifatida qaralasa (A. V. Xutorskoy, N. M. Boritko, Yu. N. Moskvichev),
ikkinchi tomondan uning o‘zi bila oladigan va qila oladigan masalalari, vazifalari, huquqlari
doirasi, yetarli yoki yaxshi malakaga egalik; bilim, ko‘nikma, qobiliyat, munosabat va xatti-
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harakatlar majmui; subyektdan tashqari fenamenon, unga egalik qilish obyekti sifatida ta’sir
o‘tkazuvchi; doimo yangiliklardan xabardor bo‘lish, oz ustida ishlash, faoliyatini faol amalga
oshirish imkoniyati sifatida insonning shaxsiy salohiyati bilan bog‘liq holda ta’riflanadi (S. I
Ojigov, Marvin L. Birnbaum va E. Daily, Muhammad Aiman, V. Jeltov, M. A. Choshanov, U.
Tursunova). Shuningdek, S. Y. Shishov tomonidan kompetentlilikka, biror (kasbiy) vazifani
bajarish layoqatiga va imkoniyatga egalik, uni amalga oshirishga tayyorlik, xususan ma’lum bir
harakatlar natijasi sifatidagi fikrlar bildirilgan. Ular asosida kompetentlilikning umumiy ta’rifini
ishlab chiqadigan bo‘lsak, uni fanga oid bilimlar, shaxsiy-psixologik sifatlar, ko ‘nikmalar,
ma’lum faoliyatda amaliy tajriba asosida shakllantirilgan, ish faoliyatda duch kelingan
muammolarni hal eta olish qobiliyatiga egaligi va tayyorligining yaxlit ko ‘rinishi, shaxsning
integrativ va jamlangan tavsifini bildiruvchi, kasbiy faoliyatda namoyon bo ‘luvchi xususiyat
sifatida tahlil qilish mumkin.

Adabiyot o‘qituvchisiga xos bo‘lgan kompetentlilikning o°‘zi nima ekanligini
aniqlashtirishda faqat bir yoqlama ta’lim natijasi, kasbiy mezon yoki shaxsiy salohiyat sifatida
emas, balki ularning barini 0‘z ichida aks ettiradigan xususiyat sifatida kiritishni lozim ko‘rdik.
Chunki adabiyot o‘qituvchisi uchun ta’lim berish davomida belgilab qo‘yilgan kasbiy mezonlar
(adabiyot tarixi, nazariyasi va adabiy tanqid bo‘yicha fundamental bilimga ega bo‘lish, interfaol
metodlar, muammoli ta’lim texnologiyalarini qo‘llash, adabiyot darslarida zamonaviy AKT
vositalaridan samarali foydalanish, har bir o‘quvchining badiiy idrokiga mos ravishda dars
jarayonini tashkil etish va boshqalar) mavjud bo‘lib, ularni amalda qo‘llay olishida shaxsiy
salohiyati asosiy o‘rinni egallaydi. Shu asosda faoliyat yuritish esa adabiyot o‘quv fani orqali
o‘quvchilarda badiiy tafakkurni shakllantirish, estetik didni tarbiyalash hamda yuksak ma’naviy-
axloqiy qadriyatlarni singdirishdek ko‘zlangan magsadga erishishda — ta’lim natijasini ko‘rsatish
muhim ahamiyat kasb etadi.

Natijalar. Adabiyot o‘qituvchisining kompetentliligi — o ‘qituvchining filologik va
pedagogik bilimlari, yuksak estetik didi va shaxsiy-psixologik sifatlarining uyg ‘unligiga
asoslangan, badiiy matnni tahlil va talqgin etish, ta’limiy-tarbiyaviy jarayonni innovatsion
texnologiyalar bilan boyitish hamda o ‘quv faoliyatidagi murakkab muammoli vaziyatlarni ijodiy
va ongli bartaraf etish qobiliyatini aks ettiruvchi integral kasbiy tavsifdir. Kompetentli adabiyot
o‘gituvchisida kasbiy kompetensiyalarni egallash natijasida shakllangan o‘ziga xos shaxsiy
sifatlari, bilim, ko‘nikma va malakalar majmuyiga ega hamda pedagogik faoliyat mezonlari
asosida maksimal ta’limiy natijalarga erishishga qodir bo‘lgan pedagogik shaxs xususiyati ham
aks ettiradi. Adabiyot o‘qituvchisi ushbu xususiyatga tinimsiz mehnati, kasbida fidoyiligi, cheksiz
matonati orqali erishadi va shu yo‘lda o‘z kompetentliligini namoyon qiladi.

Akademik ilmiy muhitda har xil ma’nolarga ko‘ra ta’riflangan “kompetensiya” va
«kompetentlilik» atamalarini turli xil ta’riflarni ko‘rib chiqib, adabiyot o‘qituvchisiga xos
xususiyatlarni quyidagicha ishlab chiqdik:

ADABIYOT O‘QITUVCHISI
Kompetensiyasi Kompetentliligi
Natijalarga e’tibor | Davlat tomonidan | O‘quvchining xulg-atvor | O‘qituvchi adabiyot
qaratish belgilangan yoki xatti-harakatlariga darslari orqali
o‘quvchilarda e’tibor qaratishi o‘quvchidagi insoniy
shakllantirilishi fazilatlar va xulq-
lozim bo‘lgan atvorni qanday ijobiy
talablar, tomonga
kompetensiyalarga o‘zgartirayotganiga
e’tibor qaratish ahamiyat garatadi
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Kasbiy vazifalar

Metodik-didaktik — | Insonga xos xususiyatlar Adabiyot
doirasidagi darsni rejalash, o‘qituvchisini 0z
xususiyatlarni o‘quv dasturi va kasbiy
tavsiflaydi standartlari asosida xususiyatlariga
tashkil qilish, e’tibor qaratishi,
o‘quvchilarda nutqiy malakasini oshirishi,
savodxonlikni adabiy seminar
ta’minlash; treninglarda ishtirok
natijalarni baholash etishi
Ishni bajarish Fundamental adabiy Yugqori ish Adabiyot
uchun zaruriy bilim va samaradorligiga ega o‘qituvchisining
malaka va bilim savodxonlik, professional adabiyot adabiyotga va badiiy
talablarini o‘z metodik mahorat, o‘qituvchisiga xos ichki so‘zga bo‘lgan
ichiga oladi notiqlik, pedagogik sifatlar muhabbati,
odoblarga ega pedagogik sezgirligi,
bo‘lishi madaniyati, ta’sirli
so‘zlash qobiliyati,
ichki energiya va
kreativlik bilan
o‘quvchilarga estetik
zav(q va ma’naviy
ozuga berishi
Fagat adabiyot oid | Boshqa sohalardan | Shaxslararo uzatiladigan Dars o‘tish
bo‘lgan maxsus farqli ravishda tajribalariga qaratilgan | metodikasi, AKTdan
bilimlarni adabiyot foydalanish, interfaol
egallashga o‘qituvchisining o‘yinlarni tashkil
qaratilgan mutaxassislik qilish kabi universal
bilimlari, tahlil va ko‘nikmalarni
talgin qilish gamrab oluvchi
ko‘nikmalari, umumkasbiy
og‘zaki va yozma ko‘nikmalarni
nutq savodxonligi o‘zlashtirish
haqida bilimlarga
ega bo‘lish
Adabiyot Fan olimpiadalari Xatti-harakatlari va O‘quvchilarini
o‘qituvchisi kasbiy o‘quvchilarning munosabatlari orqali yutugqlarida,
faoliyatdagi egallagan natijalari, baholanadi savodxonlik
samaradorligi xalqaro ko‘rsatkichlarida,
orqali baholanadi sovrindorliklari, yuqori natijalarga
o‘quvchilarini erishishida
savodxonlik o‘qituvchining
ko‘rsatkichi, shaxsiy sifatlari,
dasturni baxs-munozaralarda
o‘zlashtirishi orqali sabrliligi,
baholanadi

muvozanatni ushlay
olishi, badiiy tahlil
jarayonlarida
xolisona yondasha
olishi kabi
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xususiyatlari orqali
belgilanadi.
Adabiyot fanini O‘qituvchining Adabiyot orqali O‘qituvchining
o‘rgatishga darsni texnik o‘quvchini ma’naviy- badiiy so‘z orqali
yo‘naltirilgan jihatdan mukammal axloqiy jihatdan o‘quvchi qalbini zabt
o‘rgatishi va o‘quv tarbiyashga etishi, uni estetik
dastur talablarini yo‘naltirilgan jihatdan tarbiyalashi
bajarishi va shaxs sifatida
shakllantirishiga
1jobiy ta’sir
ko‘rsatishi

Umuman olganda, adabiyot o‘qituvchisining kompetensiyasi nima qilish (funksional
bajaradigan ishlar) va adabiyot o‘qituvchisi kompetentliligi yoki kompetentli adabiyot o‘qituvchisi
esa qay darajada bajara olishi (shaxsiy kasbiy yetuklik) deya izohlash mumkin. Adabiyot
o‘qituvchisi kompentliligi kasbiy faoliyatni muvaffaqiyatli amalga oshirishda kerak bo‘ladigan
harakatlar, muammolarga yechim topish va qarorlar qabul qilish hamda o°zini professional
darajada to‘g‘ri harakatlantirish qobiliyatini ham ifodalaydi. Shuningdek, ushbu atamani nazariy
bilimlarni amaliyotga tatbiq etishga nisbatan ham qo‘llash mumkin.

Kompetentlilik integral murakkab tarkibga egaligiga ko‘ra O. Qo‘ysinov tomonidan
integrativ,  ijtimoiy-psixologik, boshqaruv  faoliyatining muayyan sohalari boyicha
kompetentlilikka; mazmuni va tuzilishiga ko‘ra kognitiv, faoliyatli, operasion-texnologik, shaxsiy,
ma’naviy-motivatsion, reklefsiv, darajalanishiga ko‘ra esa bazaviy, instrumental va operatsion-
texnologik darajalariga ajratiladi [Qo‘ysinov, 2019, 58]. Tadqiqotchi I. Soliyevning fikricha
kompetentlilik maxsus, ijtimoiy, shaxsiy va individual turlarga ajratilsa, N. Muslimov tomonidan
B. G. Ananev, V. N. Myasishev, N. V. Kuzminina, A. K. Markova ishlarini tahlil qilish asnosida
uch asosiy guruhi qayd etiladi:

1. O‘z-o°‘ziga, shaxs sifatida, hayot faoliyati subyekti sifatida munosabatda bo‘ladigan
kompetentlilik;

2. Insonning boshga odamlar bilan o‘zaro munosabatlariga taallugli kompetentlilik;

3. Insonning barcha turdagi va shakldagi faoliyatiga taaluqli kompetentlilik [Muslimov,
2013, 31].

Tadqiqotchi O. Qo‘ysinov ishida kompetentlilik murakkab xususiyatli, turli darajalarga ega
xususiyat sifatida qaralgan bo‘lib, har tomonlama qamrab olingan ta’riflarni ishlab chiqishga
e’tibor beriladi. Lekin biz, adabiyot o‘qituvchisini kompetentliligining tarkibiy qismlarini N.
Muslimov, L. Soliyev tasniflarida berilgan turlar asosida ajratib talqin qilishni muvofiq topdik va
uning shaxsiy, maxsus va ijtimoiy kompetentlilik turlariga ajratdik.

Adabiyot o‘qituvchisining shaxsiy kompetentliligi — bu pedagogning o°zini jamiyat va ta’lim
jarayonida erkin, yetuk shaxs sifatida namoyon eta olishi, o‘zining ichki ma’naviy salohiyati,
estetik qadriyatlari hamda insoniy fazilatlari orqali o‘quvchilarga tarbiyaviy ta’sir o‘tkaza olish
qobiliyati.

Adabiyot o‘qituvchisining maxsus kompetentliligi — bu pedagogning o‘zbek va jahon
adabiyoti tarixi, nazariyasi hamda tanqidchiligini mukammal bilishi, badiiy asarlarni estetik va
tahliliy yondashuvlar asosida o‘quvchilar ongiga yetkaza olishi, muayyan asar matnidagi yashirin
ma’nolar va qahramonlar ruhiyatini ochib berishga qaratilgan ixtisoslashgan (boshqa sohaga
ko‘chirib bo‘lmaydigan) fundamental bilim va amaliy ko‘nikmalar majmui.

Adabiyot o‘qituvchisining ijtimoiy kompetentliligi — bu pedagogning maktab ma’muriyati,
pedagogik jamoa va ota-onalar bilan ishonchli hamkorlikni yo‘lga qo‘ya olishi, jamoatchilik
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fikrini hisobga olgan holda yoshlarni milliy va umuminsoniy qadriyatlar ruhida tarbiyalashda oila
va maktab aloqalarini mustahkamlash qobiliyatidir.

Xulosa. Umumlashtirib aytganda, adabiyot o‘qituvchisi kompetentliligining nazariy
asoslarini aniqlash va uning tarkibiy sifatlarini tizimlashtirish zamonaviy ta’lim jarayonini sifat
jihatidan yangi bosqichga ko‘tarishning fundamental shartidir. Ushbu kompetentlilikka xos
xususiyatlarni ishlab chiqish va amaliyotga tatbiq etish o‘qituvchining kasbiy mahoratini
diagnostika qilish, pedagogik muammolarni ijodiy hal etish hamda o‘quvchilarda badiiy tafakkur
va estetik didni shakllantirishda muhim ilmiy-amaliy ahamiyat kasb etadi.
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Annomavusn. B oannoti cmamove uzyuaiomes 4ucia, YnOMAHymele 8 namsamuuke «Aeecmay,
UX 3Hauenue u CYwHOCmbv, a Makxdxice OmHOUleHUue K yuciam 6 sopoacmpusme. AHanusupyemcs
AKMUBHOE UCNONb306AHUE HUCEN 6 2IABHOM 0e8u3e 30pOoacmpusmd, pAa3IUdHbIX 00blYaax U
Mpaouyusx, 6 4YacmHOCMU, 6 UYEPeMOHUU 3A6A3bl8AHUS NOACA, a4 MAKIHCE C6A3b MeHCOY
npazoOHO8aHUEM wecmu Npa3OHUKO8 COMBOPEHUs MUpa O2HENOKIOHHUKAMU 6 OnpedenenHoe
8pems 200d, OCHOBAHHBIM HA NPeOCMasieHuu 0 comeopenuu mupa Axypa Mazoou 3a wiecms Onetl,
U YUCAAMU.

Kniouegvie cnosa: «Asecmay, 3opoacmpusm, mMaszoausm, 4ucio, YUCio mpu, YUCio namo,
yucno wecms, nosc, I axanoop.

Kirish. Zardushtiylik ta’limoti yaratilgan paytda diniy emas, balki axloqiy garashlarning
majmuyi sifatida xalq orasiga kirib borganligi avestologiyada qayta-qayta ta’kidlangan. Zardusht
yakka xudolilik va dualistik garashlarning o‘ziga xos birikuvini yaratib, dinda o‘zgacha tizimni
barpo qildi. Ezgulik va yovuzlik o‘rtasidagi qarama-qarshilik haqiqat va yolg‘on o‘rtasidagi
kurashdan iborat edi. Otashparastlar yaxshi yoki yomon fikrlari, so‘zlari va amallarida ana shu
haqiqat va yolg‘onni namoyon qiladilar (Rahmonov, 2017). “Avesto”’dagi ijtimoiy adolatga
yo‘g‘rilgan, nihoyatda insonparvar qarashlar nafagat inson, balki butun borliqg, tuproq, havo, suv,
koinot, yulduzlar, hayvonlar, hasharotlar, parranda-yu darrandalar yaxlit olamining o‘zaro
munosabatlari orqali inson ma’naviy-axloqiy me’yorlarini ilk bor ishlab chiqdi. Inson faoliyati,
xatti-harakatlari va munosabatlarining qonuniyatlarini dastlabki ko‘rinishlarda yuzaga keltirdi. Bu
qarashlarni ilgari surishda raqamlar bilan bog‘liglik ham ko‘zga tashlanadi.

Materiallar va metodlar. Ushbu maqolani yozishda ‘“Avesto’ning Asqar Mahkam
tomonidan amalga oshirilgan tarjimasi (“Avesto”, 2001), T. Mahmudovning “Avesto” haqida”, N.
Jo‘rayevning “Avesto” zarurati” maqolalari, 1. Jabborovning “Antik madaniyat va ma’naviyat
xazinasi” (Jabborov, 1999) kitoblaridan foydalanildi. Shuningdek, ragam va undagi mohiyatni
ochish magsadida S. Borodinning “Yucno u muctuka” [Borodin, 1975], M. Jo‘rayevning “Sehrli”
raqamlar siri” [Jo‘rayev, 1990], N. Nizomiddinovning “Qadimgi Xitoy tarixi, diniy e’tiqodi va
madaniyati” kitoblaridan ko‘chirmalar olindi[Nizomiddinov, 2014]. Tahlilda tarixiy, qiyosiy-
tipologik va sotsiologik tahlil metodlaridan foydalanildi.

Natijalar va ularning tahlili. “Avesto”da ezgulik va yozuvlik o‘rtasidagi kurash asosida
ikkilik yotadi. Bir-biriga qarama-qarshi qarashlarni ilgari surgan Xurmuzd va Axriman o‘rtasidagi
kurash ikkilikda namoyon bo‘ladi. Shuningdek, “Avesto”da uchlikka qat’iy amal gilinadi. Uning
bosh shiori bo‘lgan ezgu fikr, ezgu so‘z va ezgu amal Zardusht tomonidan shunday olqgishlanadi:
“...ezgu fikr, ezgu so‘z va ezgu amalni olgishlayman... Men barcha yomon fikr, yomon so‘z va
yomon amaldan yuz buraman” (“Avesto”, 2001, 235).

Ezgu fikr, ezgu so‘z, ezgu amal — zardushtiylik axlogining asosiy uchligi. Mazdaparast butun
hayoti davomida ushbu uchlikni o‘zida mujassam etmog‘i kerak. Shuning uchun ham
“Avesto”ning juda ko‘p o‘rinlarida, xususan, “Yashtlar” qismidan joy olgan “AhuraMazda
qasidasi”’da bu uchlikka bo‘lgan e’tiqod yaqqol ko‘zga tashlanadi: “Madh etaman ezgu fikrat,
ezgu kalom, ezgu amal ila ezgu fikrat, ezgu kalom, ezgu amalni. Jami ezgu fikrat, ezgu kalom,
ezgu amalga bag‘ishlanaman, jumla yovuz fikrat, yovuz kalom va yovuz amallardan yuz buraman”
(“Avesto”, 2001, 146).

Har bir otashparast umri davomida ezgu fikr, ezgu so‘z va ezgu ishlarga intilib yashaydi va
bu bilan o‘zini jannatga o‘tishga tayyorlab boradiki, u ham uch bosqgichdan iborat: birinchi bosqich
— humata, ikkinchisi — xuxta, uchinchisi — hvatsta. O‘limdan so‘ng marhum ruhi ustidan
o‘tkaziluvchi hisob-kitob jarayonida Haqiqat ilohi Rashn amallarni tarozuda o‘lchab ko‘radi.
Tarozuning bir pallasida ezgu fikr, so‘z va amallar, boshqasiga esa yovuz fikr, yovuz so‘z va yovuz
amallar qo‘yiladi. Agar ezgu fikr, ezgu so‘z va ezgu amallar salmog‘i yovuz fikrat, so‘z va amallar
salmog‘idan ko‘plik qilsa, marhum ruhi yuqoriga — jannatga, AhuraMazdaning yorug‘ maskaniga
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parvoz qiladi; agar teskarisi bo‘lsa, Anhra Manu va devlar jamiyatining mashaqqatli domiga
g‘arq bo‘ladi. Zardushtiylar o‘limdan keyingi uch kun davomida marhumning ruhi shu dunyoda
kezib yurishiga ishonishgan (Raximov, 2007).

Olov yoqish uchun asosan, uch unsurdan — quruq va toza o‘tindan, quruq barg yoki o‘tlardan,
oz miqdordagi hayvon yog‘idan foydalanishgan. Shu yo‘l bilan, ya’ni o‘simlik olamidagi ikkita
va hayvonot olamidagi bitta unsurning kuchi bilan olov ham suv singari kuchga ega bo‘ldi, deb
qaralgan. Yana shunisi e’tiborliki, olov bir kunda uch mahal — tongda, tushda va kechki namoz
vagqtlarida yogqilgan (“Avesto”, 2001).

Buyuk din arboblaridan biri bo‘lgan Zavt “Avesto”ning butun mohiyatini tashkil etgan
beshta xususiyatni tilga olib o‘tadi: “Besh narsaga bog‘langanman. Besh narsadan chekinganman.
Ezgu fikrga bog‘langanman. Yovuz fikrdan chekinganman. Ezgu kalomga bog‘langanman. Yovuz
kalomdan chekinganman. Ezgu amalga bog‘langanman. Yovuz fikrdan chekinganman.
Bo‘yinsunguvchiga bog‘langanman. Bo‘yin toblaguvchidan chekinganman. Ashah — haqiqatga
bog‘langanman. Durujdan chekinganman. Ikki miynuning eng so‘nggi kurashi bosh ko‘taradigan
qiyomat kuniga qadar shundayman” [“Avesto”, 2001, 78]. Demak, “Zavt timsolida komil insonga
xos alomatlarni, yer yuzida fagat shodmonlik va ezgulik olib keladigan zotni ko‘ramiz. Zavt
bunday magsadlarni amalga oshirishda mazdaparastlikka tayanadi va uni asosiy qurol qilib oladi”,
— deydi adabiyotshunos olim N. Rahmonov (Rahmonov, 2017, 123).

Bizningcha, Zavt bu ezgu maqgsadlarni amalga oshirishda mazdaparastlikdagi buyuk
beshlikka tayanadi. Chunki mazdaparastlikda besh raqamiga alohida e’tibor berilganligi bois bu
raqam bilan bog‘liq holatlar ularning muqaddas odatlarida ham aks etgan. “Fravarahnihi...” deb
boshlanuvchi iqror duosining o‘qilish jarayoni bunga yaqqol misol bo‘lishi mumkin. Bu igror
“Avestoning barcha bo‘limlarida o‘rni-o‘rni bilan takrorlanadi. Zardushtiylar bir kecha-kunduzda
bir necha bor belbog*® (kamar) bog‘laganlar va har bir belbog‘ bog‘langanda ushbu iqror duosini
o‘giganlar. Belbog‘ (kamar) bog‘lash zardushtiylarning muqaddas odatlaridan bo‘lib, bu odat yetti
yoshdan to o‘n besh yoshgacha bo‘lgan davrda amalga oshirilgan. Har bir zardushtiy o‘n besh
yoshga to‘lgunga gadar yoki o‘n besh yoshga to‘lgach, balog‘atga yetganligi va mazdaparastlar
safiga qo‘shilganligining alomati sifatida sudra kiyib, kamarband bog‘lagan.

Kamarband bog‘lash har bir zardushtiy hayotidagi muhim voqea bo‘lganligi sababli maxsus
marosim sifatida o‘tkazilgan. “Yangidan tug‘ilish”, “yangidan yaralish” yoxud “yangidan
tug‘ilmoq” ma’nolarini anglatuvchi kamar bog‘lash marosimi zardushtiyning ma’naviy, diniy
jihatdan qayta tug‘ilishi hisoblangan. Shunisi e’tiborliki, kamarbandning to‘qilishi, uning yosh
mazdaparst beliga bog‘lanish jarayonlari ham ragamlar bilan uzviy bog‘liq. Belbog* yoki diniy
kamarband oq qo‘yning yetmish ikki tola yungidan mo‘bad ayol (din peshvosi sanalgan ayol)
tomonidan to‘qgilgan. O‘n ikkita toladan iborat bo‘lgan jami yetmish ikki tolali kamarbandning
ramziy ma’nolari quyidagicha: ya’ni yetmish ikki tola “Avesto’ning muhim qismi bo‘lgan yetmish
ikkita gotni anglatgan, har biri o‘n ikki toladan iborat bo‘lgan olti rishta esa o‘n ikki oy davomida
mazdaparastlar tomonidan nishonlangan oltita diniy marosimga ishora bo‘lgan. Bu oltilik rishta
uch marta aylantirib bog‘langan, uchlik ham bu dinning bunyod va asosi bo‘lgan ezgu niyat, ezgu
so‘z va ezgu amalga ishora qilgan. Kamarband bog‘langanda to‘rt tugun qilingan: rishta kamar
atrofidan ikkinchi marta aylantirilganda oldindan ikki tugun qilingan, uchinchi marta
aylantirilganda esa orqadan ikki tugun qilingan.

Bu to‘rt tugun “Bundahishn”da quyidagicha sharhlangan: birinchi tugun yakkayu yagona
Yaratguvchining borligiga ishora, ikkinchi tugun mazdaparastlik dinining barhaq va ahuraviy
ekaniga ishora, uchinchi tugun Zardushtning payg‘ambarligiga ishora bo‘lsa, to‘rtinchi tugun ezgu
niyat, ezgu so‘z va ezgu amalga ishonch belgisidir. Demak, mazdaparstlarning ushbu marosimida
qo‘llanilgan raqamlar o°ziga xos mohiyatga ega bo‘lib, bunga ragamlarga bo‘lgan e’tiqodning bir
namunasi sifatida qarash mumkin. Shuningdek, ularning e’tiqodlari bo‘yicha sudra kiymagan va
kamarband bog‘lamagan o‘n besh yoshdan oshgan mazdaparastning har bir bosgan qadami buyuk
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gunoh sanalganligi uchun ham har bir zardushtiyning egnida sudra, belida belbog‘ bo‘lishi shart
bo‘lgan.

Qarashlarga ko‘ra, o‘n besh yoshdan so‘ng mazdaparastlarning maxsus belbog‘ini bog‘lab,
sudra libosini kiymagan holatida uch odim tashlagan odam saravushu-charana qamchini bilan
o‘ttiz marta savalanadi. Bu o‘rinda aynan “uch odim” tushunchasini turkiy xalglar og‘zaki ijodida
keng qo‘llanilgan uchlik an’anasi bilan bog‘liq deyish mumkin. To‘rtinchi odimi quyida
aytilganidek, devlar izmida bo‘ladi: “Shunda nayrangboz dev duruj javob berdi: — Ey porso! Ey,
qudratli Surush! Mening to‘rtinchi narim — xoh er, xoh ayol bo‘lsin — o‘n besh yoshdan so‘ng
belbog® bog‘lamagan va sudra kiymagan kimsadir. To‘rtinchi odimidan so‘ng biz — devlar uning
til va miyasini chalg‘itib tashlaymiz, undan so‘ng u butun qudrat bilan tashlagan odimi tufayli
Sipandmiynu olamini vayron qilmoqqa boshlaydi, jodugarlar va gumrohlar kabi tiriklikni barbod
etadi” [“Avesto”, 2001, 132].

Yana shunisi e’tiborliki, kamarband bir kecha-kunduzda besh holatda yechilib, qayta
bog‘langan: uyqudan turganda, qazoyi hojatdan keyin, ibodatdan avval, issiq suvda tana yuvilgach
va ovqatlanishdan avval [“Avesto”, 2001, 97]. Har bir yechilib, qayta bog‘lanayotganda bel
bog‘lamoq duosi zikr qilingan, bu duolarida Yaratguvchi madh etilgan, Axrimanga nafrat o‘qilgan.

Avestoshunos Mehrdod Bahor kamar bog‘lamoq haqida gapirib, zardushtiylarning fikricha,
kamar inson tanasini ikkiga ajratib turuvchi devor ekanligini, tananing yuqori qismida yaxshi
amallar vujudga kelishi, pastki qismida esa Axriman yomon amallarni ro‘yobga chiqarishi
mumkin, deydi. Demak, bunda ham ‘“Avesto”’ning bosh g‘oyalaridan biri bo‘lgan ezgulik va
yozuvlik o‘rtasidagi kurash timsolini ko‘rish mumkin.

Olamning yaratilishi, dunyoning paydo bo‘lishi, undagi mavjudotlarning yuzaga kelish
jarayoni doimo insoniyatni qiziqtirib kelgan. Har bir diniy oqim vakillari olamning yaratilishini
0°z ilohlari nomi bilan bog‘lashgan va o‘zlari sig‘inadigan xudo(lar) qudratini ko‘z-ko‘z qilishga
harakat qilishgan. Mazdaparastlar e’tiqodiga ko‘ra, olam, butun koinot Ahura Mazda tomonidan
yaratilgan. Ahura Mazda olamni olti kunda yaratgan, degan garashni ilgari surgan otashparastlar
yilning muayyan bir vaqtida oltita xilqatning yaratilish bayramlarini nishonlaydilar. Bu bayramlar
“gahinbar” yoki “gahanbor” deb yuritilgan. Bular: birinchisi — osmonning yaratilishi, ikkinchisi —
suvning yaratilishi, uchinchisi — zaminning yaratilishi, to‘rtinchisi — giyohlarning yaratilishi,
beshinchisi — jonivorlarning yaratilishi, oltinchisi — insonlarning yaratilishi.

Bayramlar yilning muayyan vagqtlarida nishonlanganligi zardushtiylarning aniq yil
tagvimlariga ega bo‘lganliklarini tasdiglaydi. Maydyuzarim deb nomlanuvchi birinchi gahanbor
gahanborlarning ibtidosi sanalgan. U yilning qirq birinchi-qirq beshinchi kunlarida nishonlangan.
Bu gahanborda Ahura Mazda Osmonni yaratganligi bayram qilingan. Maydyusham (“yozning
o‘rtasi”) deb ataluvchi ikkinchi gahanbor yilning bir yuz birinchi-bir yuz beshinchi kunlariga
to‘g‘ri kelgan. Ikkinchi gaharborda Ahura Mazda suvni yaratgan. Patya Shhim uchinchi
gahanborning nomi bo‘lib, u yilning bir yuz yetmish oltinchi kunidan bir yuz saksoninchi
kunigacha bo‘lgan muddatni o‘z ichiga olgan va bu muddat g‘alla, don-dun xirmoni ko‘tarilgan
vaqtga to‘g‘ri kelgan. To‘rtinchi gahanbor Ayasrim deb atalib, yilning ikki yuz oltinchi kunidan
ikki yuz o‘ninchi kunigacha bo‘lgan muddatda nishonlangan. Ahura Mazda bu gahanborda
giyohlarni yaratgan bo‘lsada, “ayasrim” so‘zining ma’nosi “uyga qaytmoq” degani bo‘lib,
cho‘ponlarning yozgi yaylovlardan uyga qaytishini bildirgan va shu munosabat bilan bayram
o‘tkazilgan. “Maydyarim” “yilning o‘rtasi” ma’nosini bildirib, yilning ikki yuz sakson beshinchi
kunidan ikki yuz to‘gsoninchi kunigacha bo‘lgan muddatda o‘tkazilgan. Bu gahanborda Ahura
Mazda jonivorlarni yaratgan. Oltinchi gahanbor esa yilning uch yuz oltmishinchi-uch yuz oltmish
beshinchi kunlari nishonlanib, bu Hamaspatmadam deb atalgan. Insonlarning yaratilishi bilan
boshqa gahanborlardan ajralib turuvchi bu bayram Navruz bayramiga ulanib ketgan. Bu olti
gahanborni Yayrya Hushitiy degan iloh butun yil davomida asraydi, odamlarga yaxshi xonadonlar
va oromgohlar baxsh etadi, deb qaralgan.
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“Dinkart”da aytilishicha, har oy besh kundan iborat olti qismdan tashkil topgan.
“Andarmoh” — oyning ibtidosidan beshinchi kuniga qadar; “Paziray andarmoh” — oltinchi kundan
o‘ninchi kunigacha; “Purmoh” — o0‘n birinchi kundan to o‘n beshinchi kungacha; “Pazirai purmoh”
— oyning o‘n oltinchi kunidan yigirmanchi kunigacha; “Vayshapsata” — yigirma birinchidan to
yigirma beshinchigacha; “Pazirai vayshapsata” — yigirma oltinchi kundan o‘ttizinchi kungacha.
Har bir besh kunlikni shu nomlar bilan ataluvchi ilohlar himoya qilib turgan.

Zardushtiylik e’tiqodiga ko‘ra, bir kecha-kunduz besh qism — gohdan iborat. Ularning har
biriga alohida boshliq — rotular homiylik qilgan. Bunda quyosh chiqishidan to choshtgohgacha —
iloh Havm homiylik qiladi; choshtgohdan uning ikkinchi yarmiga qadar — Rapitvina degan iloh
homiylik qiladi; quyosh botguncha — Uzoyirina ilohi homiylik qiladi; quyosh botishidan tun
yarmigacha — Oyvisrutrima degan iloh homiylik qiladi; tun yarmidan tongga qadar — iloh Ushohina
homiylik giladi. Kun va tunning bunday bo‘linishiga qarab zardushtiylar uchun besh mahallik
ibodat buyurilgan bo‘lsada, ular amalda bir ibodatga ikkinchisini qo‘shgan holda uch mahal
ibodat gilganlar. Ibodat paytida yuqoridagi ilohlarga bag‘ishlangan qasidalar duo sifatida o‘qilgan.

Zardusht Ahura Mazdadan murdorni olovda kuydirayotgan kishilarning jazosi nima? deb
so‘raganida: “ Ular murdorni olovda — kuydirayotganlarni so‘zsiz o‘ldirishlari kerak™, — deb javob
beradi. Zero, zardushtiylar aqidasiga ko‘ra to‘rt toifadagi kishilar so‘zsiz, hech qanday hukm va
hakamsiz qatl qilinadilar. Bular: murdor yoquvchi, yo‘lto‘sar qaroqchi, bachchavoz va eng qabih
gunoh ustida qo‘lga olingan kimsa.

“Ey, Mazda Ahura! Sendan o‘tinaman, Haqiqgat bilan javob ber: Qanday qilib Haqiqat nurlari
ostida sening roziligingni topaman? Qanday qilib o‘nlik qudrat menga rahbar va yo‘limni
charog‘on etguvchi bo‘ladi, toki ular rostlik va abadiyatga noil bo‘lib har ikkisini ham insonlarga
baxsh aylayin” [“Avesto”, 2001, 121]. Ushbu parcha gohlarning eng murakkab va xilma-xil ramzli
bandlaridan bo‘lib, “o‘nlik qudrat”, “yo‘limni charog‘on etuvchi” ta’birlari matnda “o‘n urg‘ochi,
o‘n erkak va ashtar” tarzida ifodalanadi. Ko‘plab shargshunos olimlarning tadqiqotlarida
yuqoridagi ta’birlar shu tarzda aks etgan. Bu banddagi jonivorlar kinoya va ramzdir, deguvchilar
o°z fikrlarini quyidagi tarzda isbot etadilar: o‘nta urg‘ochi jonivor odam vujudidagi o‘nta sarkash
va gumroh aylovchi hisdir. O‘nta erkak yoxud ayg‘ir ot odam idrokining ramzi. Bu idrok
yuqoridagi o‘nta sarkash hislar ustidan zafar qozonadi va ularga rahbarlik qiladi. Ashtar esa bu
sayr va sulukning nihoyasi bo‘lib, ilohiy furug‘ga erishib, abadiy yorug‘likka qovushmoq
demakdir.

“Avesto”da yetti iqlim nomlari ham keltirib o‘tilgan. Jumladan, Arizahiy — yetti iqlimning
biri. Dunyoning sharqiy qismida joylashgan. Savahiy — yer kurrasining g‘arbida joylashgan. Frada
Dafshu — dunyoning janubiy-sharqiy o‘lkalarida, Vayda Zafshu — dunyoning janubiy-g‘arbiy
qismida, Vuavru Barishtiy — dunyoning shimoliy-g‘arbiyda joylashgan o‘lka. Vuavru Charishtiy —
dunyoning shimoliy-sharqida joylashgan. Xunyarsa — yetti iqlimning eng ulug‘ o‘lkalaridan biri.
Aytilishicha, Xuroson shu o‘lkada joylashgan emish. Adabiyotshunos olim S. Hasanovning
ta’kidlashicha, “...yovuzlik xudosi Axriman Kamorikon nomli yettita yovuzlik devini yaratgan.
Bularning har biri yaxshilik va ezgulik farishtalariga qarama-qarshidir: Aka-manax — Baxmanga,
Indra — Ordebexeshtga, Saurva — Shahrivarga, Naong Xayitya — Spandarmozga, Taurvi —
Xordadga, Zairish — Amardodga. Deshma esa bosh yovuzlik devi hisoblanib, Surushga qarshidir.
Surushga Axrimanning o‘zi ham qarshi turgan” [Hasanov, 1991, 67].

Jahon xalqlarining eng qadimiy yozma yodgorliklaridan biri bo‘lgan “Avesto” o°zining
butun mohiyati bilan insoniyat madaniy olamida, tafakkuri va jahon fani taraqqiyotida muhim
o‘rin egallaydi. Ushbu yuksak badiiy mo‘jiza tarixiy-madaniy, asotiriy-diniy yodgorlik sifatida
o‘ziga xos tafakkur tarzi bilan asrlar davomida insoniyatni maftun etib kelmoqda. “Avesto”
kishilik jamiyati shakllanishining ilk bosqichlarida falsafiy tafakkurning butunlay yangi
bosqichini boshlab berdi. Zamonlar o‘tgani sari jahon faylasuflari, demograflari, antropologlari,
etnograflari, tarixchilar va adabiyot vakillarining diqqatini o°ziga tortib kelmoqda. “Avesto”
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ulkan madaniy yodgorlik sifatida fagat, xudo, ma’bud va ma’budalar haqidagi rivoyat, afsona va
asotirlar majmuasigina emas, real hayotga, tabiat va borliqgqa shukronalar keltirish, zaminu
quyoshga, suv va pokiza rizqu ro‘zga salovatlar majmuasi hamdir. Eng asosiysi, uning ta’limoti
— ezgulik va yovuzlik o‘rtasidagi kurash bo‘lib, bu jamiyatdagi mutanosiblikka putur yetkazadigan
nomutanosiblikka qarshi kurashdan iborat edi.

Xulosa. “Avesto”dagi bu kabi ma’lumotlar ragamlar bilan bog‘liq qarashlar va ular zamiriga
singdirilgan ma’no-mazmun islomgacha bo‘lgan davrda yashagan, turli diniy shakl va oqimlarga
e’tiqod qo‘ygan turkiy xalqlar orasida keng tarqalganligidan darak beradi. “Avesto”da ezgulik va
yovuzlik o‘rtasidagi kurash asosida ikki; mazdaparastlar dunyoqarashining asosini tashkil etuvchi
ezgu fikr, ezgu so‘z va ezgu amal uchligi orqali uch; urf-odat va marosimlarda besh hamda olti;
inson ruhiyati va ma’naviyati bilan bog‘liq bo‘lgan “o‘n urg‘ochi jonivor”, “o‘n erkak”
tushunchalarida o‘n ragamlarining alohida mavqgega ega ekanligi ko‘zga tashlanadi. Xulosa
sifatida aytish mumkinki, gadimgi yodnomalarda ragamlar miqdor tushunchasidan chekinib, obraz
darajasiga ko‘tarilgan, qadimgi turkiy ijodkorlarning olamni anglash mezoni ragamlarda o‘z
ifodasini topgan.
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Annotatsiya. Mazkur maqolada Homidjon Homidiyning “Ko ‘hna Sharq darg ‘alari” asari
tazkiranavislik an’analari va zamonaviy adabiy-estetik yondashuv nuqtayi nazaridan tahlil
qilinadi.  Tadqgiqotda  tazkira  janrining  mohiyati, uning tarixiy  rivoji, o ‘zbek
adabiyotshunosligidagi o ‘rni hamda Homidiy ijodidagi ahamiyati yoritilgan. Asarning an’anaviy
tazkiralardan farqli jihatlarini, ya’ni adabiy portret yaratish, estetik tafakkurni ochib berish va
o ‘quvchiga ma’naviy tasir ko ‘rsatish imkoniyatlarini asoslash maqolaning asosiy magsadidir.
Tadgiqot natijasida asar 3 bo‘limdan iborat ekani, unda 74 nafar tarixiy shaxs — shoirlar,
faylasuflar, olimlar, tasavvuf allomalari, daviat arboblari — haqgida ma’lumot borligi aniglandi.
Homidiy an’anaviy tazkiralardan farqli o ‘laroq to‘rt xil: tarixiy-biografik, filologik, estetik-
falsafiy, ma 'naviy-g ‘oyaviy yondashuvni uyg ‘un qo ‘llagani, sodda va ommabop uslubni tanlagani
hamda zamondosh olimlarni ham yodga olgani ilmiy jihatdan asoslab berildi. Shuningdek,
J.Mahmudov, S.Umarova va M.Omonova tadqiqotlarida Homidiyning tazkiranavislik mahoratiga
berilgan baholar tahlil qgilindi.

Kalit so‘zlar: tazkira, tazkiranavislik, o ‘zbek adabiyotshunosligi, filologik tahlil, estetik
yondashuv, adabiy portret, mumtoz adabiyot, ma’naviy qadriyatlar
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Abstract. This article analyzes Homidjon Homidiy s work “Ko ‘hna Sharq darg ‘alari” from
the perspective of tazkira traditions and modern literary-aesthetic approaches. The study examines
the essence of the tazkira genre, its historical development, its role in Uzbek literary studies, and
its significance in Homidiy's creative work. The main goal of the article is to substantiate the
distinctive features of the work compared to traditional tazkiras — namely, creating literary
portraits, revealing aesthetic thought, and exerting spiritual influence on the reader. The research
found that the work consists of three chapters and contains information about 74 historical figures
(poets, philosophers, scholars, Sufi masters, and statesmen). It was scientifically substantiated that
Homidiy, unlike traditional tazkira writers, harmoniously applied four different approaches
(historical-biographical, philological, aesthetic-philosophical, and spiritual-ideological), chose a
simple and popular style, and also mentioned contemporary scholars. Furthermore, the study
analyzed the assessments of Homidiy s tazkira — writing skills provided in the research works of
J.Mahmudov, S.Umarova, and M.Omonova.
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Kirish. Homidjon Homidiy (1935-2024) o‘zbek adabiyotshunosligining yirik vakillaridan
biri bo‘lib, firdavsiyshunos olim sifatida ham e’tirof etiladi. Olim Namangan viloyati Kosonsoy
shahrida tug‘ilgan va Nizomiy nomidagi Toshkent davlat pedagogika institutida tahsil olgan.
Keyinchalik shu maskanda uzoq yillar ilmiy-pedagogik faoliyat yuritib, filologiya fanlari doktori
darajasiga erishdi. Homidjon Homidiy adabiy tanqid, mumtoz merosni o‘rganish hamda
tazkiranavislik sohalarida samarali ijod qilib, o‘ttizga yaqin kitob va yuzlab ilmiy magqolalar
yaratganlar. Ayniqgsa, “Ko‘hna Sharq darg‘alari”, “Daholar davrasi”, “Tasavvuf allomalari” kabi
asarlari zamonaviy tazkiranavislikni yangi bosqichga olib chiggan muhim ilmiy manbalar
hisoblanadi.

Mazkur maqolada uning “Ko‘hna Sharq darg‘alari” asari tazkiranavislik an’analari va
zamonaviy adabiy-estetik yondashuv nuqtayi nazaridan tahlil qilinib, unda qo‘llangan tarixiy-
biografik, filologik, estetik-falsafiy va ma’naviy-g‘oyaviy yondashuvlar uyg‘unligi ochib berilgan.
O‘zbek adabiyotshunosligida tazkiranavislik qadimiy va boy an’anaga ega bo‘lsada, zamonaviy
tazkiralarni, xususan, Homidiyning ushbu asarini maxsus ilmiy tahlil qilish bugungi kunda
yetarlicha amalga oshirilmagan. Shu bois tadqiqot mavzuning ilmiy va amaliy ahamiyatini ochib
berishga xizmat qiladi. Maqolada “Ko‘hna Sharq darg‘alari” asarining an’anaviy tazkiralardan
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farqli jihatlari, ya’ni adabiy portret yaratish, estetik tafakkurni yoritish va o‘quvchi ongiga
ma’naviy ta’sir ko‘rsatish imkoniyatlari asoslangan.

Mazkur tadqiqotning asosiy maqgsadi — Homidjon Homidiyning “Ko‘hna Sharq darg‘alari”
asarini tazkiranavislik an’analari hamda zamonaviy adabiy-estetik yondashuvlar nuqtayi
nazaridan tahlil qilish, uning an’anaviy tazkiralardan farqli jihatlarini aniqlash va muallif qo‘llagan
badiiy hamda ilmiy yondashuvlarning o‘ziga xosligini asoslashdan iborat. Shu maqgsadda tadqiqot
davomida asarning tuzilishi, mazmuni, badiiy xususiyatlari hamda tazkiranavislik taraqqiyotidagi
o‘rni giyosiy-tahliliy asosda o‘rganildi.

Tadqiqot davomida quyidagi savollarga javob izlandi:

1. “Ko‘hna Sharq darg‘alari” asari an’anaviy tazkiralardan ganday farq qiladi?

2. Homidjon Homidiy o‘z asarida qanday yangi yondashuvlarni qo‘llagan?

Adabiyotlar sharhi. Tazkira janri Sharq adabiy-madaniy an’analarida alohida o‘rin tutuvchi
tarixiy-biografik va adabiy-estetik manba hisoblanadi. Tazkira — muayyan davrda yashab ijod
etgan adiblarning hayoti, 1jodi, uslubi va adabiy shaxsiyati haqida yozilgan tarjimayi holi — badiiy
asar bo‘lib, uning asosiy vazifasi adabiy merosni saqlash, tarixiy-adabiy jarayonni hujjatlashtirish
va ijodkorlarning estetik qiyofasini yaratishdan iborat.

Sharqda bu janrning ilk namunalaridan biri Muhammad Avfiyning (1172/1177-1233)
“Lubob ul-albob” tazkirasi hisoblansa, o‘zbek adabiyotida Alisher Navoiyning (1441-1501)
“Majolis un-nafois” asari bu sohada yuksak badiiy-ilmiy darajani belgilab bergan. Navoiy
merosining yirik tadqiqotchisi, O‘zbekiston Qahramoni Suyima G*aniyeva (1932-2018) o‘z ilmiy
faoliyatini aynan “Majolis un-nafois” tazkirasini tahlil gilishdan boshlagan va keyinchalik bu
sohada o‘z maktabini shakllantirgan. G‘aniyeva tazkirashunoslik yo‘nalishida faoliyat olib borib,
tarjima va manbashunoslik masalalariga alohida e’tibor qaratgan. U shogirdlariga, xususan Ismoil
Bekjonga, Hasanxo‘ja Nisoriy tomonidan yozilgan “Muzakkiri ahbob” tazkirasini o‘rganishni
tavsiya etgan. Hasanxo‘ja Nisoriy Buxoriy va uning shogirdi Mutrib Samargandiy tomonidan
yozilgan “Tazkirat ush-shuaro” (1605) va “Nusxa-i zebo-1 Jahongiriy” (1625-1628) tazkiralari
Markaziy Osiyo adabiy va tarixiy tafakkurining bebaho manbalari sanaladi.

Navoiydan keyin Ogahiy (1809-1874) (“Gulshani davlat”), Muqimiy (1850-1903)
(“Tazkirai Mugqimiy”), Hoji Muin (1883-1942) (“Tazkirai shuaroi jadid”) kabi adiblar
tazkiranavislik an’analarini davom ettirishgan. Zamonaviy tazkiranavislik esa faqat faktologik
ma’lumot bilan cheklanmay, balki tanqidiy-estetik qarashlar, filologik tahlil, shaxsiyat va obraz
uyg‘unligini asosiy o‘ringa qo‘yadi.

J. Mahmudov va S. Umarova (2020) “Zamonamiz tazkiranavisi yoxud Piri Hirot vasiyatiga
amal qilgan alloma” nomli maqolasida Homidiy faoliyatini yuksak baholab, uni Abdulla
Ansoriyning chaqiriqlariga javob bergan izdoshlar qatoriga qo‘yadi. Mualliflarning ta’kidlashicha,
Homidiyning tazkiranavislik faoliyati aspirantlik davridayoq boshlangan va bu uning yuksak
xotira quvvati hamda Sharq adabiy-falsafiy an’analariga chuqur qizigishining natijasidir.

M. Omonova (2020) “Tazkiranavislar davomchisi” maqolasida Homidiyning har bir shaxsga
xos adabiy portret yaratishga intilishini alohida ta’kidlaydi. Unga ko‘ra, Homidiy asarlarida tazkira
janri shunchaki tarjimayi hol emas, balki ijodiy-estetik siymoni yoritish vositasiga aylangan.
Omonova, shuningdek, Homidiyning Yassaviyga munosabatini “Islom farzu sunnatlarini targ‘ib
etib, inson qadrini e’zozlagan san’atkordir” deb ta’riflaydi.

Filologiya fanlari doktori, professor Najmiddin Komilov (1937-2012) esa Homidiyning
“Tasavvuf allomalari” kitobi haqida: “Rostini aytsam, shunday kitobning yaratilishini anchadan
beri orzu gilardim. Kitobni o °‘qib chiqdim va qoniqish hosil qildim. Chunki katta mehnat amalga
oshirilgan”, — deb yuqori baho bergan [Homidiy, 2004, 19].

Mavjud adabiyotlar tahlili shuni ko‘rsatadiki, Homidjon Homidiyning “Ko‘hna Sharq
darg‘alari” asari haqida quyidagi jihatlar yetarlicha yoki umuman o‘rganilmagan.
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O‘rganilgan masalalar O‘rganilmagan masalalar
Homidiyning umumiy faoliyati (Mahmudov, | “Ko‘hna Sharq darg‘alari” asarining maxsus

Umarova, 2020) ilmiy tahlili

Asarning tazkiranavislik an’analariga | Asar tuzilmasining batafsil tahlili (3 bo‘lim, 70
bog‘ligligi (Omonova, 2020) dan ortiq shaxs)

Homidiyning adabiy portret yaratishga | Asarda qo‘llangan 4 xil yondashuv (tarixiy-
intilishi (Omonova, 2020) biografik, filologik, estetik-falsafiy, ma’naviy-

g‘oyaviy) uyg unligi

“Tasavvuf allomalari” kitobiga berilgan | Asarning an’anaviy tazkiralardan farqli
baholar (Komilov) jihatlari (adabiy portret, ommabop uslub,
zamondoshlarni gamrash)

Tadqiqot metodologiyasi. Ushbu tadqiqotda sifatli tadqiqot metodologiyasi asos qilib
olingan. Chunki Homidjon Homidiyning “Ko‘hna Sharq darg‘alari” asarini tazkiranavislik
an’analari va zamonaviy adabiy-estetik yondashuv nuqtayi nazaridan tahlil qilish asarning badiiy-
estetik xususiyatlarini raqgamli ko‘rsatkichlar bilan emas, balki tavsifiy, tahliliy va interpretativ
usullar orqali o‘rganishga to‘g‘ri keladi. Shu sababli tadqiqotda hujjatli tadgiqot va tarixiy tadgiqot
elementlaridan ham foydalanilgan, chunki tazkira janrining o‘zi tarixiy manbalarga asoslangan
bo‘lib, asarda yoritilgan shaxslarning aksariyati o‘rta asr Sharq allomalaridir. Qiyosiy tadqiqot
metodi esa “Ko‘hna Sharq darg‘alari”ni an’anaviy tazkiralar, xususan Navoiyning “Majolis un-
nafois” asari bilan taqqoslash imkonini bergan.

Tadqiqotda qo‘llanilgan aniq usullar quyidagilardan iborat: tarixiy-biografik usul (Homidiy
hayoti va uning tazkiranavislik an’analariga bog‘ligligini aniglash uchun), filologik tahlil
(asarning tili, uslubi va tuzilmasini o‘rganish uchun), qiyosiy-tipologik usul (asarni an’anaviy
tazkiralar bilan taqqoslash uchun), estetik-falsafiy tahlil (allomalarning dunyoqarashi va badiiy
ifoda vositalarini tahlil qilish uchun) hamda tarkibiy tahlil (asarning 3 bo‘limini alohida o‘rganish
uchun). Tadqiqot obyekti sifatida Homidjon Homidiyning “Ko‘hna Sharq darg‘alari” (2004) asari
tanlab olingan bo‘lib, bu asar mualliftning tazkiranavislik yo‘nalishidagi eng salmoqli va keng
gamrovli kitobi hisoblanadi. Qo‘shimcha material sifatida muallifning “Tasavvuf allomalari”
(2004) asari, tazkiranavislik bo‘yicha asosiy manbalar (Navoiyning ‘“Majolis un-nafois”,
Avfiyning “Lubob ul-albob’), shuningdek, mavzuga oid ilmiy maqolalar (Mahmudov, Umarova,
2020; Omonova, 2020) va professor Najmiddin Komilovning asarga bergan bahosi tahlilga jalb
qilindi. Tahlil natijalari tavsifiy (deskriptiv) usulda umumlashtirilib, asardan olingan iqtiboslar,
hikoyatlar va rivoyatlar misol sifatida keltirildi hamda ular asosida muallifning tazkiranavislik
mahorati va asarning an’anaviy tazkiralardan farqli jihatlari haqida xulosalar chiqarildi.

Natija. Homidjon Homidiyning “Ko‘hna Sharq darg‘alari” asari tahlil natijalariga ko‘ra,
asar 3ta asosiy bo‘limdan iborat: birinchi bo‘lim “Ma’naviyatimiz sarchashmalari” 47ta, ikkinchi
bo‘lim “Daholar davrasida” 14ta, uchinchi bo‘lim “Haqigat va ma’naviyat yalovbardorlari” 13ta
tarixiy shaxsni qamrab olgan. Jami 74ta shaxs haqida ma’lumot berilgan. Shuningdek, asarda turli
xil soha vakillari — shoirlar va yozuvchilar (28ta), faylasuflar va mutafakkirlar (9ta), tasavvuf
allomalari (11ta), olimlar (matematik, tilshunos, tarixchi, musiqachi — 14ta), davlat arboblari va
sarkardalar (12ta) — qamrab olingan. Bu holat an’anaviy tazkiralardan tubdan farq qiladi. Masalan,
Navoiyning “Majolis un-nafois” asari asosan XV asr shoirlariga bag‘ishlangan bo‘lsa, Homidiy
asari qadimgi davrdan (Zardusht) to XX asr olimlarigacha (Sayyidmuboshir Kosoniy) bo‘lgan
keng davrni va turli sohalarni qamrab oladi. Shuningdek, Ogahiy va Muqimiy tazkiralari ham
asosan adabiyot vakillari bilan cheklangan. Homidiy esa bu an’anani buzib, ensiklopedik
xususiyatdagi asar yaratgan.
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Asar matni tahlili davomida Homidjon Homidiy tarixiy shaxslarni yoritishda to‘rtta asosiy
yondashuvdan foydalangani aniqlandi. Bular tarixiy-biografik, filologik, estetik-falsafiy hamda
ma’naviy-g‘oyaviy yondashuvlardir.

Tarixiy-biografik yondashuv orqali tarixiy shaxslarning yashagan davri, hayot yo‘li va
faoliyati yoritilgan. Filologik yondashuvda ularning asarlari, ilmiy va adabiy merosi, til hamda
uslub xususiyatlari tavsiflangan. Estetik-falsafiy yondashuvda mutafakkirlarning dunyoqarashi va
estetik qarashlari yoritilgan bo‘lsa, ma’naviy-g‘oyaviy yondashuv orqali ularning axloqiy
fazilatlari, ma’naviy merosi va tarbiyaviy ahamiyatiga e’tibor garatilgan.

Tahlil natijalari asarda tarixiy-biografik ma’lumotlar bilan bir qatorda hikoyat, rivoyat va
igtiboslardan ham keng foydalanilganini ko‘rsatdi. Asarda 20 dan ortiq hikoyat va rivoyat
uchraydi. Ular tarixiy shaxslarning hayoti hamda faoliyatiga oid ma’lumotlarni yoritishda
qo‘llangan.

Asarning yana bir muhim farqli jihati — uslubi. Homidiy asarni sodda, xalqona, ommabop
uslubda, Sa’diy Sheroziyning “Guliston”1 va Jomiyning “Bahoriston”i ruhida yozgan. Bu uslub
asarni keng kitobxonlar auditoriyasi, xususan, talabalar va yosh izlanuvchilar uchun tushunarli va
qulay qilgan.

Tadqiqot davomida yana bir muhim holat aniqlandiki, asarda fagat mumtoz davr vakillari
emas, balki muallifga zamondosh bo‘lgan ayrim olimlar, masalan, Sayyidmuboshir Kosoniy
haqida ham ma’lumot berilgan. Bu tazkiranavislik janrining fagat o‘tmishni emas, balki hozirgi
zamonni ham gamrab oluvchi “tirik matn” ekanligini isbotlaydi.

Muhokama. Tadqiqot natijalari Homidjon Homidiyning “Ko‘hna Sharq darg‘alari” asari
zamonaviy o°‘zbek tazkiranavisligida o‘ziga xos o‘rin egallashini ko‘rsatdi. Asarning
kompozitsion tuzilishi, qamrov doirasi hamda tarixiy shaxslarni yoritish usullari uni an’anaviy
tazkiralardan ayrim jihatlari bilan farqlash imkonini beradi. Xususan, asarda 74 nafar tarixiy
shaxsning turli fan va faoliyat yo‘nalishlari bo‘yicha tizimli ravishda yoritilishi Homidiy
tazkirasining nafaqat adabiy, balki ilmiy-ma’rifiy ahamiyatga ham ega ekanligini ko‘rsatadi.

Mazkur natijalar J. Mahmudov va S. Umarovaning Homidjon Homidiyni zamonaviy
tazkiranavislikning yetuk namoyandalaridan biri sifatida baholagan ilmiy qarashlari bilan
uyg‘unlashadi. Ular olimning Sharq ilmiy-adabiy merosini zamonaviy kitobxonga sodda va
tushunarli shaklda yetkazishga intilganini ta’kidlaydilar. Tadqiqot natijalari ham ushbu fikrni
tasdiglaydi. Chunki “Ko‘hna Sharq darg‘alari” tarixiy-biografik ma’lumotlarni izchil
kompozitsiya asosida tizimlashtirish bilan bir gatorda, ularni badiiy va ma’naviy talqin orqali
kitobxonga yaqinlashtiradi.

M. Omonovaning Homidiy tarixiy shaxslarning adabiy portretini yaratishga alohida e’tibor
qaratgani haqidagi fikrlari ham tadqiqot natijalari bilan mos keladi. Asarda tarixiy shaxslarning
tarjimayi holi oddiy faktlar ketma-ketligi tarzida emas, balki ularning ilmiy merosi, dunyoqarashi,
axloqiy fazilatlari va jamiyat taraqqiyotiga qo‘shgan hissasi bilan uzviy bog‘liq holda yoritilgan.
Natijada har bir tarixiy shaxsning yaxlit ilmiy-badiiy portreti yaratilgan.

Tadqiqot davomida aniqlangan tarixiy-biografik, filologik, estetik-falsafiy hamda ma’naviy-
g‘oyaviy yondashuvlar Homidjon Homidiy tazkiranavislik uslubining asosiy tarkibiy qismlari
sifatida namoyon bo‘ldi. Avvalgi tadqiqotlarda Homidiy ijodining umumiy xususiyatlari
yoritilgan bo‘lsada, mazkur yondashuvlarning yagona metodologik model sifatida tizimli tahlili
uchramaydi. Shu jihatdan mazkur tadqiqot Homidiy tazkiranavislik mahoratini mazmun va metod
uyg‘unligida baholashga qaratilganligi bilan avvalgi ishlardan farglanadi.

Mazkur yondashuvlarning amaliy ifodasi ayrim tarixiy shaxslar misolida yanada yaqqol
namoyon bo‘ladi. Xususan, Borbad haqidagi lavha tahlili shuni ko‘rsatadiki, Homidiy uni faqat
saroy musiqachisi yoki tarixiy shaxs sifatida emas, balki Sharq musiqa madaniyatining yirik
namoyandasi sifatida talqin qgiladi. Muallif Borbadning hayot yo‘li va faoliyatini tarixiy-biografik
asosda yoritish bilan birga, uning san’atkorlik salohiyati, estetik qarashlari hamda musiqa
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san’atining inson ma’naviyatini yuksaltirishdagi o‘rnini ham ochib beradi. Bu esa tarixiy-
biografik, estetik-falsafiy va ma’naviy-g‘oyaviy yondashuvlarning o‘zaro uyg‘unlashganini
ko‘rsatadi.

Tahlil davomida shuni ko‘rish mumkinki, Homidiy asaridagi hikoyat va rivoyatlarning o‘rni
alohida e’tiborga loyiq. An’anaviy tazkiralarda ham hikoyatlar uchraydi, ammo ular ko‘pincha
uzun, murakkab til va uslubda berilgan. Homidiy esa ularni qisqa, lo‘nda va falsafiy xulosalar
bilan boyitib, o‘quvchiga ta’sir kuchini oshirgan. Faxriddin Ali Safiy qalamiga mansub “Iskandar
va Doro” hikoyati buning yorqin misolidir. Hikoyat orqali berilgan “son emas, sifat muhim” degan
xulosa nafaqat tarixiy voqeani, balki umuminsoniy hayotiy falsafani oz ichiga oladi. Bu jihatdan
Homidiy asari an’anaviy tazkiralardan ko‘ra ko‘proq “pandnoma” va “hikmatnoma” janrlariga
ham yaqin turadi.

«Ko‘hna Sharq darg‘alariyni an’anaviy tazkiralar (Navoiy, Ogahiy, Muqimiy) bilan
tagqoslaganda, asarning eng katta farqi — qamrovning ensiklopedik kengligi va uslubning
soddaligidir. Navoiy “Majolis un-nafois”da faqat shoirlarni, ko‘pincha bir asr ichidagilarni yozgan
bo‘lsa, Homidiy ikki ming yillik sharq sivilizatsiyasidagi turli sohalarning eng ko‘zga ko‘ringan
namoyandalarini jamlagan. Bu jihatdan uning asari an’anaviy tazkira janridan ko‘ra “adabiy
ensiklopediya” yoki “adabiy portretlar galereyasi” xarakteriga yaqinroq. Bundan tashqari,
Homidiy o‘z asarida tarixiy shaxslarni tanlashda an’anaviy mezonlardan tashqariga chigqan: u
podshohlar, sarkardalar, musigachilar, matematiklar, hatto bir davrda adabiyotga bevosita aloqasi
bo‘lmagan allomalarni ham tazkirasiga kiritgan. Bu esa uning tazkiradan maqgsadi — faqat adabiy
merosni emas, balki butun sharq madaniyati va tafakkur tarixini o‘quvchiga yetkazish ekanligini
ko‘rsatadi.

Bizningcha, “Ko‘hna Sharq darg‘alari’ning eng muhim xususiyati tarixiy shaxslar haqidagi
ma’lumotlarni oddiy biografik bayon qilish bilan cheklanmasdan, ularning ilmiy, badiiy va
ma’naviy merosini yaxlit tizimda yoritishga intilishidadir. Aynan shu jihat asarning zamonaviy
tazkiranavislikdagi o‘ziga xos o‘rnini belgilaydi hamda Homidjon Homidiyning tazkiranavislik
mahoratini namoyon etadi. Yana bir muhim jihat — Homidiyning zamondosh olimlarni asarga
kiritishi. An’anaviy tazkiralarda muallif o‘z davridagi yoki undan avvalgi shaxslarni yozgan
bo‘lsa, Homidiy yashab turgan davrdagi (XX asr) olim Sayyidmuboshir Kosoniyni ham
xotirlagan. Bu bilan olim tazkiranavislik janrini faqat tarixiy hujjat emas, balki zamon bilan
hamnafas bo‘lgan “tirik” janr ekanligini isbotlaydi. Homidiy bu gqarori bilan kelajakdagi
tazkiranavislarga o‘z zamondoshlarini yozishga, ularni unutib qolishdan saqlashga undagan.

Mazkur tadqiqot natijalari nazariy va amaliy jihatdan muhim ahamiyatga ega. Nazariy
jihatdan ular Homidjon Homidiy tazkiranavislik uslubining metodologik xususiyatlarini aniqlash
hamda zamonaviy o‘zbek tazkiranavisligi taraqqiyotini o‘rganishga xizmat qiladi. Amaliy jihatdan
esa tadqiqot natijalaridan oliy ta’lim muassasalarida tazkiranavislik, mumtoz adabiyot va
adabiyotshunoslik fanlarini o‘qitishda, shuningdek, Homidiy ijodiga bag‘ishlangan keyingi ilmiy
izlanishlarda foydalanish mumkin.

Xulosa. Mazkur tadqiqot Homidjon Homidiyning “Ko‘hna Sharq darg‘alari” asari
zamonaviy o°‘zbek tazkiranavisligining muhim namunalaridan biri ekanligini ilmiy jihatdan
asoslash imkonini berdi. Tadqiqot natijalari asarda an’anaviy tazkiranavislik tamoyillari saglangan
holda ularning zamonaviy adabiyotshunoslik yondashuvlari bilan uyg‘unlashtirilganini ko‘rsatdi.
Shu jihatdan Homidiy mumtoz tazkira an’analarini davom ettirgan holda, ularni yangi mazmun va
badiiy-estetik talqin bilan boyitgan ijodkor sifatida namoyon bo‘ladi.

Tahlillar Homidjon Homidiyning tarixiy shaxslarni yoritishda biografik ma’lumotlarni
bayon qilish bilan cheklanmaganini, balki ularning ilmiy, badiiy va ma’naviy merosini yaxlit
tizimda talqin etishga intilganini ko‘rsatdi. Muallif tomonidan tarixiy-biografik, filologik, estetik-
falsafiy hamda ma’naviy-g‘oyaviy yondashuvlarning o‘zaro uyg‘un qo‘llanilishi tarixiy shaxs
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obrazini ko‘p qirrali ochib berishga xizmat qilgan. Mazkur yondashuvlarni yagona metodologik
model sifatida tahlil qilish ushbu tadqiqotning ilmiy yangiligini belgilaydi.

Shuningdek, tadqiqot davomida Homidjon Homidiyning hikoyat va rivoyatlardan
foydalanish usuli tarixiy ma’lumotlarni badiiy talqin bilan boyitishi, tarixiy shaxslarning ma’naviy
qiyofasini ochishda muhim vosita vazifasini bajarishi aniqlandi. Xususan, Borbad hamda
Faxriddin Ali Safiy bilan bog‘liq lavhalar tahlili muallif tarixiy faktni estetik va falsafiy
mushohada bilan uyg‘unlashtirish orqali kitobxon tafakkuriga ta’sir etuvchi o‘ziga xos
tazkiranavislik uslubini shakllantirganini ko‘rsatdi.

Tadqiqot natijalari Homidjon Homidiy ijodini zamonaviy tazkiranavislik nazariyasi nuqtayi
nazaridan o‘rganish uchun metodologik asos bo‘lib xizmat qilishi mumkin. Shuningdek, ular
o‘zbek tazkiranavisligi tarixini tadqiq etish, mumtoz adabiy merosni zamonaviy talqin qilish
hamda oliy ta’lim muassasalarida adabiyotshunoslik fanlarini o‘qitishda ilmiy-amaliy ahamiyat
kasb etadi. Tadqiqot natijalaridan kelib chiqib, quyidagi taklif va tavsiyalar ilgari suriladi:

1. Amaliy jihatdan ushbu asardan filologiya fakultetlarida o‘zbek adabiyoti tarixi va
mumtoz meros fanlarini o‘qitishda qo‘llanma sifatida foydalanish magsadga muvofiqdir.

2. Yosh tadqiqotchilar uchun adabiy portret yaratish va tazkiraviy uslubda ilmiy matn yozish
ko‘nikmalarini shakllantirishda asardan metodik manba sifatida foydalanish tavsiya etiladi.

3. Umumta’lim maktablarining adabiyot darslarida allomalar hayoti va ijodini sodda hamda
tushunarli tarzda yoritishda ushbu asardan qo‘shimcha manba sifatida foydalanish mumkin.

4. Asarning elektron versiyasi va audiokitobi yaratilsa, keng kitobxonlar, jumladan, ko‘zi
ojizlar va yosh kitobxonlar uchun ham qulaylik tug‘diradi.

5. Kelgusida Homidiyning “Daholar davrasida” va “Tasavvuf allomalari” asarlarini
“Ko‘hna Sharq darg‘alari” bilan qiyosiy tahlil gilish orqali muallifning tazkiranavislik uslubini
chuqurroq o‘rganish tavsiya etiladi.

6. Asarda keltirilgan rivoyat va hikoyatlarning manbalarini aniqlash hamda ular asosida
manbashunoslik tahlillarini olib borish kelgusidagi tadqiqotlar uchun muhim ilmiy ahamiyat kasb
etadi.

7. “Ko‘hna Sharq darg‘alari” asarini fors, arab va rus tazkiranavislik an’analari bilan qiyosiy
o‘rganish orqali o‘zbek tazkiranavisligining o‘ziga xos jihatlarini aniglash mumkin.

8. Homidjon Homidiyning tazkiranavislik mahoratini Suyima G‘aniyeva va Ismoil Bekjon
kabi zamonaviy tazkirashunos hamda tazkiranavis olimlar ijodi bilan qiyosiy tadqiq etish tavsiya
etiladi.
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Annomauun. B dannotl pabome anarusupyemcs eiusHue yugposoi mpauncgopmayuu u
UCKYCCMBEHHO20 UHMENIeKMa Ha cucmemy obpazosanus. Paccmampusaemcs ponb cospemeHHbIX
MEeXHON02Ull 8 YVIVyUuleHuUu Y4eOHo20 npoyecca, ux npeumyujecmsea u Hedocmamiu. Takoce
UBYHAIOMCS BO3MONCHOCMU UCKYCCMBEHHO20 UHMENIeKMA 8 NosbluleHul 3pgdexmusHocmu
obpazosanus u e2o oepanuyerus. Iloouepkusaemcs 6aiCHOCMb OMBEMCMBEHHO20 UCHONb308AHUSA
OQHHBIX MEXHONO2UI.

Knrwouesvie cnosa. yugpposas mpancghopmayus, UCKyCCmMEeHHbIL UHMENLIEKM, CUcmema
0bpazosanus, oHIAUH 0OyUeHUe, MeXHON02Usl, Y4eOHbll npoyecc.

Kirish. Hozirgi kunda ta’lim tizimining raqamlashtirilishi va sun’iy intellekt
texnologiyalarining keng joriy etilishi o‘quv jarayonini takomillashtirishning muhim omillaridan
biri hisoblanadi. Axborot-kommunikatsiya texnologiyalarining jadal rivojlanishi natijasida ta’lim
muassasalarida zamonaviy ragamli vositalardan foydalanish ko‘lami kengayib bormogda. Bu esa
ta’lim resurslaridan foydalanish imkoniyatlarini oshirish, o‘quv jarayonini individuallashtirish
hamda bilim berish samaradorligini yuksaltirishga xizmat qiladi. Aynigsa, sun’iy intellekt
asosidagi texnologiyalar o‘quv materiallarini tezkor tahlil gilish, ma’lumotlarni qayta ishlash va
talabalarga moslashtirilgan tavsiyalar berish imkoniyatlari bilan ajralib turadi.

Ragamli transformatsiya — bu ta’lim tizimining barcha jihatlarida o‘qitish va o‘rganish
samaradorligini oshirishga qaratilgan texnologiyalar va strategiyalarni keng joriy etish jarayonidir.
Bu jarayon raqamli resurslar, onlayn platformalar va turli o‘quv dasturlarini ta’limga integratsiya
qilish orqali o‘quvchilar va o‘qituvchilar uchun yanada qulay va samarali muhit yaratadi. Masalan,
onlayn ta’lim, virtual sinflar, elektron kitoblar va ta’limiy ilovalar shular jumlasidandir [Baler, A.,
& Oz, 0., 2018].

Hozirgi kunda oliy ta’lim tizimi texnologiyalarni o‘quv jarayoniga faol qo‘shilishi natijasida
tub o‘zgarishlarni boshdan kechirmoqda. Bu o‘zgarishlar talabalarga zamonaviy, qiziqarli va
individual yondashuv asosida bilim olish imkonini beradi. Shu bilan birga, bu jarayon nafaqat
talabalarning o‘rganish usullariga, balki o‘gituvchilarning dars berish yondashuvlariga ham
sezilarli ta’sir ko‘rsatmoqda.

Tadqiqotning obyekti sifatida ta’lim tizimida qo‘llanilayotgan sun’iy intellekt
texnologiyalari hamda ularning o‘quv jarayoniga ta’siri tanlandi. Hozirgi kunda sun’iy intellektga
asoslangan tizimlar ta’lim jarayonining turli bosqichlarida qo‘llanilib, o‘quv materiallarini
yaratish, bilimlarni baholash, masofaviy ta’limni tashkil etish va individual ta’lim yo‘nalishlarini
shakllantirishda muhim rol o‘ynamoqda. Shu sababli ushbu texnologiyalarning ta’lim sifatiga,
o‘quvchilarning bilim olish jarayoniga hamda pedagogik faoliyat samaradorligiga ko‘rsatayotgan
ta’sirini o‘rganish asosiy magsad hisoblanadi.

Mazkur yo‘nalishdagi tadqiqotning predmeti sun’iy intellekt texnologiyalarining ta’lim
samaradorligi, talabalarning bilim olish jarayoni va o‘qituvchilarning pedagogik faoliyatiga
ta’sirini o‘rganishdan iborat. Tadqiqot doirasida sun’iy intellekt vositalarining o‘quv jarayonini
tashkil etish, ta’lim sifatini oshirish, talabalarning mustaqil ta’lim olish ko‘nikmalarini
rivojlantirish hamda o‘qituvchilarning kasbiy faoliyatini qo‘llab-quvvatlashdagi o‘rni tahlil
qilinadi. Shuningdek, ushbu texnologiyalarning afzalliklari, mavjud cheklovlari va ularni ta’lim
tizimida samarali qo‘llash imkoniyatlari ham tadqiqot predmetining muhim tarkibiy qismi
hisoblanadi.

Tadqiqotning maqsadi sun’iy intellektning ta’lim tizimidagi imkoniyatlari, afzalliklari va
mavjud muammolarini tahlil qilish hamda undan samarali foydalanish yo‘llarini aniqlashdan
iborat. Ushbu maqgsadga erishish uchun sun’iy intellekt texnologiyalarining o‘quv jarayoniga
ta’siri, ta’lim sifatini oshirishdagi o‘rni, talabalarning bilim olish faoliyatiga ko‘rsatadigan ijobiy
va salbiy jihatlari o‘rganiladi. Shuningdek, sun’iy intellektdan foydalanish bilan bog‘liq axloqiy,
pedagogik va texnologik muammolar tahlil qilinib, ularni bartaraf etish bo‘yicha taklif va
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tavsiyalar ishlab chiqiladi. Natijada, ta’lim tizimida sun’iy intellektdan oqilona va samarali
foydalanishning ilmiy-amaliy asoslarini yoritish ko‘zda tutiladi.

Ragamlashtirishning muhim afzalliklaridan biri — ta’lim resurslariga istalgan vaqtda va
istalgan joydan kirish imkoniyatining mavjudligidir. Zamonaviy texnologiyalar, jumladan sun’iy
intellekt asosidagi vositalar, ta’lim olishdagi ko‘plab to‘siglarni bartaraf etishga yordam
bermoqda. Aynigsa, chekka hududlarda yashovchi talabalar, imkoniyati cheklangan shaxslar yoki
ish bilan band insonlar uchun bu juda katta imkoniyat yaratadi.

Onlayn ta’lim shakli orqali har bir talaba o‘ziga qulay tezlikda bilim olishi, o‘qishni ish yoki
oilaviy majburiyatlar bilan muvozanatlashtirishi mumkin. Bundan tashqari, zamonaviy o‘quv
vositalari o‘qituvchilarga har bir talabaga individual yondashuvni qo‘llash imkonini beradi. Bu esa
talabalarning motivatsiyasi va darslarga bo‘lgan qiziqishini oshiradi.

Sun’iy intellekt — bu tabiiy tilni gayta ishlash sohasida muhim bosqich hisoblanadi. OpenAl
tomonidan yaratilgan ushbu model katta hajmdagi matnlar asosida o‘qitilgan bo‘lib, inson nutqiga
yaqin matnlar yaratish imkoniyatiga ega. U Transformer arxitekturasi asosida ishlaydi va turli
sohalarda — masalan, mijozlarga xizmat ko‘rsatish, tarjima va kontent yaratishda qo‘llaniladi. SI
oddiy javoblardan tortib murakkab va mantigan tuzilgan matnlargacha ishlab chigara oladi
[Mhlanga, D. 2023].

2022-yil sun’iy intellekt rivojida muhim davr bo‘ldi. Aynan shu paytda SI texnologiyalari
keng ommaga kirib kelib, katta e’tibor markaziga aylandi. Bu texnologiya jamiyatda sun’iy
intellektning ijobiy va salbiy ta’siri haqida yangi muhokamalarni boshlab berdi. Ba’zilar uni katta
imkoniyat sifatida gabul gilgan bo‘lsa, boshqalar uni ehtiyotkorlik bilan baholadi. Aynigsa, uning
ta’lim sohasidagi ta’siri ko‘pchilikni qiziqtirdi [UNESCO, 2022].

Bugungi kunda SI oddiy yangilikdan ko‘ra kuchli o‘zgarish keltiruvchi texnologiyaga
aylanib bormogqda. Uni tagiglash yoki inkor etish innovatsiya jarayonini to‘xtata olmaydi. Shuning
uchun bu kabi texnologiyalarning imkoniyatlari, afzalliklari va kamchiliklarini chuqur o‘rganish
muhimdir.

Sun’iy intellektning ta’limdagi qo‘llanilishi tobora dolzarb mavzuga aylanmoqgda. Shu bilan
birga, ayrim muammolar ham mavjud. Masalan, noto‘g‘ri foydalanish, akademik halollik
masalalari va ayrim kasblarning avtomatlashtirish tufayli kamayishi ehtimoli haqida xavotirlar bor.
Shu sababli, bu texnologiyalar ta’lim tizimida yangi vazifalar va muammolarni yuzaga
keltirmoqda.

Mutaxassislar fikricha, endilikda ta’lim jarayonida fagat yozish qoidalarini o‘rgatish yetarli
emas. Buning o‘rniga tanqidiy fikrlash, mustagqil tahlil gilish va murakkab yozma ko‘nikmalarni
rivojlantirish muhim ahamiyat kasb etadi. SI tizimlari aynan shu yo‘nalishda o‘zgarishlarga sabab
bo‘lmoqda.

Tadqiqotlar shuni ko‘rsatadiki, SI turli sohalarda, jumladan tibbiyot va jurnalistikada ham
samarali qo‘llanishi mumkin. U ayrim murakkab imtihonlarga yaqin natijalar ko‘rsatgan va
tushuntirishlari aniq hamda mantiqli bo‘lgan. Shu bilan birga, u kontent yaratishda foydali vosita
bo‘lsa-da, ayrim cheklovlarga ham ega [OpenAl, 2023].

Umuman olganda, SI ta’lim tizimiga ijobiy ta’sir ko‘rsatishi mumkin — masalan, talabalar
faolligini oshirish, hamkorlikni rivojlantirish va ta’limga kirish imkoniyatini kengaytirish orqali.
Biroq, uning kamchiliklarini ham unutmaslik kerak. U ba’zan noto‘g‘ri ma’lumot berishi yoki
o‘qitilgan ma’lumotlardagi tarafkashlikni aks ettirishi mumkin. Shuning uchun bu texnologiyadan
foydalanishda ehtiyotkorlik va ongli yondashuv muhim hisoblanadi [Garcia-Pefialvo, 2023].

Empatiyaning yetishmasligi sun’iy intellektdan foydalanishdagi asosiy muammolardan
biridir. Sun’iy intellekt asosan ma’lumot berish va savollarga javob qaytarishga yo‘naltirilgan
bo‘lib, insonlarga xos hissiy tushunish va hamdardlikni to‘liq ifodalay olmaydi. Shu sababli,
ma’lum bir fan bo‘yicha qiynalayotgan yoki ruhiy qo‘llab-quvvatlashga muhtoj bo‘lgan talabalar
uchun bu holat murakkablik tug‘dirishi mumkin.
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Ta’lim jarayonida samarali natijaga erishish uchun nafagat bilim berish, balki boshqalarning
his-tuyg‘ularini tushunish va ularga mos munosabat bildirish ham muhim hisoblanadi. Sun’iy
intellekt esa o‘quvchilarga zarur bo‘lgan psixologik yordam va ijtimoiy alogani to‘liq ta’minlay
olmaydi. Bu esa talabalar bilan individual yaqinlikning yetishmasligiga olib keladi [Cotton, D. R.
E., Cotton, P. A., & Shipway, J. R., 2023].

Empatiya o‘quvchilar bilan mustahkam aloga o‘rnatishda muhim omil hisoblanadi. Uning
yo‘qligi talabalarni yetarlicha rag‘batlantirmaslikka olib kelishi mumkin, bu esa ularning
motivatsiyasi, darslarga qiziqishi va umumiy o‘qish natijalariga salbiy ta’sir ko‘rsatadi. Masalan,
talaba biror mavzuni o‘zlashtirishda giynalayotgan bo‘lsa, sun’iy intellekt to‘g‘ri ma’lumot berishi
mumkin, lekin uni ruhlantirish yoki ilhomlantirish darajasida yordam bera olmaydi.

Shuningdek, har bir o‘quvchining o‘ziga xos ehtiyojlari va tajribalarini tushunish ham
empatiyani talab qiladi. Sun’iy intellekt esa bunday individual holatlarni chuqur anglab, mos
ravishda yordam ko‘rsatishda cheklangan bo‘lishi mumkin. Masalan, o‘quvchi o‘rganishda
muayyan qiyinchiliklarga ega bo‘lsa, tizim buni to‘liq anglamasligi va yetarli darajada qo‘llab-
quvvatlamasligi mumkin.

Bundan tashqari, sun’iy intellektdan ortiqgcha foydalanish ayrim hollarda talabalarni
mustagqil fikrlash va muammoni hal qilish ko‘nikmalarini rivojlantirishdan chalg‘itishi mumkin.
Garchi u ko‘plab mavzular bo‘yicha ma’lumotlarga ega bo‘lsada, barcha sohalarda chuqur bilimga
ega bo‘lmasligi ehtimoli mavjud. Natijada ayrim hollarda noto‘g‘ri yoki to‘liq bo‘lmagan
ma’lumotlar berilishi mumkin.

Yana bir muhim muammo — bilim doirasining cheklanganligidir. Bu holat noto‘g‘ri yoki
yuzaki javoblar berilishiga olib kelib, talabalarning o‘rganish jarayoniga salbiy ta’sir ko‘rsatishi
mumkin. Shuningdek, turli madaniy muhitlarni to‘liq tushunmaslik natijasida ba’zan noo‘rin yoki
mos kelmaydigan javoblar ham yuzaga kelishi ehtimoli bor.

Umuman olganda, sun’iy intellekt foydali vosita bo‘lsa-da, uning ayrim cheklovlari mavjud.
Bu esa ta’lim jarayonida undan ongli va muvozanatli foydalanish zarurligini ko‘rsatadi.

Xulosa. Tahlillar natijasida aniglanishicha, sun’iy intellekt ta’lim jarayonini sezilarli
darajada optimallashtirish imkoniyatiga ega. Biroq u o‘qituvchi faoliyatini to‘liq almashtira
olmaydi, chunki pedagogik jarayonda insoniy muloqot, tarbiyaviy ta’sir va individual yondashuv
muhim ahamiyatga ega. Shu sababli sun’iy intellektni ta’limda yordamchi vosita sifatida qo‘llash
magsadga muvofiq hisoblanadi.

Xulosa qilib aytganda, sun’iy intellekt ta’lim tizimini rivojlantirish va bilim olish
imkoniyatlarini kengaytirishda katta ahamiyatga ega. Biroq undan foydalanishda ehtiyotkorlik,
axlogly yondashuv va tenglikni ta’minlash muhimdir. Asosiy magsad — ushbu texnologiyalar
orqali barcha uchun samarali va adolatli ta’limni yo‘lga qo‘yishdir.

Sun’iy intellekt sohasidagi rivojlanishlar, aynigsa rivojlanayotgan mamlakatlarda ta’lim
tizimiga sezilarli ta’sir ko‘rsatish salohiyatiga ega. Ushbu tadqiqotning asosiy magsadi — sun’iy
intellekt texnologiyalarining ta’lim sohasiga ta’sirini tahlil qilishdan iborat. Tadqiqotda turli
manbalar, jumladan maqolalar, kitoblar, bloglar va boshqa yozma materiallar o‘rganilib, tahlil
qilingan. Natijalar shuni ko‘rsatadiki, bu texnologiyalar talabalar bilimini oshirish va axborotga
kirish imkoniyatlarini kengaytirishda muhim rol o‘ynashi mumkin.

Shu bilan birga, texnologiyalardan foydalanishda ehtiyotkorlik zarur. Ularning afzalliklari
bilan bir qatorda kamchiliklari va axloqiy jihatlari ham chuqur tahlil qilinishi kerak. Sun’iy
intellekt ta’lim tizimini o‘zgartirish imkoniyatiga ega bo‘lsada, undan mas’uliyat bilan foydalanish
muhim hisoblanadi.

[jobiy jihatlarni maksimal darajada rivojlantirish bilan birga, salbiy ta’sirlarni kamaytirish
zarur. Bunga ma’lumotlar maxfiyligi muammolari, texnologiyalarga teng kirish imkoniyatining
yo‘qligi va o‘qituvchilarning yangi ko‘nikmalarni o‘zlashtirish zarurati kiradi.
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Kelajakda bu yo‘nalishda yanada chuqurroq tadgiqotlar olib borish muhimdir. Bu orqali
sun’ily intellektning ta’limga ta’siri yanada aniqroq tushuniladi va undan samarali foydalanish
yo‘llari ishlab chiqiladi.

Umuman olganda, asosiy magsad — sun’iy intellekt yordamida barcha uchun teng va
samarali ta’lim imkoniyatlarini yaratishdir.
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